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ABSTRACT 
The objectives of this study are: (1) to find out the target needs of grade ten 
students of Culinary Arts study programme, (2) to find out the learning needs of 
grade ten students of Culinary Arts study programme, and (3) to develop 
appropriate English learning materials for grade ten students of Culinary Arts 
study programme at SMK Muhammadiyah Wonosari. 
The nature of this study is Research and Development (R&D). The 
procedures were conducting needs analysis, planning (writing course grid), 
designing the materials (writing the first draft), expert judgment (evaluating the 
appropriateness and reviewing the contents), and writing the final draft of the 
materials. This study involved 27 grade ten students of Culinary Arts study 
programme at SMK Muhammadiyah Wonosari as the research subjects. The 
instruments for collecting the data were questionnaires (needs assessment 
questionnaire and expert judgment questionnaire). The results of the needs 
assessment questionnaire were analysed using percentage and the expert judgment 
were analysed using descriptive statistics and frequencies. There were two 
material experts involved to review and evaluate the material. 
The findings of this study are described as follows. (1) The students believe 
that they use English as a medium of oral communication with their customers 
and colleagues. They want to be able to communicate fluently using English in 
oral communication and to master vocabularies related to their field. (2) The 
learning needs of the students are learning materials of which topics are related to 
the culinary field. They also wanted to carry out the tasks in groups. (3) The 
developed learning materials are appropriate based on the results of expert 
judgment questionnaire. It was proved by the mean ( ) value of 4.48 of overall 
items which cover the appropriateness of content, language, presentation and 
layout. This study also suggests that appropriate learning materials should consist 
of six parts: introduction, lead-in, main activities, evaluation, reflection and 
summary.  
 
1 
 
CHAPTER I 
INTRODUCTION 
 
This chapter presents background to the study, identification of the 
problem, limitation of the problem, formulation of the problem, objectives of the 
study, and the significance of the study. 
 
A. Background to the Study 
Along with the development of global communication and information 
era, English starts to play an increasingly important role in the social and 
economic aspects. The Indonesians are starting to realise the significance of it and 
trying to master English as a tool and as an opportunity to support their future 
development. Therefore, the government of Indonesia puts English as a crucial 
subject in almost all education levels.  
One of the education institutions which includes English as a compulsory 
subject is the vocational high school. English teaching at the vocational high 
school is more specific compared with other educational institutions. The 
regulation of National Education Minister (2006) states that English teaching at 
the vocational high school should aim at equipping the students with English 
communication skills in order to help them communicate in the context areas of 
their expertise. It means that English teaching at vocational high schools should 
consider the English needed in the target situation of each study programme.  
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To reach the goal above, there are many factors which should be taken 
into account. One of those is by providing relevant English learning materials. 
The learning materials are useful to facilitate the students to achieve goal of 
learning. Furthermore, English learning materials can be seen as an exposure to 
the use of the language which will help them in achieving the higher proficiency 
of English. Unfortunately, materials which are relevant or even appropriate to the 
needs of the students of vocational high school are limited. 
SMK Muhammadiyah Wonosari is one of the vocational high schools 
located in the centre of the district of Gunungkidul which has a problem in finding 
appropriate learning materials for the students. The absence of appropriate English 
materials affects students’ achievement in learning. The students cannot get the 
appropriate exposure of English which is needed for their future. Moreover, they 
only have a few opportunities to practise the language as the classroom activities 
tend to be teacher-centred.   
The English teachers of SMK Muhammadiyah Wonosari usually use 
worksheets and modules in teaching. The modules were only developed from the 
points of standards of competence and basic competences of the English teaching 
in the vocational high school. There were no considerations about the target 
situation and the target needs of the students. Moreover, the texts or inputs were 
adapted from general English course books. As a result, the worksheets and 
modules contain very general inputs which were not contextualised for each study 
programme. 
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Due to the situation which happens there, providing a model of 
appropriate English learning materials for a specific study programme is urgent. 
Moreover, considering the regulation of the National Education Minister about 
English teaching in the vocational high school, this study attempts to find out and 
develop the model of appropriate English learning materials which support the 
English teaching and learning process at SMK Muhammadiyah Wonosari.  
B. Identification of the Problem  
Based on the observation at SMK Muhammadiyah Wonosari and 
interview with the teacher in January 2012, there were several problems related to 
the teaching materials available at the school. 
The first problem was that the printed materials, such as students’ 
modules and textbooks, still had some weaknesses. The modules were compiled 
by the teachers based on the syllabus which was developed from the standards of 
competence and basic competences. The modules generally contained pictures, 
written dialogues or scarps of texts. However, the students’ modules were 
inappropriate considering the needs of the students of vocational high school. The 
modules contained the general English inputs which were not specified by their 
specific needs. Therefore, students could not learn the competences which would 
be required in the target situation later. Moreover, those materials were irrelevant 
to the students’ English proficiency levels. Thus they faced difficulties since the 
tasks or exercises were too complex for them. 
The teachers and the students also used electronic textbooks published by 
the National Education Ministry. Although those textbooks were already 
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appropriate to the standards of competence and basic competences of the English 
teaching in the vocational high school, they did not represent the real language use 
in the target situation. However, students needed textbooks which cover their 
needs and contain tasks that represent the language use in the target situation.  
The second problem was related to the availability of the audio materials 
and the audio visual materials. Although the school provided supporting facilities 
such as a language laboratory, audio amplifiers, LCD projectors and VCD players, 
teachers were seldom to use them because the availability of the audio and audio-
video materials was very limited. There were only two reasons why the teachers 
used the audio materials for teaching. The first reason was to prepare the students 
for the national final examination and the second was to prepare them for the 
TOEIC test. The teachers of SMK Muhammadiyah Wonosari admitted that 
finding audio and audio-video materials which were relevant to the standards of 
competence and basic competences was very difficult.  
The last problem was related to the interactive teaching materials, i.e. 
web-based learning materials, teaching multimedia and computer-assisted 
instruction. The interactive teaching materials as above were believed to promote 
students learning autonomy and enhance the motivation at the same time. 
Nevertheless, the English teachers of SMK Muhammadiyah Wonosari noted that 
it was very difficult to provide this kind of materials.. Moreover, there were also 
no spare computer laboratories which could be used for English teaching activities 
because the computer laboratories were always used by the students of 
Multimedia and Animation study programmes. 
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As the demand for providing sufficient teaching materials as listed above, 
a vocational school like SMK Muhammadiyah Wonosari should consider the 
relevance and the appropriateness of the teaching materials for the students’ 
needs. The available materials could be categorized as irrelevant and inappropriate 
considering that this vocational school providing five distinct study programmes, 
i.e. Accounting, Syariah Banking, Animation, Multimedia and Culinary Arts 
study programmes. Therefore, there should be a specific English teaching material 
for each study programme. This was to make sure that every students of each 
study programme will get the relevant English inputs so that they could use their 
English skills and competences in the target situation and to support their career 
development in the future. 
C. Limitation of the Problem 
Developing all kind of appropriate learning materials for all study 
programmes in SMK Muhammadiyah Wonosari would be a very time consuming 
programme. Therefore, this study only attempted to develop a model of 
appropriate English learning materials in the form of textbook for the grade ten 
students of Culinary Arts study programme at SMK Muhammadiyah Wonosari in 
the academic year of 2012/2013.  
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D. Formulation of the Problem 
Based on the limitation of the problem above the problems were 
formulated as:  
1. What are the target needs of the grade ten students of Culinary Arts study 
programme at SMK Muhammadiyah Wonosari? 
2. What are the learning needs of the grade ten students of Culinary Arts study 
programme at SMK Muhammadiyah Wonosari? 
3. What are the appropriate English learning materials for the grade ten students 
of Culinary Arts study programme at SMK Muhammadiyah Wonosari? 
 
E. Objectives of the Study 
In line with the formulation of the problem, the objectives of the study 
were as follows: 
1. To find out the target needs of the grade ten students of Culinary Arts study 
programme at SMK Muhammadiyah Wonosari. 
2. To find out the learning needs of the grade ten students of Culinary Arts study 
programme at SMK Muhammadiyah Wonosari. 
3. To develop appropriate English materials for the grade ten students of 
Culinary Arts study programme at SMK Muhammadiyah Wonosari. 
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F. Significance 
This study was expected to give some contributions as follows: 
1. The result of this study is useful for the grade ten students of Culinary Arts 
study programme at SMK Muhammadiyah Wonosari. It is expected that the 
materials could improve students’ English proficiency which relevant to their 
area, i.e. Culinary Arts study programme. 
2. The result of this study is useful for the English teachers of SMK 
Muhammadiyah Wonosari in designing the appropriate learning materials for 
specific study programme which are also in line with the curriculum. 
3. The result of this study is useful for English Language Education Department 
students who will conduct the similar research on different cases. 
4. The result of this study is useful for the other materials developers in 
developing appropriate learning materials which give a lot of contributions to 
both teachers and students in the teaching and learning processes. 
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL  
FRAMEWORK 
 
This chapter presents related theories to English teaching at vocational 
high school, English for Specific Purposes (ESP), Content-based Instruction 
(CBI), English Instructional Materials, Materials Development, and Materials 
Evaluation before the conceptual framework of this study is drawn.  
A. Literature Review 
1. English Teaching at Vocational High School 
a. The Curriculum 
English teaching in vocational high school belongs to the adaptive subject 
which has two major purposes (BSNP, 2006). The first is to make the students 
able to achieve the specific English proficiency by which they can improve their 
professional skills, and the second purpose is to make them able to apply the 
English competences and skills, both in oral and in written communication, in the 
level of intermediate. The Minister of National Education has also confirmed that 
English teaching in vocational high school should help the students to express 
ideas and feelings, to participate in the social activities, and also to develop the 
analytical and imaginative ability. 
As the aims of English teaching in vocational school above, the 
applications of teaching are written in the set of standards of competence and 
basic competences. In that set, English is taught in three levels of proficiency
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which represent the standards of competence. They are novice, elementary, and 
intermediate levels. Each standard contains a number of basic competences. In the 
teaching-learning processes, those basic competences are further developed into 
syllabus and lesson plans which contain the description of classroom activities, 
learning materials, and indicators of students’ achievement. 
The following table presents the standards of competence and basic 
competence of English subject for vocational high school. 
Table 2.1. Standards of competence and Basic competences of English teaching 
at vocational high school 
Standards of 
Competence  
Basic Competences 
1. Communicating in 
English at Novice 
level 
1.1. 
 
1.2. 
 
1.3. 
 
1.4. 
1.5. 
1.6. 
 
 
1.7. 
Understanding basic expressions in the social 
interaction 
Mentioning things, people, characteristics, 
times, days, months, and years 
Describing things, people, characteristics, times, 
days, months, and years 
Producing simple expression for basic functions 
Explaining activities which are being held 
Understanding memo and simple menu, 
schedule of public transportations, and traffic 
signs 
Understanding foreign words and terms and 
simple sentences based on some patterns 
Writing simple invitation letters 
2. Communicating in 
English at 
Elementary level 
2.1. 
 
 
2.2. 
 
2.3 
 
2.4. 
2.5. 
2.6. 
2.7. 
Understanding daily simple conversations both 
in professional and personal contexts with non-
native speakers 
Taking notes of simple messages both in direct 
interaction and communication using devices 
Listing job description and educational 
background both in spoken and written language 
Telling the past jobs and the plan for future jobs 
Expressing feelings 
Understanding simple instructions  
Making short messages, directions and lists in 
the acceptable dictions, spellings, and grammar 
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3. Communicating in 
English at 
Intermediate level 
3.1. 
 
3.2. 
 
3.3. 
3.4. 
3.5. 
3.6. 
3.7. 
Understanding monologues in the certain job 
occasion 
Understanding limited conversations with native 
speakers 
Presenting reports 
Understanding manuals of using devices 
Understanding simple business letters 
Understanding technical documents 
Writing business letters and simple reports 
 
b. Culinary Arts Study Programme 
The culinary arts study programme prepares the students to be ready in 
food industry locally or even globally. The work field of this department is 
relatively wide and varied, such as in the hotel, restaurant, cruise ship, catering 
company and other kinds of food companies. Moreover, this study programme 
also prepares them to be entrepreneurs so that they can create their own business 
in the future. As the wide job opportunities, the culinary study programme has 
been increasingly favoured by student candidates at vocational high school.  
The wide opportunities for the students to work makes English has an 
important role for their achievement. Their competences and skills of English 
must be ready to support them in the global competition when they are graduated. 
Therefore, there is a specific English area which should be equipped to them. In 
conclusion, the ESP approach is suitable as the basis for developing the English 
learning materials for the students of Culinary Arts study programme at SMK 
Muhammadiyah Wonosari.  
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2. English for Specific Purposes 
The need for an international language in the global society was underlain 
the development of ESP. In accordance to this fact, the application of ESP 
approach is relevant to the goal of English teaching in vocational high school 
which is to equip the students with language proficiencies and skills which are 
required in the target situation in the future. 
a. The Definition of ESP 
ESP is narrower in focus than general English because it centres on 
analysis of learners’ needs. Nevertheless, ESP is not different in kind from any 
other forms of language teaching. Hutchinson and Waters (1987:18) argue that 
ESP is not a language methodology which teaches specialised varieties of English 
and consists of a specific type of learning materials but it is an approach to 
language learning which is based on learners’ needs.  
The idea that ESP is not completely different from other language 
teaching forms is also proposed by Holme (1996) in Basturkmen (2010:2). The 
separation process of ESP should not result in the complete separation of one part 
of the language from another. There are no pieces of a language or of skills which 
can exist independently because they refer to each other and they are drawn on the 
same language.  
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b. Reasons of Using ESP Approach 
What distinguishes ESP from other forms of language teaching is the 
awareness of the learners’ needs. Hutchinson and Waters (1987:53) find that the 
awareness of learning needs has an influence on the content of a language course 
and will exploit what is potential for the learners. Therefore, ESP embeds a 
learner-cantered approach which sees that language learners have different needs 
and interests. This approach is believed to make the learners be more motivated 
and it leads to an effectiveness of language learning. 
Hutchinson and Waters (1987:6) draw three main reasons of the 
emergence of ESP course. 
1) The demands of a brave new world 
By the end of World War II, English has been accepted as an international 
language of technology and commerce. Since that time, learning English is no 
longer for a pleasure or a prestige of well-rounded education but learning 
English is a necessity for some people who pursue higher achievement in the 
world-wide society.  
2) A revolution in linguistics 
As the development of linguistics study, Widdowson on his research found 
that the language varies in a number of different ways, from one context to 
another. Later, it triggered a new type of language teaching which classifies 
the content based on learners' needs such as English of engineering and 
English of commerce. 
3) Focus on the students 
The development of educational psychology emphasises a new type of 
language teaching which is aware on the relevance of the learners’ needs and 
interests with the language course content. The assumption underlying this 
approach is that the clear relevance of the course to learners’ needs will 
improve the motivation which makes the learning better and faster. 
 
The combination of three aspects above has presented some reasons of 
the emergence of ESP as well as the reason of why ESP is important. Moreover, 
the three factors above clearly draw a conclusion about the needs for 
specialisation in language learning. 
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c. The Needs Analysis  
In relevance with its definition, an ESP course should start with assessing 
learners’ needs. This early stage of ESP is called needs assessment or need 
analysis. This stage is proposed to discover the true needs of the learners or to 
explore a definable need to communicate in English which is relevant to the target 
situation. Chambers (1980) in Basturkmen (2010:17) states that needs analysis 
should be concerned with the establishment of communicative needs resulting 
from an analysis of the communication in the target situation. 
Richards (2001:53) lists a number of reasons for conducting need analysis 
before starting a course for a group of learners as follows: 
1) to determine current levels of language proficiency of the learners 
2) to determine who are urgently needed the language training 
3) to identify the perception of language problems and difficulties which are 
faced 
4) to ascertain the types of transactions which are typically performed in English 
5) to determine the language characteristics of those transactions 
6) to assess the extent to the needs which are met by currently available 
programmes and textbooks 
In addition, Hutchinson and Waters (1987:54) define needs as the ability 
to comprehend and to produce the linguistic features of target situation. 
Furthermore, they distinguish needs into two categories: target needs and learning 
needs. The target needs are what knowledge and abilities the learner will require 
in order to be able to perform appropriately in the target situation. The analysis of 
target needs is divided in to three points which are necessities, lacks, and wants.  
1) ‘Necessities’ is defined as the type of needs determined by the demands of the 
target situation.  
14 
 
 
2) ‘Lacks’ is the gap between what the learners know already and what the 
learners do not know.  
3) ‘Wants’ is what the learners expect about language area that they want to 
master. 
The learning needs are what the learner needs to do in order to learn. The 
information about learning needs may be in terms of language items, skills, 
strategies, subject knowledge, etc. As the information of the learning needs is 
gathered, there will be further action of the course designer to make the course 
interesting, enjoyable, and effective. Therefore, the information about learning 
needs will determine how the course is running and the success of an ESP 
programme. 
 
d. Materials Development in ESP 
1) Planning the syllabus 
A syllabus provides a set of criteria for materials selection and/or writing 
(Hutchinson and Waters, 1987:84). Thus, there should be a consideration in 
determining the contents of the materials. In ESP, there is a distinction between 
real content and carrier content (Evans and John, 1998). Real content denotes 
pedagogical aims, such as the features of language the learners will hopefully 
become more aware of or be better able to produce or the language skills they gain 
control of. Carrier content denotes the means of delivering the real content. These 
means include the use of tasks or activities. 
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In planning the syllabus, teachers/course developers make decisions about 
what to include in terms of (Basturkmen, 2010:61): 
a) types of units, such as: skills, vocabulary, genres, functions, notions and, 
professional or cultural content, 
b) items in the units, such as: which genres, semantic sets and functions, and 
c) sequencing – what should come first, second and so forth.  
A syllabus is generally organized into units. The units might be construed 
as areas of grammar and/or vocabulary, genres, language functions (speech acts), 
notions, skills or strategies. The course might also need to consider cultural issues 
in communication with foreign people and provide realistic or authentic samples 
of language use (Cowling, 2007:434). These requirements suggested a syllabus 
that was partly content based and included a cultural focus. The syllabus specifies 
discourse/language items (i.e. language functions), content items (i.e. texts) and 
cultural content (i.e. gestures). 
Needs analysis plays an important role in determining course content in 
ESP but it is not necessarily the only consideration. Parkinson et al. (2007) in 
Basturkmen (2010:61) suggested that an ESP materials developer can review to 
the theoretical considerations about an effective language teaching and the role of 
scaffolding based on ideas in the literature on sociocultural theory. The role of 
scaffolding is believed to give support the learners to carry out the activity which 
is too difficult if initially attempted by learners on their own. 
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2) Developing the Materials  
According to Hutchinson and Waters (1987:106), one of a number of 
roles of materials is to help the teacher organise teaching-learning process. 
Moreover, Evans and John, (1998: 171) find that materials particularly useful in 
ESP because they play a key role in exposing learners to the language of a 
particular discipline as it is actually used, or in short, they are a source of the real 
language.  
Therefore, developing materials for the ESP classroom is a short of 
interchange between learning needs, language content and subject-matter content. 
This process should take into account several questions which related to the issues 
of material development which can be used as a consideration in this study. They 
are described as: 
a) What is the target topic/what will be the carrier content? 
b) Is this topic relevant for the students/the discipline? 
c) What are the students supposed to know about the carrier content? 
d) To what extent do materials reflect the language/conventions of the 
discipline? 
e) What are the learning goals? 
f) What are the target language forms/functions/skills? 
g) What materials are available, suitable and accessible? 
h) What teaching equipment is required and available? 
i) How much time should be spent to design, develop and implement the 
materials? 
j) Will materials be classroom-oriented or provide additional work? 
In addition, materials development in ESP is closely related to the value 
of authenticity. As one of the characteristics of ESP materials, authenticity plays 
an important role in demonstrating real language use in the target situation. In 
other words, using authentic materials in ESP introduces the learner to the 
contents area of their professional context. In line with ESP approach, another 
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approach of language teaching which is so called as Content-based Instruction 
(CBI) points the importance of the using of authentic materials in the classroom 
processes. The another connection between ESP and CBI is drawn in one of its 
principles which states that Content-Based Instruction better reflects learners' 
needs for learning a second language (Richards and Rodger, 2001: 207). 
3. Content-based Instruction 
Richards and Rodgers (2001: 204) note that Content-based Instruction 
(CBI) refers to an approach to language teaching in which teaching is organised 
around the content or information that students will acquire rather than around 
linguistics features. The Content-based Instructions is likely drawn on the 
principles of Communicative Language Teaching. It argues the ideal situation of 
language learning should focus on real communication and the exchange of 
information. Therefore an ideal situation for language learning is not based on 
grammar or functions, but contents which are related to the subject matter from 
the outside of language domain. 
a. Definition and Principles of Content-based Instruction 
Content-based instruction (CBI) is theoretically based on the 
communicative competence. It emphasizes the socially appropriate and 
meaningful use of language in communication by knowing how to effectively use 
the language rather than knowing about it (Lotherington in Davies & Elder 
2004:707). Experts believe that the best way to put communication processes into 
the classroom is by using language as the means of communication for gathering 
information. This process includes using the contents as driving force of 
18 
 
 
classroom activities and linking the dimensions of communicative competences to 
the content.  
Stoller in Richards and Renandya (2001:94) cites that CBI prefers to use 
content as the vehicle for developing language skills. Content refers to the 
information or subject matter that people learn or communicate through language 
rather than the language used to convey it (Richards, 2006:28). The focus on the 
content will provide the real-world knowledge as well as the basis for a meaning-
based pedagogy that goes beyond the focus of learning the language. Influenced 
by Stoller, Richards and Renandya define Content-based instruction as an 
approach which the key focus of the language learning is on the real-world 
content in which the understanding and communication of information is 
employing the language.  
Richards and Rodgers (2001) argue that Content-based approach is 
grounded on two basic principles.  
1) The first principle is that people learn a language more successfully when 
they use the language as a means of acquiring information, rather than as an 
end in itself.  
2) The second principle is that CBI better reflects learners’ needs for learning a 
second language and also a foreign language.  
In later development of CBI, Richards (2006:28) puts one more item 
which becomes the basic principle of CBI. The third principle is that content 
provides a coherent framework that can be used to link and develop all of the 
language skills. Furthermore, the last principle proposed by Richards raises the 
Content-based instruction into five general functions: Content-based instruction 
can be used as the framework for a unit of work, as the guiding principle for an 
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entire course, as a course that prepares students for mainstreaming, as the 
rationale for the use of English as a medium for teaching some school subjects in 
an EFL setting, and as the framework for commercial EFL/ESL materials. 
In addition to the principles of CBI proposed by Richards and Rodgers, 
Briton (2003) as cited in Nunan (2004:132) also discovers another set of Content-
based instruction principles. The principles by Briton are summarised as follows. 
1) Base instructional decisions on content rather than language criteria: Content-
based instruction allows the choice of content to influence the selection and 
sequencing of language items. 
2) Integrate skills: CBI practitioners use an integrated skills approach to 
language teaching, covering all four language skills as well as grammar and 
vocabulary. This reflects what happens in the real world, where interactions 
involve multiple skills simultaneously. 
3) Involve students actively in all phases of the learning process: Students learn 
through doing and are actively engaged in the learning process. They do not 
depend on the teacher to direct all learning or to be the source of all 
information. 
4) Choose content for its relevance to students’ lives, interests and / or academic 
goals: The choice of content in CBI courses fully depends on the student and 
the instructional settings. In many school contexts, content-based language 
instruction closely parallels the school subjects.   
5) Select authentic texts and tasks: A key component of CBI is authenticity of 
both of the texts used in the classroom and the tasks that the learners are 
asked to perform. 
 
b. Theory of Language 
The core assumption of content-based language teaching is that language 
is best taught when it is used as a means to gather and convey information which 
is beyond the language itself. Richards and Rodgers (2001: 208) coin more 
assumptions which are underlying the emergence of CBI as explained bellow. 
1) Language is text- and discourse-based: The content-based instruction 
emphasises the use of the language as a vehicle for learning the content. This 
means that the focus of CBI is using English to communicate and construct 
information through texts and discourse meaningfully. 
2) Language use draws on integrated skills: Communication generally involves 
the integration of several skills. In content-based class, the tasks given to the 
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students resemble the real world tasks which involve integrated skills of 
language. Therefore, grammar in CBI is seen as component of the skills 
which teachers or developer are responsible to identify relevant grammatical 
and/or other linguistic focuses to complement topics or themes of the 
teaching-learning activities. 
3) Language is purposeful: Language can be used for many purposes such as 
academic, vocational and social purposes. When learners focus on the 
purpose, they will get more engaged to the learning. Moreover, they will 
individually check weather their goals are accomplished or not. 
 
c. Theory of Learning 
The departure point of content-based instruction is the content which can 
generate meaningful and contextualized language learning. In the formal 
education, English is best learned when the focus is on mastery of contents rather 
than on mastery of language. This is in contrast to traditional approach in which 
the primary focus of the language teaching is the language forms. Moreover, CBI 
allows the learners to build on their previous knowledge, expose to the 
contextualized uses of language, and to prepare for the eventual uses to which the 
language would be put (Parkinson, 2000). In addition, Richards and Rodgers 
(2001) add four more core assumptions of language learning through CBI. 
Firstly, people learn English successfully when the information they are 
acquiring is considered as interesting, useful, and leading to a desired goal. 
Therefore, to promote effective learning, CBI must take into account the 
expectation of the learners to the eventual target language that they will use in the 
target situation. Moreover, the informational content should be perceived as 
relevant so that learners will be motivated during the learning processes. In 
addition, motivation can also be increased when the focus of the learning is other 
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than language such as ideas, issues, and opinions. If content with high level of 
interest is chosen, learners may acquire the language more willingly. 
Secondly, some content areas are more useful as a basis for CBI than 
others. Therefore, the choice of content areas should be based on the learners' 
interest or something which is appropriate to present the language and attractive to 
a large number of people. According to Brinton (1989), the topics are chosen for 
CBI classroom because of the highly structured contents, the emphasis on 
receptive learning of factual information, and the availability of appropriate 
textbooks and other learning sources. 
Thirdly, students learn best when instruction addresses students' needs. 
This principle emphasizes that in CBI the content that students study is selected 
according to their needs. Therefore, the authentic inputs (written and spoken) that 
students will encounter in the real world (at school or work) become the starting 
point for developing the syllabus. Furthermore, the academic needs of the students 
which are generalized from the sequence of particular subject matter in dealing 
with language are determined to create the language curriculum. 
Lastly, Teaching builds on the previous experience of learners. This 
assumption of CBI seeks to build on students' knowledge and previous 
experience. In other words, students are supposed to bring their background 
knowledge to the CBI classroom.   
d. Content-based Instruction Design 
a) The objective of learning 
In CBI, the objectives of learning are stated as the objectives of the 
content course. The achievement of content course is the sufficient evidence that 
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language learning objectives have been achieved as well. In addition, Brinton in 
Richards and Rodgers (2001) describes that CBI should cover linguistic, strategic, 
and cultural objectives. The summaries of those objectives are to activate and 
develop existing English language skills, to acquire learning skills and strategies 
which can be applied in further language learning, to develop general academic 
skills which are applicable in all subject areas, and to broaden students' 
understanding of English speaking people. 
b) The syllabus and types of activities 
The syllabus in CBI is mostly derived from content areas and these vary 
widely in detail and format. The contents and instructional sequence are chosen 
according to language learning goals. The syllabus usually refers to a topical 
syllabus which organization is built around the topics and subtopics. In addition, 
there are macro and micro level in CBI syllabus. At the macro-level, the syllabus 
consists of a sequence of modules selected to reflect students' interests and 
multidisciplinary perspectives. The modules are designed and sequenced so that 
they relate to one another and create a cohesive transition of certain skills. At the 
micro level, those modules move from an initial exercise which is intended to 
stimulate students' interests to a variety of exercise which are aimed at developing 
students’ ability. The final activity for each module should provide students with 
opportunities to use the appropriate language for a certain situation. 
However, there are several types of activities which can be applied in 
Content-based instruction classroom. Stoller (1997) classifies those activities into 
five categories, which are: (1) language skills improvement, (2) vocabulary 
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building, (3) discourse organization, (4) communicative interaction, (5) study 
skills, and (5) synthesis of content materials and grammar. 
c) The materials  
To facilitate the language learning, materials in CBI are materials which 
are used in the subject matter of the content areas. A wide range of various 
materials can be used as the central concern of CBI is authenticity. However, the 
term authentic has two definitions. Firstly, it refers to materials used by natives. 
Secondly, it refers to original sources such as newspapers, magazines articles, and 
any other media materials (Richards and Rodgers, 2001). In addition, it is also 
recommended to use realia, i.e. manuals, technical journals, and timetables.  
Furthermore, comprehensibility is also crucial for Content-based 
instruction materials. Although authenticity is important, it should be noted that 
materials may need modification in order to maximize comprehensibility. The 
modification may mean linguistic simplification or adding redundancy to text 
materials. 
However, both CBI and ESP approach to language teaching have the 
same view to the learning materials. Materials are considered to be important in 
the teaching-learning processes because a number of advantages such as providing 
linguistic input, context of learning and also guidance for the teachers. Therefore, 
developing materials for either ESP or CBI classroom has become a key 
characteristic in an English course.   
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4. English Instructional Materials  
a. The Nature of Instructional Materials 
One key factor to effective language learning is the availability of 
learning materials. Tomlinson (1998:2) describes materials as anything which is 
deliberately used to increase the students’ knowledge and/or experience of the 
language. In addition, Richards (2001:251) notes that instructional materials 
generally serve as the basis of the language input that learners receive and practice 
that occurs in the classroom. Materials are commonly paper-based but it is also 
possible for materials in the other forms such as recordings, videos, interactive 
multimedia and real objects (Evans & John, 1998).  
Materials become a crucial part in the success of language learning and 
teaching in many language courses. Tomlinson (2008:15) argues that materials are 
effective to help learners to notice features of the authentic language as they are 
exposed to facilitate and accelerate language acquisition. Hence materials should 
provide exposure to authentic use of English through spoken and written texts 
with the potential to engage the learners cognitively and affectively. 
Moreover, there are five functions which are embedded in the materials 
(Tomlinson, 2012). Materials can be informative (informing the learner about the 
target language), instructional (guiding the learner in practising the language), 
experiential (providing the learner with experience of the language in use), 
eliciting (encouraging the learner to use the language) and exploratory (helping 
the learner to make discoveries about the language). 
In addition, he assumes that ELT materials should be driven by principles 
of language acquisition and that ideally all units of material should be principled, 
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relevant and coherent. Tomlinson (2008:6) coins the characteristics of materials 
which promote language acquisition as summarized below. 
1) They provide a rich experience of different genres and text types. 
2) They provide an aesthetically positive experience through the use of attractive 
illustration, design and illustration. 
3) They make use of multimedia resources to provide a rich and varied 
experience of language learning. 
4) They help the learners to make some discoveries for themselves. 
5) They help the learners to become independent learners of the language. 
6) They provide supplementary materials which provide the learners with 
experience of extensive listening and/or extensive reading. 
7) They help the learners to personalize and localize their language learning 
experience. 
In line with Tomlinson, Richards (2001) also gives his opinion that 
materials provide specialized exposure to language genres and registers which 
may support the learning trough stimulating cognitive processes and providing a 
structure and progression for the learners. Furthermore, they are also motivating 
learners because they provide achievable challenges and interesting content and a 
resource for self-study outside of the classroom. 
b. The role of Materials 
Evan and John (1998) propose four key functions of instructional 
materials.  
1) Source of language 
Materials should maximise the exposure of language in the case that they are 
the only resource of the language. Therefore, they need to present the real 
language in the range which the learners require. 
2) Learning support 
As materials become the learning support, thus they need to be reliable or to 
be consistent and to have recognisable pattern. Moreover, materials must 
involve the learners in thinking about using the language. 
3) Stimulation and motivation 
To stimulate and motivate learners, materials need to be challenging but 
achievable.  Therefore, they should offer new ideas and information which 
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need to be grounded in the learner experience. In addition, materials need to 
encourage the creativity and fun.  
4) Reference 
For self-study or reference purpose, materials need to be complete, well 
sequenced and self-explanatory. Moreover, materials should take into account 
the different learning style and allow for the further exploration to the 
language. 
In addition to Evan and John, Hutchinson and Waters (1987:167-168) 
propose six principles of instructional materials which can guide this study on the 
actual writing of the effective materials which are presented below.  
1) Materials provide a stimulus to learning 
2) Materials help to organize the teaching-learning process, by providing a path 
through the complex mass of the language to be learnt. 
3) Materials embody a view of the nature of language and learning. 
4) Materials reflect the nature of the learning task. 
5) Materials can have a very useful function in broadening the basis of teacher 
training by introducing teachers to new technique. 
6) Materials provide models of correct and appropriate language use. 
Moreover, the Ministry of National Education of Indonesia proposes 
some criteria which are supposed to be embedded in the learning materials 
targeted at vocational high school students. The criteria of the learning materials 
are summarized as follows. 
1) Materials should develop the learners’ competence to perform English in both 
oral (listening and speaking) and written (reading and writing).  
2) Materials should employ the correct and appropriate English use which is 
relevant to the language rules and the communication contexts. 
3) Materials should develop the communication competence through the learner-
based language teaching which is using learners’ environment as the context 
of learning (authentic and natural). 
4) Materials should aim to the development of personal, social, academic, and 
vocational proficiencies.  
5) Materials should foster the cross-cultural understanding in order to build the 
local, national and global relationship. 
6) Materials are intended to science and technology development. 
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Considering to the purpose of this study, the characteristics of effective 
learning materials which are proposed by Hutchinson and Waters (1988) and 
criteria of learning materials targeted at the students of vocational high school by 
BSNP (2011) will be the guide for developing the appropriate learning materials. 
In addition, the next section is about the process of materials development by 
which materials will be developed and supposed to have a significant impact in 
determining the success of learning the language.  
5. Materials Development 
a. Definition of material development 
Materials development refers to a process of producing and using the 
materials for language learning including materials evaluation, adaptation, design, 
production, exploitation and research (Tomlinson, 2012:143). Moreover, Graves 
(2000:149) describes materials development as the planning process by which a 
teacher can put the objectives and goals of the course into units and tasks. The 
following figure shows the position of materials development in a language 
teaching programme. 
 
 
 
 
 
 
 
Figure 2.1. Flow diagram of course organisation by Graves (2000). 
Determining the organising 
principles 
(e.g. themes, genres, tasks) 
Identifying the course units 
based on the organising 
principles  
Determining the unit content 
and developing materials  
Organising unit 
content  
Sequencing the units  
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Developing materials for a language course or language programme has 
some advantages compared with using the commercial course books. Richards 
(2001:261) coins four advantages of developing materials which are presented as 
follows. 
1) Relevance: The materials will tend to be more relevant for students and 
institutional needs and reflect the local content, issues, and concerns. 
2) Develop expertise: Developing materials benefit the other staffs language 
course to improve their expertise, giving them a greater understanding of the 
characteristic of effective materials. 
3) Reputation: It will show the commitment to the language teaching because of 
providing relevant, specialised, and contextualised materials for the students. 
4) Flexibility: The produced materials can be revised or adapted as needed, 
giving them greater flexibility than a commercial course book. 
However, materials development is, in short, about putting teaching 
principles into practice. The products of materials development are clearly 
influenced by the beliefs and understanding about the teaching and the learning. 
Furthermore, Shulman (1987) in Richards (2001:262) cites that materials 
development lies at the intersection of content and pedagogy. It shows the 
capacity of the teachers or material developers to transform the content knowledge 
into pedagogical form which is relevant to the students’ needs and background.  
In accordance with the nature of materials development in language 
teaching, teachers and/or materials developers must consider to the purpose of 
materials which is facilitating learners with opportunities to explore and 
experience the language. Considering to that concept, developing materials is not 
only the matter of putting the language into pedagogical activities but it is much 
about granting the language acquisition into the classroom.  
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Tomlinson (1998) coins the principles of materials development to help 
the materials developer achieve the purpose of materials.  
Table 2.2. Basic principles of materials development (Tomlinson, 1998) 
No. Principles Comments 
1.  Materials should achieve 
impact. 
The impacts of materials can be shown when the 
learners’ curiosity, interest, and attention area 
attracted. Materials can achieve impact through 
novelty, variety, attractive presentation and 
appealing content. 
2.  Materials should help 
learners to feel at ease. 
Materials should make sure that learners feel 
comfortable and relaxed. Therefore, materials 
must achieve the personal contact through 
informal discourse, the active voice, 
concreteness (e.g. adding anecdotes), and 
inclusiveness (avoiding superiority over the 
learners). 
3.  What is being taught 
should be perceived by 
learners as relevant and 
useful. 
Materials should provide information that is 
needed by the learners. The points taught should be 
related to the learners’ background study and 
needs. 
4.  Materials should expose 
the learners to language 
in authentic use 
To support language acquisition, materials 
should provide enough exposure of authentic and 
comprehensible input.  
5.  Materials should provide 
the learners with 
opportunities to use the 
target language to achieve 
communication purposes. 
Learners should be given enough opportunities 
to use the language rather than just do a number 
of controlled practices. Good materials should 
facilitate learners’ interaction by providing 
activities that creates interaction. 
6.  Materials should not rely 
too much on controlled 
practices. 
The materials should be arranged in balance from 
the dependent tasks to the independent ones. 
7.  Materials should provide 
opportunities for 
outcome feedback. 
Feedback can be used as the source of 
information of intended outcome in the language 
production activities. Thus learners will know 
how far they have achieved the purpose of the 
lesson. 
The summary of some his principles above will be used as the consideration of 
this study. 
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b. The process of materials development 
Dick and Carey (1996) propose Systematic Instructional Design. This 
design allows the materials developers to link instructional learning strategy with 
the desired learning outcome. The following steps, which are summarised below, 
will be used as the guide for developing materials in this study. 
Table 2.3. Components of the systems approach model (Dick and Carey, 1996) 
No. Steps Comments 
1.  Identifying an 
Instructional Goal 
The first step of the model is to determine 
the expectation about learners to be able to 
do when they have completed the learning 
processes.   
 
2.  Conducting an 
Instructional Analysis 
After identifying the goals, the next step is 
determining skills and procedures which 
will be included in the instructional design 
to carry the goal into the classroom.  
 
3.  Analysing learners and 
contexts 
This stage includes the analysis of learners’ 
context in which they will learn the skills. It 
is related to the characteristics of the 
instructional setting and the setting in which 
the skills will eventually be used. 
 
4.  Writing Performance 
Objectives 
This stage will identify the skills to be 
learned, the conditions under which the 
skills must be performed, and the criteria for 
successful performance. 
  
5.  Developing assessment 
instruments 
This instrument is to assess and measure the 
learners’ ability to perform the objectives.  
 
6.  Developing an 
Instructional Strategy 
The information from the preceding steps 
will begin to identify the strategy that will 
be used in the instruction. The strategy will 
include sections on pre-instructional 
activities, presentation of information, 
practice and feedback, testing, and follow-
through activities. 
 
7.  Developing and 
Selecting Materials 
The determined strategy in previous steps 
will be used to produce the instruction. The 
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decision to develop original materials will 
depend upon the type of learning to be 
taught, the availability of existing relevant 
materials, and developmental resources 
available.  
 
8.  Designing and 
Conducting the 
Formative Evaluation 
The draft of the materials will be evaluated 
in order to have it improved. The three types 
of formative evaluation are referred to as 
one-to-one evaluation, small-group 
evaluation, and field evaluation. Each type 
of evaluation provides the designer with a 
different type of information that can be 
used to improve the instruction. 
 
9.  Revising Materials  The final step (and the first step in a repeat 
cycle) is revising the materials. Data from 
the formative evaluation are summarized 
and interpreted to identify difficulties 
experienced by learners in achieving the 
objectives. 
 
10.  Conducting Summative 
Evaluation 
The main purpose of this stage is to find out 
the effectiveness of holistic instruction. 
However, it is not the part of the design 
process but it occurs after the instruction has 
been evaluated formatively and revised to 
meet the standards of the developer. 
 
 
From the description of materials development steps above, a materials 
development of instructional programme must start with assessing needs. The 
next steps are how the needs construct a framework for developing materials. The 
following figure will draw how the steps above are carried into practice. 
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Figure 2.3. Dick and Carey Instructional Design (1996) 
 
This figure above apparently shows how those stages above are carried 
out into instructional process. Therefore, this study refers to the systematic 
approach by Dick and Carey as the basis for materials development. 
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In designing materials, there should be a consideration about the units 
which are carried out in the materials. The unit normally consists of a number of 
activities which represents the principles and beliefs in language teaching. In the 
following section, the consideration about designing units of work will be 
discussed. 
6. Unit Design Development 
a. Principles of Unit development 
Developing units of work means that the materials developer should 
consider the underlying principles about language and learning or, in short, about 
the ‘what’ and the ‘how’. In addition, there should be an effort to sequence the 
tasks or activities within a unit.  Commonly, there are several considerations about 
which task should come first and which the next. Nunan (2004:31-33) proposes 
six steps of developing materials which can be used as the basis underlain the Unit 
design development process. 
1) Schema building 
The first step is to develop a number of schema-building exercises that will 
serve to introduce the topic, set the context for the task, and introduce some 
of the key vocabulary and expressions that the students will need in order to 
complete the task. 
2) Controlled practice 
The next step is to provide students with controlled practice in using the 
target language vocabulary, structures, and functions. 
3) Authentic listening practice 
The next step involves learners in intensive listening practice. This step 
would expose students to authentic or simulated conversation. 
4) Focus on linguistic elements 
The students now get to take part in a sequence of exercise in which the focus 
in on one or more linguistic elements. 
5) Provide freer practice 
This is the time for the students to engage in freer practice. The students 
should be encouraged to extemporize, using whatever language they have at 
their disposal to complete the task. 
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b. Model of Unit Design 
In the process of materials development, teachers and/or materials 
developer should take into account the integration of various aspect of learning in 
a unit. Hutchinson and Waters (1988:109) describe that to start writing the 
materials, a materials developer should create the framework as the basis of 
materials writing. The framework should, at least, have four key elements: input, 
content focus, language focus and task.  
1) Input: The ‘input’ can be in the form of a text, dialogue, diagram, or other 
forms of communication data. It provide stimulus materials for activity, new 
language items, correct models of language use, and a topic for 
communication. 
2) Content focus: Language is used as a means of communication conveying 
information and feeling. Hence non-linguistic content can be exploited to 
generate meaningful communication in the classroom.  
3) Language focus: Language knowledge is given in order to achieve the 
purpose of language learning which is enabling learners to use the language 
correctly. 
4) Task: The communicative task is employed to make the learner use the 
content knowledge and language knowledge in the classroom.  
The concept of Unit design by Hutchinson and Waters leads to a 
conclusion that the primary focus of materials is the task. The language and 
content are drawn from the input in order to make the learner able to perform the 
tasks. Therefore, the concept of tasks which is believed to facilitate the 
meaningful communication can be used as the basis for developing effective 
learning materials.  
c. Tasks grading and sequencing 
Nunan (2004:114) argues that the decisions on what to teach first, what 
second, and what last in a course-book or programme will reflect the beliefs of the 
course book writer or syllabus designer about grading, sequencing and integrating 
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content. Gradation may be based on the complexity of an item, its frequency in 
written or spoken English, or its importance for the learner. The key of 
components to be considered as the factors are input, procedures, and the learner.  
1) Grading input 
In grading stage, the first thing which should be considered is the 
complexity of the text. According to Nunan (2004:115), difficulty will be affected 
by the length of a text, propositional density (how much information is packaged 
into the text and how it is distributed and recycled), the amount of low-frequency 
vocabulary, the speed of spoken texts and the number of speakers involved, the 
explicitness of the information, the discourse structure and the clarity with which 
it is signalled. 
Another factor which influences the difficulty is the amount of support 
provided to the listener or reader. A passage with headings and subheadings 
which is supported with photographs, drawings, tables, graphs and so on should 
be easier to process than one in which there is no contextual support. In addition, 
type of genre also has an impact on processing difficulty (Nunan, 2004). It is 
stated than genre theorists argue, for example, that narratives, recounts, and 
descriptive texts will be easier to process than abstract or argumentative texts 
involving the expression of opinion and attitudes. 
2) Task continuity 
Nunan (2004:125) states that continuity refers to the interdependence of 
tasks, task components and supporting enabling skills within an instructional 
sequence. The following table presents the steps in a possible instructional 
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sequences which require learners to undertake activities, moving from 
comprehension-based procedures to controlled production activities and exercises, 
and finally to ones requiring authentic communicative interaction. 
Table 2.4. Phases of Tasks sequencing (Nunan,2004) 
Phases Step within phases 
A. Processing 
(Comprehension) 
1. Read or study a text- no other response 
required. 
2. Read or listen to a text and give a non-verbal, 
physical response (e.g. learner raises hand 
every time key words are heard). 
3. Read or listen to a text and give a non-
physical, nonverbal response (e.g. check –off 
a box or grid every time key words are 
heard). 
4. Read or listen to a text and give a verbal 
responses (e.g. write down key words every 
time they are heard) 
B. Productive 5. Listen to cue utterances or dialogue 
fragments and repeat them, or repeat a 
complete version of the cue. 
6. Listen to a cue and complete a substitution or 
transformation drill. 
7. Listen to a cue (e.g. a question) and give a 
meaningful response (i.e. one that is true for 
the learner) 
C. Interactive 8. Role play (e.g. have listened to a 
conversation in which people talk about their 
family, students, working from role cards, 
circulate and find other members of their 
family). 
9. Simulation/discussion (e.g. students in small 
groups share information about their own 
families). 
10. Problem-solving / information gap (e.g. in an 
information gap task, students are split into 
three groups; each group listens to an 
incomplete description of a family; students 
recombine and have to complete a family 
tree, identify which picture from a number of 
alternatives represents the family, etc) 
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3) Within task sequencing  
Nunan (2004: 128) points out that within task sequence can be applied 
not only in a common communicative task but also in other types of tasks. He 
adds that the regular way to divide any mini-sequence is into three phases: a pre-
task phase, a task-proper phase, and a follow up phase. The pre-task phase fulfils 
a similar function as schema-building tasks in larger instruction sequences, 
whereas, in the task proper phase learners complete the task and they get a 
comment from the teacher, report of the results of the task back to the class as a 
whole, and may receive corrective feedback from the teacher, in the follow up 
phase. 
Richards (2001: 145) states that gradation is concerned with the grouping 
and sequencing of teaching items in a syllabus. The decisions of sequencing can 
be based on the following criteria: 
a) Simple to complex 
Content can be sequenced according to difficulty level, moving from simpler 
to complex on the later items. For example is reading texts may be simplified 
at the beginning of the course then more complex at the later levels. 
b) Chronology 
Content can be sequenced according to the order like what occurs in the real 
world. For example are opening the lesson, delivering explanation, closing 
the lesson. 
c) Need 
Content can be sequenced according to the students needs in the real world. 
For example, the topics are sequenced in order from the importance to 
students’ lives. 
d) Prerequisite learning 
The sequence of the content may reflect what is necessary at the beginning to 
the foundation for the next step in the learning process. For example, a certain 
set of grammar items may be taught as a prerequisite to paragraph writing.  
e) Spiral sequencing 
This approach involves the recycling of items to ensure that learners have 
repeated opportunities to learn them. 
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In short, tasks grading and sequencing from  simple to complex, 
chronology, need, whole to part or part to whole, spiral sequencing, prerequesit 
learning, schema building, controlled practice, authentic listening practice, focus 
on linguistic elements, provide freer practice, and introduce the pedagogical task 
will be considered in this research.  
In relevance with the previous statements that tasks stand as the core of 
Units design, the consideration about Task design is necessary in order to produce 
effective and appropriate learning materials. The next section will present the task 
development further which will refer to Task-based Language Teaching. 
7. Task Design Development  
a. Definition of Tasks 
In general term, tasks mean the things which people do every day in life. 
Long (1985) in Nunan (2004:2) defines task as a piece of works undertaken for 
oneself or for others freely of for reward. In line with this definition, the task in 
language teaching simply means as an activity or action which is carried out as the 
result of understanding the language. Nunan supports this view by proposing his 
definition of a task as a piece of classroom work that allows learners to 
comprehend, manipulate, produce, or interact in the target language.   
In the pedagogical perspective, a task makes use the language as a means 
of communication in the real world which conveys several language activities, 
such as productive or receptive, oral or written skills, and various cognitive 
processes. In Task-based language teaching, tasks are used as the core of unit 
planning in the language teaching. The role of tasks has been believed as effective 
to support language acquisition. 
39 
 
 
b. Components of Tasks 
In developing tasks, there are should be considerations about elements 
which make up the task. The early conceptualization of tasks components are 
proposed by Shavelson and Stern (1981). The components are as follows. 
1) Content: the subject matter to be taught. 
2) Materials: the things that learners can observe/manipulate. 
3) Activities: the things that learners and teachers will be doing during a lesson. 
4) Goals: the teachers’ general aims for the task (these are much more general 
and vague than objectives). 
5) Students: their abilities, needs and interests are important. 
6) Social community: the class as a whole and its sense of groupness. 
In addition, Nunan (2004) coins his concept about components which 
make up the tasks. Those components proposed by Nunan are drawn in the 
following figure. 
Goals  Teacher role 
Input     TASK Learner role 
Procedures  
Settings 
Figure 2.3. Task components (Nunan, 2004: 41) 
 
1) Goals are the general intentions behind any learning task which provide a link 
between the task and the broader curriculum. Goals may relate to a range of 
general outcomes (communicative, affective or cognitive) or may directly 
describe teacher or learner behaviour.  
2) Inputs refer to the data that will be used by the learners to complete the task. 
Inputs can be spoken, written and visual data. In providing inputs, teacher can 
do some adaptation or adoption in order to make the inputs comprehensible 
and useful for the learners.  
3) Procedures are activities that will be used in learning the task. Procedures 
specify what learners will actually do with the input that forms the point of 
departure for the learning task.  
4) Role refers to what learners and teachers are expected to play in carrying out 
learning tasks as well as the social and interpersonal relationships between 
the participants. For instance, the learner role can be listener, problem solver, 
etc. and teacher role can be observer, model, etc. 
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5) Settings refer to the classroom arrangement in completing the task. It is also 
important to be decided by the teacher whether the class will be small or big, 
for example, individual work, pair work or group work.  
 
c. Principles of Task-based language teaching 
In developing the tasks, the materials developer should also consider the 
underlying principles, which were drawn on Task-based language teaching, 
proposed by Nunan (2004). 
1) Scaffolding 
Materials should provide supporting frameworks within which the learning 
takes place. Therefore, learners should not be expected to produce the 
language which has not been introduced. 
2) Task dependency 
This principle show how each tasks exploits and builds on the one that has 
gone before. This will lead the sense of sequenced as learners are led step by 
step to the point where they are able to carry out the final pedagogical task in 
the sequence.  
3) Recycling 
Recycling language maximizes opportunities for learning and activates the 
organic learning principle. This recycling allows learners to encounter target 
language items in a range of different environments, both linguistic and 
experiential. 
4) Active learning 
This principle is based on the belief that learners learn best by actively using 
the language they are learning. A key principle behind this concept is that 
learners learn best through doing or through actively constructing their own 
knowledge rather than having it transmitted to them by the teacher. 
5) Integration 
Learners should be taught in ways that make clear the relationships between 
linguistic form, communicative function and semantic meaning. This is 
clearly affected by communicative language teaching who argued that all 
learners need in order to acquire a language is opportunities to communicate 
in the language. 
6) Reproduction to creation 
In reproductive tasks, learners reproduce language models provided by the 
teacher. These tasks are designed to give learners mastery of form, meaning 
and function, and are intended to provide a basis for creative tasks. In creative 
tasks, learners are recombining familiar elements in their own style. 
7) Reflection 
Learners should be given opportunities to reflect on what they have learned 
and how well they are doing. Adding a reflective element to teaching can help 
learners see the rationale for the new approach. 
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d. Framework for Task-based language teaching 
The point of departure for task-based language teaching is real-world or 
target tasks. However, putting the real-world tasks into the classroom is somehow 
not easy. Nunan (2004) suggests that transforming real world-tasks into 
pedagogical-tasks will create the learning opportunities for the students. The tasks 
can be placed on a continuum from rehearsal tasks to activation tasks. In the 
framework, form-focused work is presented in the form of enabling skills. 
 
Figure 2.4. A framework for task-based language teaching (Nunan, 2004) 
 
 
After developing the Tasks and Units, the next phase is evaluating them. 
The purpose of evaluation stage is to know how far the materials have achieved 
the goals and to find out the appropriateness of the developed materials to be used 
in the learning processes. The next section is about the discussion about materials 
evaluation. 
8. Materials Evaluation 
In ESP area, materials evaluation is defined as a means to measure 
whether the materials meet the learners’ need or not. Hutchinson and Waters 
(1988) state that evaluation is basically a matching process among the needs and 
Real-world/target tasks 
 
Pedagogical tasks 
 
Enabling Skills 
 
Language 
exercises 
 
Communicative 
exercises 
 
Activation 
tasks 
 
Rehearsal 
tasks 
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possible solutions.  It means that considerations in evaluating English learning 
materials should be based on the students’ needs.  
Skierso in Tomlinson (1998:221) proposes three steps of materials 
evaluation, which are: 
a. identification of relevant contextual information relating to the students, the 
teacher, the course syllabus and the institution,  
b. analysis of the features of the textbook followed by overall rating of the text, 
and,  
c. the actual judging of the acceptability of the textbook, involving both the 
rating and weighting of specific evaluative criteria.  
Moreover, Ellis in Tomlinson (1998: 229) proposes five steps for 
conducting a task evaluation. The following figure is drawn to show the process 
or the evaluation. 
 
 
 
 
 
 
 
 
Figure 2.6: Steps for Conducting a Task Evaluation. 
 
According to the theories about materials evaluation above, the preliminary 
efforts to start a materials evaluation is defining the criteria.  
 
 
STEP 1 
Description of the task: 
 
STEP 2 
Planning the evaluation 
 
STEP 3 
Collecting information 
 
STEP 4 
Analysis of the information 
collected 
 
STEP 5 
Conclusions and 
recommendations 
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This study uses the criteria which are proposed by BSNP (2011) as follows. 
a. The appropriateness of the content of the materials. 
The appropriateness of the content is determined by the completeness, the 
depth and the accuracy of the materials. In addition, the materials should refer 
to the most up to dated sources. 
b. The appropriateness of the language used in the materials. 
The language used should be appropriate to learners' proficiency levels, 
understandable, and acceptable. Moreover, the text within the materials should 
be coherent and represent the integration of ideas. 
c. The appropriateness of the methodology. 
This item refers to the presentation of the materials. It includes grading and 
sequencing the tasks within the materials.  
d. The appropriateness of the layout of the materials. 
The layout covers the description of fonts, text size, and the consistency of 
illustration. 
 
B. Conceptual Framework 
English teaching at vocational high school aims at developing the 
students’ English proficiency by which the students can improve their 
professional skills. In addition, the English teaching should also develop students’ 
communication abilities so that they can communicate in every social context 
such as expressing idea and feelings, participating in social activities and 
analysing a certain event (BSNP, 2006). In order to achieve those goals, a set of 
standards of competence and basic competences was generated as the basis of 
English teaching in vocational high school. However, the set which is so called as 
SKKD of vocational high school is fuzzy and it has a very board range of English 
teaching areas. Therefore, there should be an effort to contextualise and to narrow 
the language contexts. 
ESP approach is used in this study to narrow the context of language 
teaching based on the target situation of the students. This is in accordance with 
the definition of ESP by Hutchinson and Waters (1988) which states that ESP is 
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an approach which is based on the learners’ needs. However, the available 
materials now are commonly presenting the general English areas which do not 
consider the true needs of the students. Therefore, the process of materials 
development in this study will be based on ESP. Hence the information will be 
acquired through preliminary needs analysis by Hutchinson and Waters (1988) 
which aims at assessing students’ target needs and learning needs.  
In accordance to the contents of the materials, CBI is used in the process 
of materials development. The reason of using CBI approach in this study is based 
on the principles of CBI which states that English is a means of communication to 
acquire information about the subject areas of the students (Richards & Rodgers, 
2001). In short, the CBI will be simply teaching English through contents beyond 
English. Moreover, the rationale of CBI in this study is because it refers to 
communicative approach which aims at enabling students’ communicative skills 
and competences. Therefore, the objectives of language teaching at vocational 
high school can be achieved. 
However, both in ESP and CBI, the learning materials take various 
important roles which support the success of the teaching and learning practice. 
As Evan and John (1998), materials should have at least four purposes: as source 
of language, as learning support, as stimulation and motivation, and as reference. 
Furthermore, there are also the criteria proposed by BSNP (2011) which underlie 
the materials development targeted at students of vocational high school. Those 
purpose and criteria of instructional materials give the guideline in this study in 
developing learning materials for vocational high school students.  
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Considering those purposes, therefore, the process of developing the 
materials should consider many aspects, such as principles of materials 
development (Tomlinson, 1998), so that the developed materials will achieve the 
goals of learning. Moreover, in the process of developing materials, the system 
approach proposed by Dick and Carey (1996) is used because it is relevant 
achieve the goals of this study. Furthermore, the process of developing 
instructional materials includes the process of unit development. The steps coined 
by Nunan (2004) are used in this study as the basis for unit development. In 
addition, unit development covers the steps in tasks grading and sequencing. The 
decision of task grading and sequencing of unit development in this study refers to 
the principles proposed by Nunan (2004). 
In materials development, one most important point is about developing 
tasks within the units. In this study, tasks are seen as the useful components to 
involve the real world communication into the classroom. The concept of the task, 
based on TBLT, represents the integrations of goal, input, teacher and learner role, 
procedure and, setting. It will deliver activities which should be done by the 
students. Therefore, in designing appropriate tasks, the consideration should look 
up the principles of developing tasks proposed by Nunan (2004).  
After finishing developing tasks and units, the materials will be evaluated 
to check whether the purpose and goal of the materials are achieved or not. In 
evaluating the materials, the criteria proposed by BNSP (2011) will be used. The 
criteria cover the items about contents, language, methodology, and layout/ 
design. By using those criteria, the appropriateness of the materials is measured. 
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CHAPTER III 
RESEARCH METHODS 
 
In this chapter, there are discussions about the methodological steps which 
underlie this study. Therefore, the research design, research subject, research 
setting, research instrument, data collection techniques, data analysis techniques, 
and research procedure will be presented further.  
A. Type of Study 
The objective of this research was to design appropriate model of English 
learning materials for students of Culinary Arts study programme. Therefore, this 
research was classified as Research and Development since its purpose was to 
develop a finished product that can be used appropriately in an educational 
programme (Borg, 2003:772).  
B. Research Setting 
The research was conducted from February up to April 2013 at SMK 
Muhammadiyah Wonosari which is located at Jln. Alun-alun Barat No.11, 
Wonosari, Gunungkidul. There are five study programmes in this vocational high 
school: Accounting study programme, Syariah Banking study programme, 
Multimedia study programme, Animation study programme, and Culinary Arts 
study programme. 
C. Research Subject 
The subjects of this research were the grade ten students of Culinary Arts 
study programme at SMK Muhammadiyah Wonosari. There were 27 students in 
the grade ten of Culinary Arts study programme. 
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D. Research Procedure 
The procedure of this research referred to the system approach model 
proposed by Dick & Carey (1996). However, the system approach model was 
very long to be applied in this research. Therefore, there was an adaptation to 
make the procedures simpler.   
 
 
 
 
 
 
 
 
Figure 3.1: The simplified model of the research procedure. 
The figure above was the simplified model used in this research. The 
procedures of the research were described as follows. 
1. Needs analysis 
The needs analysis was administered on March 2
nd, 
2013. Its purpose was 
to gather the information of learners’ needs and learning needs. The data were 
analysed as the basis of developing English learning materials for the grade ten 
students of Culinary Arts study programme at SMK Muhammadiyah Wonosari, 
Gunungkidul. 
 
 
Step 1: 
Needs Analysis 
Step 2 
Planning 
(Writing the course grid) 
 
Step 5 
Revising                           
(Writing the final draft) 
 
 
Step 3 
Designing the materials 
(Writing the first draft) 
Step 4 
Experts Judgements 
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2. Planning 
In this stage, the course grid was developed based on the students’ needs 
which were previously assessed through needs assessment questionnaire. There 
was also consideration about standards of competence and basic competences 
which underlay the English teaching at vocational school. The course grid 
consisted of topics, unit titles, language functions, input text, language focus that 
covered vocabulary and grammar, and learning procedure/ activities. 
3. Developing the materials 
The English materials were developed based on the course grid. There 
were three units which each consisted of about 20 tasks. The materials covered the 
four English skills, i.e. listening, speaking, reading, and writing. Therefore, each 
unit was divided into two cycles, spoken cycle (listening and speaking) and 
written cycle (reading and writing). 
4. Expert Judgements 
The materials were evaluated by the experts to assess the appropriateness 
of the materials. The process of assessment was using expert judgement 
questionnaire. The questionnaire was adapted from the criteria of materials 
development proposed by BNSP. The experts were also provided some spaces to 
write their opinion or suggestion.  
5. Revising 
The results of the expert judgment questionnaire were analysed and used 
to revise the first draft of the materials. The revisions were based on some 
categories such as the content, the language, the presentation, and the layout. 
After being revised, the materials were considered as appropriate English learning 
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materials for the grade ten students of Culinary Arts study programme at SMK 
Muhammadiyah Wonosari.. 
E. Data Collecting Techniques 
In this study, the data were collected through questionnaires and interview. 
Firstly, the needs analysis questionnaire was used to gather the data of the target 
and learning needs in English. The learners were asked to answer several 
questions related to their characteristics and needs in learning English by choosing 
one or more options from several options provided. However, they were also 
allowed to give other answers related to the questions. The teacher and vice 
principal were interviewed to support the data from the questionnaire. 
Secondly, opinions and suggestions from the experts were asked through 
the expert judgements questionnaire to find the appropriateness of the designed 
materials. The expert judgements questionnaires used a Likert scale to collect the 
data. 
F. Research Instruments 
In collecting the data, questionnaires were distributed to the students and 
materials experts. There were two types of questionnaires used in this research. 
Those were the needs analysis questionnaire and expert judgement questionnaire. 
The need analysis questionnaire was distributed to find out the target needs and 
the learning needs of the students at SMK Muhammadiayah Wonosari. Finally, 
the expert judgement questionnaire was proposed to the materials experts to know 
their opinion about the materials.   
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a. Needs Analysis Questionnaire 
The purpose of this questionnaire was to find out the target needs and the 
learning needs. In developing the needs analysis questionnaire, this study referred 
to the theory of needs assessment proposed by Hutchinson and Waters (1987) and 
Nunan (2004).  
Table 3.1. The Organization of the Needs Analysis Questionnaire. 
Aspect The purpose of the questions References 
T
a
rg
et
 N
ee
d
s 
Necessities  
To find out the type of needs by the 
demands of the target situation. 
Hutchinson and 
Waters (1987) 
Lacks 
To find out the gap between learners’ 
proficiency and the demand of the 
target situation. 
Hutchinson and 
Waters (1987) 
Wants 
To find out the learners’ needs of 
learning English. 
Hutchinson and 
Waters (1987) 
Goal 
To find out the reason of learning 
English 
Hutchinson and 
Waters (1987) 
L
ea
rn
in
g
 N
ee
d
s 
Input 
To find out the suitable input for 
English learning materials that students 
want the most 
Nunan (2004) 
 
Procedures 
To find out the suitable procedures that 
students want the most 
Nunan (2004) 
Setting 
To find out the desired class 
management of doing the tasks of 
English learning materials 
(individually, in pairs, or in groups) 
Nunan (2004), 
Hutchinson and 
Waters (1987) 
Learners’ 
role 
To find out the role of the learner in the 
learning process 
Nunan (2004) 
Teachers’ 
role 
To find out the role of the teacher in 
doing the tasks 
Nunan (2004) 
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b. Interview Guide 
The interview guide was used to gather information from the teacher about 
students’ conditions. The information was used to support the results of needs 
analysis questionnaire which was distributed to the students.  
c. Expert Judgement Questionnaire 
The expert judgement questionnaire was distributed to the experts after the 
first draft materials were developed. The purpose of this questionnaire was to 
know the experts’ opinions and suggestions towards the materials. The results of 
this questionnaire were used to evaluate the first draft of the materials. 
Table 3.2: The Organization of the Expert Judgement Questionnaire. 
No The purpose of the questions References 
1. To find out the appropriateness of the content in the 
materials 
BSNP 
2. To find out the appropriateness of the language in 
the materials 
BSNP 
3. To find out the appropriateness of the methodology 
in the materials 
BSNP 
4. To find out the appropriateness of the layout of the 
materials 
BSNP 
 
G. Data Analysis Technique 
1. Data from Questionnaires 
There are two kinds of data in this research, i.e. quantitative data and 
qualitative data. Both data were collected through questionnaires and interview. 
This research was using two kinds of questionnaires, which were analysed 
differently. The data of needs analysis questionnaire were analysed using 
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percentages. The expert judgement data analysis used frequencies and descriptive 
statistics.  
Descriptive statistics according to Brown (2001) referred to a set of 
procedures that are used to describe or characterize the answers of a group of 
respondents to numerically coded questions. In this case, central tendency 
measure was used to analyse the data. The central tendency measure which was 
used in the research is the mean.  
In classifying the category of the mean, theory proposed by Suharto (2006) 
about quantitative data conversion was used. The conversion was presented in 
Table 3.3 below. 
Table 3.3: Quantitative Data Conversion (Suharto, 2006) 
Scales Categories Interval of Mean 
5 Strongly agree 4.20-5.00 
4 Agree 3.40-4.19 
3 Neither agree or disagree 2.60-3.39 
2 Disagree 1.80-2.59 
1 Strongly disagree 1.00-1.79 
 
2. Data from Interviews  
The qualitative data obtained from the interviews were recorded and then 
transcripted. The qualitative data were analyzed in four steps. The first step was 
collecting the data. The second step was data reduction. In this step, the researcher 
selected limited, simplified, and transformed the data by summarizing or 
paraphrasing the interview transcripts. The next step was data display. The last 
step was drawing the conclusions. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
 
This chapter presents the findings of the research. It covers the results of 
the needs analysis, the course grid, the first draft of the materials, the review by 
the experts, and the second draft of the materials. 
A. Research Findings 
1. The Needs Analysis 
The organisation of the questionnaire was divided into two parts. The first 
part consisted of questions about the target needs of the students. The second part 
consisted of the questions about the learning needs of the students. The results of 
the questionnaire can be seen in Appendix C. The descriptions of the target needs 
and the learning needs are presented below. 
a. Target needs 
1) Goals 
„Goals‟ refers to the general intentions behind the learning. The learning 
goal(s) of students of SMK Muhammadiyah Wonosari is presented below:  
Table 4.1. Target Needs: Goals. 
Questions Items N (%) 
The goal of 
learning English 
is …. 
a. to pass the national exam. 27 18,52 
b. to support the culinary career in the 
future. 
27 62,96 
c. to help the study in the culinary 
fields. 
27 11,11 
d. to be able to communicate with 
foreign people. 
27 55,56 
e. others: 27 0 
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Table 4.1 shows that 62,96% of total respondents stated that their reason 
of learning English was to support their career in the future.  The second choice 
was 55,56% which shows that the students goal was to be able to communicate 
with foreign people. In conclusion, most students wanted to learn English because 
English is important to support their career in case they may get involved in 
communication with foreign people.  
2) Necessities 
„Necessities‟ is related to what the learners should know or achieve in 
order to function effectively in the target situation. In this study, the results of 
students‟ necessities are presented as follows. 
Table 4.2. Target Needs: Necessities. 
Questions Items N (%) 
The English 
proficiency level 
which is 
necessary for my 
career is ….. 
a. beginner. 27 3,70 
b. intermediate. 27 37,04 
c. advanced. 27 62,96 
Table 4.2 above presents the results of students‟ opinion about the 
English proficiency level which is required to support their career in culinary area. 
There were 62,96% of students who believed that they should achieve the 
advanced proficiency level in order to survive in the work place. It means that 
they should be able to use language flexibly and effectively for social, academic 
and professional purposes. They should also be able to express themselves 
spontaneously, very fluently and precisely, and to differentiate meanings in a 
complex situation. 
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Table 4.3. Target Needs: Necessities. 
Questions Items N (%) 
In the future, I 
will probably use 
English as …. 
a. a medium of oral communication 
with customers and colleagues. 
27 55,56 
b. a medium of written communication 
both in formal and informal 
contexts. 
27 11,11 
c. a mean in mastering culinary skills 
by reading the English texts.  
27 40,74 
d. others: (not mentioned) 27 14,81 
The second item was to know the most possible situation in which they 
might probably use the language. From Table 4.3 above, there are 55,56% of 
students who believed that they will probably use English as a medium of oral 
communication with customers and colleagues. There are also 40,74% of students 
who believed that they will use English as a means in mastering culinary skills by 
reading the English texts. 
3) Lacks 
„Lacks‟ refers to the gap between what the learners know already and 
what the learners do not know. Therefore, to know the gap, there are some 
comparisons between the students‟ current proficiency and the required 
proficiency to cope with the target situation. In this study, the data about students‟ 
lacks are presented as follows. 
Table 4.4. Target Needs: Lacks. 
Questions Items N (%) 
My current 
proficiency level 
of English is …. 
a. beginner. 27 62,96 
b. intermediate. 27 33,33 
c. advanced. 27 0 
The first question about students‟ lack is presented in Table 4.4 above. 
That question was to know the current level of students‟ English proficiency level. 
The answer of the question then will be compared to the proficiency level which 
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is required in the target situation. From the table, there are presented that the 
proficiency level of the most students of grade X of Culinary Arts study 
programme at SMK Muhammadiyah Wonosari was beginner. It is shown in the 
table that 62,96% students was at the beginner proficiency level. 
The data above were supported by an English teacher comment on 
students‟ ability. The teacher said that they were poor in constructing meaningful 
sentences. She stated that most of students‟ have problems in grammar and 
vocabulary. 
R: Sebenarnya, kemampuan siswa dalam berbahasa Inggris itu seperti apa, 
Bu? (What is English competence of the students actually?) 
T: Kalau anak-anak Boga ya seperti itu mas, masih banyak kurangnya. 
Pokoknya masih terbatas lah. Misalnya kalau disuruh nulis gitu, 
bahasanya masih awut-awutan. (Culinary Arts students have many 
weaknesses, such as they are not able to write the correct and 
meaningful language.) 
R: Jadi, kesulitan mereka lebih ke writing-nya ya, Bu? 
 (So, their weakness is in writing?) 
T: Tidak Cuma writing, mas. Hampir semua skill itu masih kurang. (Not 
only in writing, they are also weak in others.) 
R: Yang paling terlihat menonjol jadi di skill apa, Bu? (What weakness 
which you think the most is?) 
T: Ya, kalau menurut saya speaking sama writing, mas. Ya masalahnya 
mereka itu kesulitan di grammar sama penguasaan vocab.  (In my 
opinion, students have difficulties in grammar and vocabulary mastery.) 
Table 4.5. Target Needs: Lacks. 
Questions Items N (%) 
In learning 
English, I have 
some difficulties 
in …. 
a. Listening to recorded dialogue or 
monologue 
27 33.33 
b. speaking using English with natives 
or non-natives  
27 51.85 
c. reading and understanding texts 27 22.22 
d. writing an English text 27 29.63 
e. understanding the meanings of 
words 
27 29.63 
f. using the right grammar in speaking 
and or writing 
27 48.15 
g. pronouncing words correctly  27 33.33 
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Table 4.5 shows the results of the second question about students‟ lacks. 
The purpose of this question was to know the students weakness(s) and 
difficulty(s) in learning English. From the table, there are 51,85% of the students 
said that they found difficulties in speaking. The alternative was 48,15% students 
who find difficulties in using grammar.  
Finally, the conclusion about students‟ lacks is that the students need to 
improve their English proficiency in order to cope with communication in the 
target situation. The second is that the students need more attention in learning 
speaking and grammar since they found difficulties in speaking and using 
grammar.  
4) Wants 
„Wants‟ is related to the learners‟ expectation after finishing their study. 
The results of students‟ wants are presented below. 
Table 4.6. Target Needs: Wants. 
Questions Items N (%) 
After having 
English lesson at 
the school, I 
should be able to 
…. 
a. communicate fluently using English 
in oral communication. 
27 62,96 
b. communicate in written 
communication. 
27 3,70 
c. master the vocabulary related to the 
culinary fields. 
27 29,63 
d. use the grammar correctly. 27 33,33 
e. others: 27 0 
From Table 4.6, most of the students (62,96% of all respondents) wanted 
to be able to communicate using English in oral communication fluently. 
Therefore, they need to improve their listening and speaking skills. Moreover, 
they also need some competences which can support them in communicating 
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using English such as pronunciation and vocabulary. The second tendency was 
33,33% students who wanted to learn to use grammar correctly.  
b. Learning needs 
1) Input 
„Inputs‟ refers to the types of data that will be used by the learners in 
learning English. The data below provide the description about the desired inputs 
of the students at SMK Muhammadiyah Wonosari.  
a) Listening input 
Table 4.7. Learning Needs: Listening input. 
Questions Items N (%) 
The desired input 
for listening is …. 
a. monologue and dialogue 27 11,11 
b. monologue and dialogue with 
pictures 
27 66,67 
c. monologue and dialogue with the 
lists of new vocabularies. 
27 14,81 
d. authentic texts.  27 29,63 
e. others:  27 0 
Table 4.7. above presents the desired inputs for learning listening. There 
were 66,67% of the students who wanted the listening input in the form of 
dialogue with picture as illustration. The second tendency of the desired input for 
listening was authentic text. It was chosen by 29,63% of the students who wanted 
authentic listening input. 
Table 4.8. Learning Needs: Listening input. 
Questions Items N (%) 
The length of the 
texts is 
approximately …. 
a. < 100 words 27 37,04 
b. 100 – 150 words 27 33,33 
c. 150 – 200 words 27 11,11 
d. > 200 words 27 7,41 
e. others:  27 3,70 
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In term of the length of text for listening input, 37,04% of the students 
wanted the listening text less than 100 words of length. In Table 4.7. above, there 
were also 33,33% of the students who wanted the listening input around 100-150 
words in length.  
Table 4.9. Learning Needs: Listening input. 
Questions Items N (%) 
The topic is about 
…. 
a. daily activities 27 14,81 
b. schools 27 25,93 
c. culinary field 27 62,96 
d. the current issue or news 27 11,11 
e. others:  27 0 
Table 4.8. above shows the results of desired topic related to the input in 
learning listening. Most of the students (62,96% of respondents) preferred the 
topic which is related to culinary field. As the second alternative, there were also 
25,93% of the students who wanted the topic related to schools environment.  
b) Speaking input 
Table 4.10. Learning Needs: Speaking input. 
Questions Items N (%) 
The desired 
input for 
speaking is …. 
a. model of monologue and dialogue. 27 7,41 
b. model of monologue and dialogue 
with pictures. 
27 33,33 
c. model of monologue and dialogue 
with the lists of new vocabularies 
and the phonetic transcriptions. 
27 59,26 
d. authentic materials.  27 0 
e. others:  27 11,11 
Table 4.9. above presents the desired inputs for learning speaking. There 
were 59,26% of the students who wanted a model of monologue and dialogue 
with the lists of new vocabularies and the phonetic transcriptions. The second 
desired input for learning speaking was a model of monologue and dialogue with 
pictures as the illustrations. It was chosen by 33,33 % of the students. 
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Table 4.11. Learning Needs: Speaking input. 
Questions Items N (%) 
The length of 
the texts is 
approximately 
…. 
a. < 100 words 27 37,33 
b. 100 – 150 words 27 40,74 
c. 150 – 200 words 27 3,70 
d. > 200 words 27 11,11 
e. others:  27 7,41 
Table 4.10. above shows the desired input for learning speaking in the 
term of length. There are 40,74% of the students who wanted the speaking input 
consisting of about 100-150 words in length. The second tendency for speaking 
input was texts consisting of less than 100 words of length. It was chosen by 
37,33% of students. 
Table 4.12. Learning Needs: Speaking input. 
Questions Items N (%) 
The topic is 
about …. 
a. daily activities 27 33,33 
b. schools 27 37,04 
c. culinary field 27 59,26 
d. the current issue or news 27 7,41 
e. others:  27 11,11 
Table 4.11. above shows the results of desired topic for learning 
speaking. Most of the students of grade ten of Culinary Arts study programme 
preferred the topic which is related to culinary field. This result was chosen by 
59,26% of total respondents. As the second alternative, there were also 37,04% of 
the students who wanted the topic related to schools environment. 
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c) Reading input 
Table 4.13. Learning Needs: Reading input. 
Questions Items N (%) 
The desired 
input for 
reading is …. 
a. authentic materials (i.e. magazines, 
newspapers, scheduled, etc.) 
27 62,96 
b. texts which are related to the context 
of students study programme 
(Culinary arts). 
27 33,33 
c. texts with the lists of related new 
vocabularies. 
27 11,11 
d. texts with pictures. 27 29,63 
e. others:  27 7,41 
Table 4.12. above presents the desired inputs for learning reading. There 
were 62,96% of the students who wanted the reading input in the form of 
authentic materials, i.e. magazines, newspapers, and schedules. The second 
tendency of the desired input for reading was chosen by 33,33% of the students. 
They desired the input text related to the context of students study programme 
(Culinary arts) such as recipe, menu, table, letter, and memo.  
Table 4.14. Learning Needs: Reading input. 
Questions Items N (%) 
The length of 
the input texts 
is 
approximately 
…. 
a. < 100 words 27 37,04 
b. 100 – 150 words 27 22,22 
c. 150 – 200 words 27 14,81 
d. > 200 words 27 14,81 
e. others:  
 
27 11,11 
From Table 4.13 above, there are 37,04% of total respondents who 
believed that the suitable reading input was texts consisting less than 100 words. 
The second alternative for length of reading input was 100-150 words. It was 
chosen by 22,22% of total respondents.  
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Table 4.15. Learning Needs: Reading input. 
Questions Items N (%) 
The topic is 
about …. 
a. daily activities 27 29,63 
b. schools 27 40,74 
c. culinary field 27 51,85 
d. the current issue or news 27 0 
e. others:  27 18,52 
Table 4.14. above shows the results of desired topic related to the input in 
learning reading. The 51,85% of the students preferred the topic which is related 
to culinary field. As the second alternative, there were also 40,74% of the students 
who wanted the topic for reading which is related to schools environment. 
d) Writing input 
Table 4.16. Learning Needs: Writing input. 
Questions Items N (%) 
The desired 
input for 
writing is …. 
a. examples of texts which are going to 
be learnt. 
27 33,33 
b. vocabulary lists related to the topic. 27 25,93 
c. the explanation of the structures of 
the texts which are related to the 
topic. 
27 44,44 
d. others: 27 18,52 
Table 4.15. above presents the desired inputs for learning writing. There 
were 44,44% of the students who wanted the explanation of the structures of the 
texts which are related to the topic as the writing input. The second tendency of 
the desired input for writing was chosen by 33,33% of the students. They wanted 
the input for writing to provide examples of texts which are going to be learnt. 
Table 4.17. Learning Needs: Writing input. 
Questions Items N (%) 
The length of 
the input texts 
is 
approximately 
…. 
a. < 100 words 27 33,33 
b. 100 – 150 words 27 25,93 
c. 150 – 200 words 27 18,52 
d. > 200 words 27 14,81 
e. others:  27 7,41 
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From Table 4.16 above, there were 33,33% of total respondents who 
believed that the suitable length for writing input consisted of less than 100 words. 
The second alternative for writing input length was 100-150 words. It was chosen 
by 25,93% of total respondents. 
Table 4.18. Learning Needs: Writing input. 
Questions Items N (%) 
The topic is 
about …. 
a. daily activities 27 22,22 
b. schools 27 40,74 
c. culinary field 27 55,56 
d. the current issue or news 27 7,41 
e. others:  27 14,81 
Table 4.17 above shows the results of desired topic related to the input in 
learning writing. Most of the students (55,56% of respondents) preferred the topic 
which is related to culinary field. As the second alternative, there were also 
40,74% of the students who wanted the topic for reading related to schools 
environment. 
In relation to the results above, the conclusion of the materials inputs 
which are wanted by the students of Culinary Arts study programme at SMK 
Muhammadiyah Wonosari were varied. However, this study has considered the 
results of the learning inputs as the basis for developing the materials. The 
consideration was made based on the two highest options which were chosen by 
the students as their desired inputs for learning English. 
2) Procedures 
Procedures specify what learners will actually do with the inputs that 
form the point of departure for the learning task.  Therefore, here are the results of 
the questionnaire which was administered to know the desired procedures for 
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learning of the students of Culinary Arts department at SMK Muhammadiyah 
Wonosari. 
Table 4.19. Learning Needs: Procedures. 
Questions Items N (%) 
The type of 
activity for 
learning 
listening is ….. 
a. identifying certain information in the 
dialogue/monologue. 
27 40,74 
b. identifying the functions in the 
dialogue/monologue. 
27 33,33 
c. answering the questions about the 
dialogue/monologue orally.  
27 14,81 
d. answering the questions about the 
dialogue/monologue in the written 
language. 
27 18,52 
e. others: 27 11,11 
Table 4.18 shows the desired procedures for learning listening. From the 
table, there were 40,74% of the students who wanted the activities for learning 
listening like identifying certain information found in the dialogue/monologue. 
The second alternative was identifying certain functions in the 
dialogue/monologue which was chosen by 33,33% of the students.  
Table 4.20. Learning Needs: Procedures. 
Questions Items N (%) 
The type of 
activity for 
learning 
speaking is …. 
a. practising a dialogue in front of the 
class. 
27 37,04 
b. role play. 27 22,22 
c. information exchange activity with 
the other friends in the group. 
27 22,22 
d. discussing a certain topic or a 
certain issue. 
27 40,74 
e. others: 
 
27 3,70 
For speaking activities, there were 40,74% of the students who chose 
discussing a certain topic or a certain for performing speaking. There were also 
37,04% of the students who believed that they would learn speaking by practising 
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a dialogue in the front of classroom. In conclusion, the activities for speaking will 
be about classroom discussion and performing a dialogue loudly. 
Table 4.21. Learning Needs: Procedures. 
Questions Items N (%) 
The type of 
activity for 
learning 
reading is …. 
a. reading a text loudly with correct 
pronunciation and intonation. 
27 18,52 
b. reading a text individually and 
answering the questions about the 
text. 
27 18,52 
c. discussing and comprehending the 
text in a group. 
27 37,04 
d. comprehending a text and translating 
into Bahasa Indonesia. 
27 11,11 
e. guessing the meaning of the words  
from the contexts. 
27 29,63 
f. others: 27 18,52 
Table 4.20 shows the types of reading activities desired by the students. 
From the table, there were 37,04% of the students who wanted the reading 
activities such as discussing and comprehending the text in a group. There were 
also 29,63% of the students who believed that guessing the meaning of the words  
from the contexts was suitable for learning reading.  
Table 4.22. Learning Needs: Procedures. 
Questions Items N (%) 
The type of 
activity for 
learning 
writing is …. 
a. rearranging jumbled sentences into 
a good order of paragraph. 
27 44,44 
b. identifying and correcting the 
incorrect texts structure. 
27 11,11 
c. identifying and correcting the 
incorrect punctuations in the texts. 
27 22,22 
d. writing the similar texts from the 
given clues. 
27 37,04 
e. others:  27 18,52 
From Table 4.21, there were 44,44% of the students who chose 
rearranging jumbled sentences into a good order of paragraph for the writing 
activity. There were also 37,04% of the students who believed that they would 
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learn writing by constructing the similar texts from the given clues. Therefore, the 
writing activities which were developed were about two types desired by the 
students as above. 
Table 4.23. Learning Needs: Procedures. 
Questions Items N (%) 
The type of 
activity for 
learning 
vocabulary is 
…. 
a. matching the words with their 
equivalent meaning in Bahasa 
Indonesia. 
27 14,81 
b. matching the words with the 
pictures. 
27 25,93 
c. predicting the meaning of the words 
based on the contexts. 
27 25,93 
d. completing the incomplete sentence 
or paragraph with the given words. 
27 48,15 
e. others:  27 11,11 
Table 4.22. shows the results of desired activities for learning vocabulary. 
Most of the students desired the activity for learning vocabulary such as 
completing the incomplete sentence or paragraph with the given words. It was 
chosen by 48,15% of the students. As the second alternative, there were also 
25,93% of the students who wanted learning vocabulary by matching a word with 
its suitable picture and predicting meaning of words based on the contexts.  
Table 4.24. Learning Needs: Procedures. 
Questions Items N (%) 
The type of 
activity for 
learning 
grammar is …. 
a. identifying the incorrect sentence 
structures. 
27 40,74 
b. correcting the incorrect sentence 
structure. 
27 25,93 
c. writing sentences based on certain 
structures. 
27 25,93 
d. others:  27 18,52 
From Table 4.23., there are 40,74% of the students who wanted learning 
grammar by identifying the incorrect sentence structure. There were also 25,93% 
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of the students who wanted learning grammar by correcting the incorrect sentence 
and providing the correct one. 
Table 4.25. Learning Needs: Procedures. 
Questions Items N (%) 
The type of 
activity for 
learning 
pronunciation 
is …. 
a. repeating the words pronounced by 
the teacher. 
27 25,93 
b. pronouncing the words based on the 
phonetic transcription. 
27 48,15 
c. discussing the correct pronunciation 
with the other friends. 
27 25,93 
d. others: 27 7,41 
The last question about learning procedure was asking for desired 
activities for learning pronunciation. From Table 4.24 above, there are shown that 
48,15% of all respondents wanted to learn pronunciation by practising to 
pronounce English words based on their phonetic transcriptions. There were also 
25,93% of the students who wanted to learn pronunciation by repeating the words 
pronounced by the teacher and by discussing the correct pronunciation with the 
other friends. 
3) Setting 
Settings refer to the classroom arrangement in completing the task for 
example, individual work, pair work or group work. The preferred classroom 
settings of students of Culinary Arts study programme are presented below.  
Table 4.26. Learning Needs: Setting. 
Questions Items N (%) 
The type of 
class 
management I 
want to carry 
the tasks is …. 
a. individual works 27 14,81 
b. pair works 27 22,22 
c. group works 27 55,56 
d. whole class activities 27 11,11 
e. Others: 27 18,52 
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Table 4.25. above shows the desired settings desired by the students to 
carry out the tasks. From the table, there were 55,56% of the students who wanted 
group works activity. The second alternative was chosen by 22.22% of the 
students who wanted pair works activity.  
4) Learner role 
Learner role refers to what the learners need to do in completing the task. 
The following table shows the preferred role of the students in this study. 
Table 4.27. Learning Needs: Learners‟ role 
Questions Items N (%) 
In the learning 
process, I 
would prefer to 
…. 
a. listen the teacher‟s explanation. 27 33,33 
b. discuss with other friends to solve 
the problem or to do the tasks. 
27 51,85 
c. note the teacher‟s explanation. 27 14,81 
d. others: 27 11,11 
Table 4.16 above shows that there were 51,85% of the students who 
wanted to do the tasks by discussion. It means that the students wanted to be 
problem solver in carrying out a task. The activities suitable for this role are 
answering questions text, discussing a topic, finding main ideas, etc. The second 
tendency for learners‟ role was listening to the teacher explanation. This was 
chosen by 33,33% of the learners. This means that they wanted to be listeners. 
5) Teacher role 
Teacher‟s role refers to the types of functions teachers are expected to 
fulfil. The following table presents the results of the questionnaire which asked 
the desired teacher‟s role of the students of Culinary Arts study programme at 
SMK Muhammadiyah Wonosari.  
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Table 4.28. Learning Needs: Teacher‟s role 
Questions Items 
N 
(%) 
In the learning 
process, I want 
my teacher to 
…. 
a. give tasks to be finished by students 
and discuss them later. 
27 55,56 
b. give examples about the topic which 
is learnt and give an assignment. 
27 37,04 
c. supervise the students‟ works and 
help them when students get a 
problem. 
27 18,52 
d. walk around and give comment to 
students‟ works. 
27 7,41 
e. others: 27 14,81 
From Table 4.27 above, there are shown that 55,56% of the students 
wanted the teacher to give tasks to be finished and have a discussion about it. 
There are also 37,04% of the students who wanted the teacher to give examples 
about the topic which is learnt and give the students assignment about it. In the 
other words, the students expected the teacher to be the mentor in the classroom. 
In conclusion, the results of the needs assessment above were used to 
develop a course grid. The course grid which was developed consists of topic, 
achievement indicators, language functions, input, language focus and procedures. 
Most of the items of the course grid were developed based on the results of needs 
assessment. Moreover, it also developed by considering the standards of 
competences and basic competences of grade ten of vocational high school as the 
subjects of this study was the grade ten students of vocational high school.  
2. The Course Grid 
The course grid was developed as the basis for the learning materials so 
that the materials are appropriate for the students according to their needs and 
interests. It consists of seven items i.e. topics, unit titles, indictors, language 
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functions, inputs, language focuses, and procedures. The complete course grid of 
this study is in Appendix D. The explanations below are the detailed information 
about the course grid for each unit.  
a. Unit 1 
The course grid for Unit 1 was generally developed based on the 
standards of competences and basic competences of English subject in vocational 
high school, and the results of needs assessment. The standard of competences is 
“Communicating in English at Novice level”. The choice was based on the fact 
that subject are all grade ten students. Meanwhile, the basic competence used is 
KD letter 1.7. “Understanding foreign words and terms, and simple sentence 
based on patterns”. The choice was based on school teacher‟s suggestion. 
The first item of the course grid for Unit 1 is the topic. The topic for Unit 
1 is “pursuing a culinary career”. It was chosen based on the students‟ interest 
which was a topic about culinary career. Moreover, it was based on the 
consideration that after the students graduated they will seek for a job which suits 
them. Therefore, the topic about pursuing a culinary career was considered as a 
suitable topic for Unit 1. 
The second item of the course grid for Unit 1 is the unit title. Based on 
the chosen topic, Unit 1 title is “I have the qualification for this job”. It 
emphasises the topic about pursuing a job. The title also indicates the expression 
of expressing capability which is going to learn in Unit 1. Therefore, the students 
will have the background knowledge before they are really doing the tasks in  
Unit 1.  
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The third item is achievement indicators. The indicators were formulated 
based on the objectives of Unit 1. The objectives of Unit 1 were generated from 
the basic competences of English subject in vocational high school letter 1.7. and 
the syllabus of the school. Based on the syllabus, the students are expected to 
learn the expression of expressing capabilities and inabilities, and using modal 
verbs in constructing sentences. Those competences were then applied in spoken 
cycle in Unit 1. For written cycle, writing a curriculum vitae (CV) was selected to 
emphasize the topic. 
The forth item is language functions. This item shows the objectives for 
spoken cycle. As stated above, the objectives of spoken cycle of Unit 1 were 
generated from the basic competence and the syllabus for English teaching at 
SMK Muhammadiyah Wonosari. Therefore, the language functions for Unit 1 are 
expressing capability and inability.  
The fifth item of the course grid is the input text. The input text is divided 
into two parts. The first part is input text for listening and speaking cycle. For the 
spoken cycle, the input text should facilitate the students to learn expression of 
expressing capabilities and inabilities. Therefore, the input text for spoken cycle 
of Unit 1 is dialogues which contain the expressions of expressing capabilities and 
inabilities. The second part is the input text for written cycle. For Unit 1, the 
written input is examples of CVs because the objectives of Unit 1 written cycle 
are understanding the parts of a CV and writing a simple CV.  
The next item is language focus. The language focus in this course grid 
generally consists of two parts i.e. grammar and vocabulary. The grammar focus 
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for Unit 1 is using modal verbs in sentences correctly. The focus on modal verbs 
was based on the syllabus and basic competence which was stated before. The 
vocabulary for this unit is selected based on the topic and input texts. Due to the 
topic is related to pursuing a culinary career, the vocabularies are about common 
words found in job interview and in a CV. 
The last item of the course grid for Unit 1 is the procedures. The 
procedures are related to the activities which carry out the tasks. In other words, 
they are related to what students should accomplish for achieving the objectives. 
The procedures are divided into three parts i.e. lead in, listening and speaking, and 
reading and writing. Each part shows a list of activities to perform the 
achievement indicators. The procedures were developed based on the objectives 
of Unit 1 and needs assessment results.   
b. Unit 2 
Similar with Unit 1, the course grid for Unit 2 shows the detailed 
information about the topic, unit title, achievement indicators, language function, 
input text, language focus, and procedures of the related unit. They were also 
generated from SK and KD of English subject and needs assessment results. Unit 
2 also shares the same basic competence with Unit 1 which is “understanding 
foreign words and terms, and simple sentence based on patterns”. This is because 
basic competences letter 1.7. of English subjects in vocational high school 
contains a wide range of English competences which cannot be included at once 
in Unit 1. 
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Moreover, there will be the explanation about the detailed information for 
each item in the course grid for Unit 2. Firstly, it is about the topic for Unit 2. The 
topic is this unit is “working for a catering company”. The topic was selected 
based on the students‟ interest as in the results of needs assessment. It is also to 
retain the aspect of unity between Unit 1 and Unit 2. 
Secondly, the unit title for Unit 2 was chosen based on the expressions 
which are going to be learnt by the students. Therefore, the title for this unit is 
“Could you tell me the way?”. The purpose of the title is to introduce to the 
students that they will learn how to ask for and give direction. The choice of the 
title is also to emphasise the topic of this unit.  
The next item is achievement indicators. The indicators were formulated 
from the objectives of Unit 2. The objectives are also written based on the basic 
competence and syllabus of the school. There were also some additions 
considering to the topics and the results of needs assessment i.e. the target needs. 
Therefore, in this unit the learner are expected to learn the expressions of asking 
for and giving direction, finding information in a report text, and using preposition 
of place correctly.  
The forth item of the course grid of Unit 2 is language functions. 
Previously stated, the objectives of Unit 2 are to teach the expressions of asking 
for and giving direction. Therefore, the language functions for this unit are the 
expressions of asking for direction and expressions of giving direction. The 
functions are to fill the objectives of the spoken cycle of this unit. 
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The fifth item is the input text. This part indicates the kind of texts which 
are given to the students to achieve the objectives. There are also two types of 
input text in Unit 2. For the spoken cycle, the input text is dialogues containing 
expressions of asking for and giving direction. Meanwhile, the input text for the 
written cycle is report texts about foods and ingredients. 
  The next item in the course grid for Unit 2 is the language focus. The 
language focus contains two parts i.e. grammar focus and vocabulary. The 
grammar focus of this unit is using preposition of place correctly in giving 
direction. The choice of the grammar focus is to reinforce students in using the 
expressions of asking for and giving direction in a dialogue. The second part of 
the language focus is vocabulary. The choice of vocabulary was taken from the 
input texts. Therefore, the vocabularies given in Unit 2 are terms commonly found 
in the dialogue of asking for and giving direction and terms related to foods and 
ingredients. 
Finally, the last item of the course grid is the procedures. For Unit 2, the 
procedures consist of three parts: lead in, listening & speaking, and reading & 
writing. The lead in part provides the types of activities to introduce the topic and 
to build the background knowledge upon the topic. The listening & speaking part 
presents detailed activities by which the objectives of spoken cycle will be 
achieved, whereas the reading & writing part provides the detailed activities for 
written cycle. As Unit 1, the procedures of Unit 2 were also developed based on 
the objectives of the learning and the results of needs assessment. Moreover, the 
arrangement of the activities refers to the theory of TBLT. 
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c. Unit 3 
The course grid for Unit 3 was built up upon the basic competence letter 
1.8. for vocational high school which is “writing simple invitation letters”. As 
this basic competence, this unit focuses on teaching both spoken and written 
invitation. Therefore, the detailed parts of the course grid are explained as 
follows.  
The first part is the topic of Unit 3 which is “celebrating a job 
promotion”. The consideration of choosing this topic was based on the basic 
competence letter 1.8.: writing simple invitation letters. From the topic, the 
contents of this unit were developed so the objectives can be achieved by the 
students. Another consideration of choosing this topic is to maintain the 
connection with the previous units. Therefore, all units will be interconnected and 
show the cohesiveness of each other. 
The second part is the unit title of Unit 3. The title of this unit is “I 
wondered if you‟d like to come along”. Similar with the previous units, the title 
shows the expression which will be learnt by the students. Therefore, students are 
expected to be ready with the lesson. Moreover, the purpose of choosing this title 
is to emphasise the topic. As the topic of Unit 3 is promoting a job promotion, it is 
relevant to use a title which indicates an invitation situation. 
The third item is achievement indicators. The purpose of the indicators is 
to know how far the students achieve the objectives of this unit. Therefore, 
indicators were formulated based on the objectives of this unit. The objectives of 
Unit 3 were generated from the basic competences of English subject in 
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vocational high school letter 1.8. and the syllabus of the school. Based on the 
syllabus, the students are expected to learn the expression of inviting people, 
responding to an invitation and writing simple invitation letters based on pattern. 
Moreover, this unit also refers to the basic competence letter 1.7. for the grammar 
focus conditional sentence type 1.  
The next item is the language function. The language function shows the 
competence of spoken language which should be achieved. For Unit 3, the 
language functions which are taught are expressions of inviting someone, 
expressions of accepting an invitation, and expression of declining an invitation. 
As the previous units, the choice of the language functions was based on the basic 
competence and syllabus of SMK Muhammadiyah Wonosari.  
The fifth item is the input text for the spoken cycle and the written cycle. 
The input text is chosen based on the objectives of both spoken and written cycle. 
Therefore, the input text for spoken cycle is dialogues containing the expressions 
of inviting someone and the responds to an invitation (accepting or declining). For 
the written cycle, the input text is some examples of simple invitation letters. 
The sixth item is the language focus. The language focus part in Unit 3 
also consists of two parts: the grammar and vocabularies. The grammar taught in 
this unit is conditional sentence type 1. The choice is based on the objective of 
Unit 3. For the vocabulary, the items are taken from the input text of both spoken 
and written cycle. Therefore, the vocabularies are terms related to job promotion, 
invitations letter, and dinner party. 
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The last item is the procedures. The procedures of Unit 3 contain the 
activities which the students should do in order to achieve the objectives of 
learning. The procedures of Unit 3 are developed based on the achievement 
indicators, objectives, and needs assessments results. 
3. The Unit Design 
After the course grid was formulated, the next step of this study was 
developing the materials. Based on the course grid, there are three units of 
learning materials which each consists of about 20 tasks.  The organisation of the 
tasks referred to a theory of language teaching, Task-based language teaching. 
Based on this theory, a unit design must consist three phases, i.e. comprehension, 
production and interaction. Moreover, there were also other considerations as 
stated in the literature review. 
The materials which were developed cover the four language skills, i.e. 
listening, speaking, reading and writing. The listening and speaking skills belong 
to the spoken cycle. Meanwhile, the reading and writing skills belong to the 
written cycle. Every cycle in a unit consists of some tasks which provide activities 
by which the students are expected to achieve the goal of learning. The process of 
developing the tasks referred to the procedures in the course grid which were 
formulated based on the learning objectives and needs assessment results. 
Generally, each unit is divided into several sections. The first section is 
the front page. This page presents the unit title and an introductory paragraph. The 
purpose of the introductory paragraph is to introduce the learners about the topic 
and to inform the learners about the objectives of the learning. In addition, the 
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paragraph provides information about the situation or context in which they will 
use their language competences. 
After the front page, there will be the main section or main pages which 
consist of several parts, i.e. lead in, lesson proper (spoken cycle and written 
cycle), homework, reflection, and summary. The clear explanation about the parts 
of the main section can be seen in the following table. 
Table 4.29. The unit design of the materials. 
Sections Descriptions 
A. Lead-in The purpose of the lead in section is to introduce the 
students with the topic of the unit. It is also to provide 
background knowledge and context before the students do 
the real tasks. 
B. Lesson 
Proper 
The purpose of this section is to provide the students with 
tasks by which students can achieve the objectives of the 
learning. In this section, the tasks are divided into spoken 
cycle and written cycle.  
C. Homework  This section functions as an evaluation phase. The 
students are expected to do a number of tasks by which 
they can apply the competences that they have learnt. The 
tasks were designed as authentic as the real world tasks so 
it must happen outside the classroom. 
D. Reflection  The purpose of this section is to provide a self-assessment 
activity. Therefore, the students will know how much they 
have learnt from the unit. 
E. Summary This section was designed to presents the summary of the 
language items taught in the unit. 
The table above provide a general overview about the parts which 
construct a unit. Moreover, there also some quotations which are provided in the 
end of spoken cycle and written cycle in every unit. The purpose of providing 
them refers to the regulation of the Minister of National Education about character 
building. The quotations which are inserted into the materials are all related to 
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education. They provide the students with some knowledge and wisdom so that 
the students can gain a moral value by reading them.  
4. First Draft of Materials 
The materials were developed from the course grid which was formulated 
based on the results of needs assessment and standards of competences and basic 
competences for the grade ten of vocational high school. Previously stated, each 
unit consists of about 19 to 22 tasks. The organisation of each unit has been 
presented in the previous section. For the full version of the first draft of 
materials, it is available in Appendix E. Therefore, in this section, there will be the 
descriptions of each unit of the materials.  
a. The Description of Unit 1 
The title of Unit 1 is “I Have the Qualification for this Job”. The title 
shows one of expressions for expressing capabilities taught in this unit. The title is 
also related to the topic of this unit that is pursuing a culinary career. Before doing 
the tasks, there is an introductory paragraph which is written to provide 
knowledge about the learning objectives of the unit.  
 The next section of Unit 1 is Lead-in. There are two tasks provided in 
this section: Task 1 and Task 2. The purpose is to introduce the students to the 
topic of Unit 1 and to provide context for the real tasks. The activities for Task 1 
is studying the situation in the provided picture and answering the questions about 
the picture. The goal of Task 1 is to prompt the learner about career in culinary 
area. The questions which were given are to make the students aware about the 
topic.  
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The next task for Lead-in section is Task 2. The goal of this task is to 
introduce the students to several types of chef. Moreover, it also emphasise the 
topic of Unit 1 which is pursuing a culinary career. The activity for Task 2 
requires the students to match four pictures of different types of chef with the 
correct names which are provided. By doing the task, the students will have the 
background which will be useful in doing the next tasks in Unit 1.  
After Lead-in section, there is Lesson Proper section. In this section, 
students are to do and to perform a number of tasks which are given in order to 
achieve the learning objectives. The tasks were developed from the course grid. 
The total tasks for this section are 18 tasks which start from Task 3 to Task 19. 
The tasks are divided into two parts, i.e. Listening & Speaking and Reading & 
Writing.  
The first task for Lesson Proper section is Task 3. It belongs to the 
spoken cycle. The objective of this task is to facilitate the students to learn 
listening by differentiating the distinctive sounds of words. The activity for Task 3 
is asking the students to listen to a dialogue and complete an incomplete text 
based on what they hear.  
The next is Task 4 which is a listening task. Task 4 also requires the 
students to listen to a dialogue and answer the questions based on the dialogue. 
The goal of this task is to improve students listening micro skill by having them to 
find certain information from the dialogue that they have heard.  
After learning listening in Task 3 and Task 4, Task 5 was designed to 
provide the students the knowledge about expressions which were found in the 
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previous tasks. The students are to learn the expressions of expressing capabilities 
and inabilities. In this task, the students can learn some expressions and how to 
use them in the sentences. 
Task 6 is still the part of Task 5 which functions as a follow-up activity 
for the previous task. In other words, the purpose of Task 6 is to give the students 
opportunities to apply the knowledge from the previous task. The activity of this 
task is to differentiate ten given expressions whether they belong to expression of 
capability or inability. By doing this task, the students are expected to have better 
understanding in using the expressions in the sentences. 
Task 7 is designed as a vocabulary and pronunciation task. There are a 
list of words found in the dialogue in Task 3 including their phonetic 
transcriptions, words classes, and meanings. The purpose of this task is to 
facilitate the students with a pronunciation activity as well as a vocabulary 
building activity. 
The next task is pre-communicative task for speaking. Task 8 provides a 
dialogue between two friends which talking about a job interview. The students 
are to decide whether the statements are true of false based on the dialogue. The 
purpose is to make the students comprehension the dialogue by finding specific 
information from the dialogue. 
Task 9 is a semi-controlled task for speaking. This task is still related to 
the previous task as they share the same text input. The students are to read the 
dialogue loudly as they are role-playing with their partners. They need also to pay 
attention to pronounce some words which are given to improve the pronunciation.  
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After the speaking activity in Task 9, the next task is about grammar 
focus activity. The students are to learn the grammar which is often found in the 
previous tasks. As stated in the course grid, the grammar focus for Unit 1 is modal 
verbs. In Task 10, there is only the explanation about the grammar pattern and 
rule. The activities about the grammar are provided in Task 11 and 12. 
For Task 11, the students are to fill in the blanks using the correct 
grammar. The purpose of this activity is to make the students differentiate the 
function of each modal verb in a sentence. The next task about grammar is also 
provided in Task 12. The activity of this task is to make the students about 
grammar mistake within sentences. They are to decide whether the sentences are 
right or wrong, and they are to give corrections to the wrong sentences. 
After the grammar focus, the next task, Task 13, is a semi-guided task for 
speaking. In this task, the students are obligated to make a script of conversation 
based on the given situation. The script must include the language items which 
have been learnt such as expressions of expressing capability and inability, and 
also modal verbs. The main activity of this task is the students to perform their 
dialogue with their friends in front of the classroom. 
The final task for spoken cycle is provided in Task 14. This is free 
practice task which the main purpose is to evaluate the students‟ achievement 
upon the objectives. In this task, the students are to have a free activity for 
interviewing their friends. They are to ask about their friends‟ capability and skills 
in culinary area. Further, they are to presents the findings in front of the 
classroom.  
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After the spoken cycle, there are written cycle which consists of five 
tasks. The first task for the written cycle is Task 15. In this task, the students are 
given an example of a Curriculum Vitae (CV). The purpose of this task is to 
introduce the students to a form of CV which will be needed in their future when 
they apply for a job. The activity in this task is to examine the general parts and 
words which are used in writing a CV. Then, the students are to guess the 
meaning of some words based on the context. 
The next task is Task 16 which is given to assure the understanding of the 
learners about the detailed information which should be written in a CV. The 
activity in this task is question and answer activity. By doing this task, the learners 
are expected to read again the example of CV and understand its detailed items. 
Task 17 explains the template of a CV. It provides information about the 
parts of a CV and the organisation of the parts. The purpose of this task is to help 
the learners in writing their own CV. To ensure the understanding, Task 18 is 
given. This task is the follow up activity for task 17. The activity of this task is 
rearranging jumbled parts of a CV into a good order based on the explanation in 
Task 17. 
Finally, Task 19 is given as production activity. In this task, the students 
are to write a CV based on given information. To give the students more freedom 
activity, the given information was not complete. The students can develop their 
creativity by adding some necessary information to make the product appropriate.  
After the Lesson proper section, there is an evaluation phase in the form 
of homework. There are two tasks for Homework section. The first task is Task 20 
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which aims at evaluating students‟ competences in using the expressions of 
expressing capability and inability. The second task is Task 21 which aims at 
evaluating the students‟ understanding in writing a CV. 
The next section is Reflection. The purpose of this section is to facilitate 
the students with self-assessment activity. The students are to measure their 
understanding about the language items which are taught in Unit 1. There are 
provided some statements which the learners must fill it by their own. Therefore, 
the learners will aware how much they have learnt from this unit. 
The final section is Summary. The purpose of this section is to provide 
the summary of language items which are taught in Unit 1. By this section, the 
learner will know the focus of Unit one and can redo the activities if they were not 
sure about their achievement of the objectives. 
b. The Description of Unit 2 
Unit 2 is entitled “Could You Tell Me the Way?”. The title was taken 
from one of expressions of asking for direction taught in this unit. The description 
about the objectives of this unit was provided in introductory paragraph. The 
paragraph also explains the reason of why the competences taught in Unit 2 are 
important form them in the future. 
Based on the design, the first section is Lead-in. In this section, students 
are provided with tasks which create background knowledge and a context for the 
further activities. There are two tasks provided in this section, Task 1 and Task 2. 
The type of activities for Task 1 is matching pictures with the names. The pictures 
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are about traffic signs which are often found in the street. The purpose is to give 
students the background knowledge about direction.   
Task 2 is pictures with questions about the situation shown there. There 
are also some vocabularies related to the situation which are provided to help the 
students answer the questions. The situations shown in the pictures are about 
catering service. The purpose of this task is to provide a context for the topic of 
Unit 2 which is working for a catering company. 
After Lead-in section, the students are to do the next section, Lesson 
Proper. This section is the main part in this unit which consists of tasks developed 
based on the procedures written in the course grid. Based on the unit design, 
Lesson Proper section is divided into two parts, i.e. spoken cycle and written 
cycle. The spoken cycle provides some activities for learning listening and 
speaking, while written cycle provides activities for reading and writing. 
Moreover, there are also some vocabulary and grammar tasks given among the 
cycles. 
Task 3, the first task for the spoken cycle, is a listening activity which 
facilitates the students to discriminate the distinctive sound of English words. The 
type of activities for this task is filling in the blanks based on the recording of a 
dialogue. The words are provided since this is the first task of spoken cycle which 
cannot be very complex.  
After completing the dialogue, Task 4 provides a follow-up activity 
which requires students‟ understanding of the dialogue given previously. The type 
of activities for Task 4 is a multiple-choice question. In this task, the students are 
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to listen again the recording given in Task 3 and answer the question based on the 
recording. The purpose of this task is to facilitate the students to identify specific 
information from the text.  
The next task for this cycle is Task 5 which provides the explanation 
about the expressions used in the dialogue given in Task 3 and Task 4. In this 
task, the students are provided with lists of expressions used in asking for and 
giving direction. There are also some examples of using the expressions in the 
dialogue. By studying the expressions, the students are expected to be able to use 
them correctly in the real-world communication. 
To help their understanding about the expressions, Task 6 is given. In this 
task, the students are to recognize the expressions of asking for and giving 
direction used in the dialogues. There are two dialogues given in this task and the 
students should underline the expressions of asking for and giving direction used 
in those dialogues. 
In the next task, the students are provided with a list of words which 
commonly used for giving direction. The students are to study the words and they 
are also to practice to pronounce them correctly. The list of words given in Task 7 
also includes the phonetic transcriptions, word-classes, and meanings. Therefore, 
the students are expected to learn vocabulary and pronunciation as well. 
The next task in this unit is Task 8 which functions as scaffolding for the 
production phase. There are some dialogues which each of them is provided with 
a map. The dialogues are about a catering employee who asks for direction of a 
place. Then, the students should locate the destination based on the dialogue. By 
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doing this task, the students are expected to be clearer about the expressions of 
asking for and giving direction. 
In the next task, Task 9, the students are to perform one of the dialogues 
given in Task 8 with their partners. This task also provides a list of words with the 
phonetic transcription, word-class, and meaning of each word. By providing them 
in this task, the students are expected to have more confident in speaking. The 
purpose of this task is to make the students improve their speaking skill as well as 
the vocabulary and pronunciation competences.  
After learning speaking in Task 9, Task 10 is given as a grammar focus 
task which discusses the use of preposition of places found in the earlier activities. 
In this task, the students can learn the preposition at, in and on, and how to use 
them in the sentences. Examples are also provided to make the students 
understand about the difference. The follow-up activity is provided in Task 11. 
The activity of this task is filling in the blanks in which the students are required 
to complete a dialogue using the correct preposition of places based on the 
context. 
After the grammar task, Task 12 is a semi-guided task for speaking 
activity. In this task, the students are provided with a map and a number of 
situations. Then, the students are to write a script or dialogue based on the map 
and one of the given situations. After finished, they must practice their works with 
their partners. 
Finally, Task 13 is given as free production activity for spoken cycle. 
Their objective is to interview their friends about interesting place in the town. 
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They should ask for information about the direction to go to that place. Then, they 
should provide a map based on the information. The result of the interview should 
be presented to the teacher and other friends. 
After the spoken cycle, the next section is the written one. The text for the 
written cycle is report texts. The topics of the texts are about foods and 
ingredients. The first task for written cycle is Task 14. This task provides a report 
text about broccoli. The activity for this task is guessing meaning based on the 
context.  The students are given a list of words taken from the text and they are to 
guess the meaning of the words. 
The next is Task 15 which is still related to the task 14. In this task, 
students should read the text about broccoli once again. There are provided ten 
statements related to the text. The students are to decide whether the statements 
are true or false.  
Task 16 is the language focus task which discusses the generic structure 
of a report text. This task facilitates the students to know what a report text is and 
what its parts are. By doing this task, the students are expected to be better in 
understanding a report text and requiring the necessary information provided by 
the text. 
The follow up activity for task 16 is given in Task 17. This task provides 
an example of report texts entitled Dessert.  The activity for this task is to make 
the students practise recognising the parts of a report text, i.e. general 
classification and description parts. The students are asked to find the information 
from the text and fill them based on the categories in a table. 
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Then, Task 18 is given to check students understanding of the text. The 
activity of this task is question and answer. The students are to answer several 
questions about the text in Task 17. There is also a list of words found in the text. 
The list includes the words‟ phonetic transcriptions, word-classes, and meanings. 
Therefore, they are supposed to help the students in answering the questions. 
Finally, Task 19 is given as the production task. This task provides three 
topics about foods and ingredients. Each topic is explained with a picture and a 
number of information. Then, the students should take one of the topics provided 
and develop the given information into a good report text.  
After Lesson Proper section, there is an evaluation phase for this unit. 
The evaluation is outside classroom activities presented as homework. There are 
two tasks in this section. The first task is Task 20 which functions as spoken cycle 
evaluation. In Task 20, the students are to write a dialogue which includes the 
expressions of asking for and giving direction. Then, Task 21 is for the written 
cycle in which the students are to construct a report text about foods or 
ingredients. To write the text, the students should access the internet in collecting 
the information needed therefore the text will provide reliable information. 
The next section after Homework is Reflection section. The Reflection 
section provides some statements about the objectives of Unit 2. The students are 
to fill the given spaces about how much they learn from this unit, i.e. very much, 
much, and little. From this activity, the learner will know their improvement from 
learning this unit. 
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The final section is Summary. The purpose of this section is to provide 
the summary of language items which are taught in Unit 2. By this section, the 
learner will know the focus of this unit and can redo the activities if they were not 
sure about their achievement of the objectives in this unit. 
c. The Description of Unit 3 
The title for Unit 3 is “I Wondered If You‟d Like to Come Along”. The 
title was taken from one of expressions used for inviting people. The description 
about the objectives of this unit was provided in introductory paragraph. The 
paragraph also explains the reason of why the competences taught in Unit 3 are 
important form them in the future.  
Based on the design, the first section is Lead-in. In this section, students 
are provided with tasks which create background knowledge and a context for the 
further activities. There are two tasks provided in this section, Task 1 and Task 2. 
The type of activities for Task 1 is matching names of meals with their mealtime 
categories i.e. breakfast, lunch and dinner. The purpose of this task is to build 
students‟ knowledge about mealtimes especially about kind of dishes for dinner. 
Task 2 is pictures with questions about the situation shown there. There 
are also some vocabularies related to the situation which are provided to help the 
students answer the questions. The situations shown in the pictures are about a 
dinner party. The purpose of this task is to provide a context for the topic of Unit 
3 which is throwing a dinner for celebrating a promotion. 
After Lead-in section, there is Lesson Proper section. In this section, 
students are to do and to perform a number of tasks which are given in order to 
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achieve the learning objectives. The tasks were developed from the course grid. 
The total tasks for this section are 16 tasks which start from Task 3 to Task 18. 
The tasks are divided into two parts, i.e. Listening & Speaking and Reading & 
Writing. 
The first task for Lesson Proper section is Task 3. It belongs to the 
spoken cycle. The objective of this task is to facilitate the students to learn 
listening by differentiating the distinctive sounds of words. The activity for Task 3 
is asking the students to listen to a dialogue and complete an incomplete text 
based on what they hear.  
Task 4 is the next task for the spoken cycle. This task requires the 
students to listen again to the dialogue which was given in Task 3. Then, they are 
to decide whether the statements which are given are true or false. The purpose of 
this task is to improve students listening micro skill which is finding certain 
information from the dialogue that they heard. 
After learning listening in Task 3 and Task 4, Task 5 was designed to 
provide the students the knowledge about expressions which were found in the 
previous tasks. The students are to learn the expressions of inviting people. In this 
task, the students can learn some expressions (formal and informal) and how to 
use them for inviting people to come to a dinner.  
To ensure students‟ understanding about the expressions, Task 6 is given. 
In this task, the students are to recognize the expressions of asking for and giving 
direction used in the dialogues. They are also to decide whether the dialogues are 
formal or informal. 
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In Task 7, the students are provided with explanation about expressions 
used for responding to an invitation. The explanation includes the expressions to 
accept and to decline an invitation. There are also stated the formality categories 
of the expressions. 
The next task in this unit is Task 8 which was designed to help the 
students understand the expressions which were explained in the previous tasks. 
In this task, there are five incomplete dialogues and the students are to provide the 
most correct expressions to complete the dialogues.  
In Task 9, the students are provided with a list of words which found in 
the previous task. The students are to study the words and found the meanings of 
those words based on the context. The purpose of this task is to teach the 
vocabulary strategy which is guessing the meaning of the words based on the 
context. 
In the next task, Task 10, the students are to perform a dialogue given 
with their partners. After practising the dialogue, they should the follow-up 
activity which is true-false activity. They should decide whether the statements 
which are given are true or false based on the dialogues. They should also provide 
a reason if the statement is false. 
After learning speaking in Task 10, Task 11 is given as a grammar focus 
task which discusses conditional sentence type 1 found in the earlier tasks. In this 
task, the students can learn the formula of conditional sentence type 1 and how to 
use it in constructing a sentence. Examples are also provided to make the students 
understand the grammar rule.  
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The follow-up activity is provided in Task 12. The activity of this task is 
filling in the blanks in which the students are required to complete some 
incomplete sentences by applying the formula of conditional sentence type 1. The 
clues are also given to help the students finish the task. 
After the grammar task, Task 13 is given as a semi-guided task for 
speaking activity. In this task, the students are provided with some situations. 
Then, the students are to write a script or dialogue based on the situations. They 
must practice their works with their partners after the dialogues writing are 
finished. 
After the spoken cycle, the next section is the written one. The text for the 
written cycle is simple invitation letters. The first task for written cycle is Task 14. 
This task provides an example of an invitation letter. The activity for this task is 
question and answer.  The students are to answer the questions based on the letter. 
Task 15 is the language focus task which discusses the generic structure 
of an invitation letter. This task facilitates the students to know the parts of an 
invitation letter such as the heading, salutation, body, closing and signature. The 
purpose of this task is to provide the students with knowledge in writing an 
invitation letter. 
The next task is Task 16 which provides an example of an invitation 
letter. The activity of this task is filling in the blanks. In this task, the students are 
to complete the letter using the provided words. The purpose of this task is to 
ensure that the students understand the parts of a letter and words which 
commonly used to construct it.  
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Task 17 is given as pre-production activity. This task is a semi-guided 
task for the writing activity. In this task, students must rearrange jumbled parts of 
an invitation letter into a good order of an invitation letter. The purpose is to make 
sure that they understand the parts so they will be ready for the free production 
activity. Finally, Task 18 is given as the production task. This task facilitates the 
students to write an invitation letter based on what they have learnt.  
After Lesson Proper section, there is an evaluation phase for this unit. 
The evaluation is outside classroom activities presented as homework. The task 
for this section is only one task, Task 19. In this task, the students should make 
two dialogues, formal and informal, about inviting people to a dinner party. They 
should include the expressions that they have learnt through this Unit. They 
should also write the written invitation in the form of an invitation letter in this 
task. 
The next section after Homework is Reflection section. Reflection section 
provides some statements about the objectives of  Unit 3. The students are to fill 
the given spaces about how much they learn from this unit, i.e. very much, much, 
and little. From this activity, the learner will know their improvement from 
learning this unit. 
The final section is Summary. The purpose of this section is to provide 
the summary of language items which are taught in Unit 3. By this section, the 
learner will know the focus of this unit and can redo the activities if they were not 
sure about their achievement of the objectives in this unit. 
  
95 
 
 
5. The Expert Judgement 
The expert judgement was the next stage of this study after all units of the 
materials were developed. The purpose of the expert judgement was to get the 
experts‟ opinion about first draft of the materials. The instrument for the expert 
judgment was a questionnaire. The items of the questionnaire were adapted from 
the standards of materials proposed by BNSP. According to the BNSP, the 
materials should be appropriate in terms of four aspects: content, language, 
presentation and layout. Therefore, the purpose of the questionnaire was to know 
how far the materials have accomplished those standards. The questionnaire can 
be seen in Appendix F. 
 In this stage, there were two material experts involved. They were to fill 
the questionnaire about the appropriateness of the learning materials. The results 
of the expert judgement questionnaire were analysed using descriptive statistic. 
The central tendency which was applied in this study is the mean. In classifying 
the category, the mean was converted into frequencies of agreement. The results 
of the questionnaire are provided in Appendix G. The summary of the results are 
presented as follows. 
a. The results of expert judgement questionnaire of UNIT 1. 
The tables below presents the descriptive statistic of the materials 
experts‟ opinion related to the appropriateness of Unit 1 of the materials according 
to the standards of BNSP about learning materials for vocational high school.  
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1) The appropriateness of the content. 
Table 4.30. The descriptive statistic of experts' opinion on the appropriateness of 
the contents of Unit 1 
No. Items 
Means  
( ) 
Description of 
Agreement 
1 The appropriateness of the contents. 4.8 Strongly agree 
2 The depth of the contents. 4.3 Strongly agree 
3 The accuracy of the contents. 4.5 Strongly agree 
The appropriateness of the contents of the materials can be achieved if it 
shows the mean value of 4.00. Table 4.29 above is the summary from the expert 
judgment questionnaire which covers three general items of contents 
appropriateness. Based on the table above, Unit 1 of the materials had achieved 
the appropriateness in term of contents. The appropriateness had been approved 
by the materials experts as shown in Table 4.29 above. Therefore, the content of 
Unit 1 is categorised as appropriate based on the standards proposed by BNSP. 
2) The appropriateness of the language. 
Table 4.31. The descriptive statistic of experts' opinion on the appropriateness of 
the language used in Unit 1 
No. Items Means  
( ) 
Description of 
Agreement 
1 The appropriateness to the learners‟ 
language development. 
4.1 Agree 
2 The use of communicative language. 4.5 Strongly agree 
3 The accuracy of the language. 
 
4.5 Strongly agree 
4 The sequencing and the unity of ideas. 5 Strongly agree 
Table 4.30 shows the opinion of the materials experts about the language 
which is used in Unit 1. The experts generally agreed on the appropriateness of 
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language used in Unit 1.  It is shown on the table that the language 
appropriateness was achieved by Unit 1 as the mean value is above 4.00. 
Therefore, the language that used in Unit 1 is categorised as appropriate based on 
the standards proposed by BNSP. 
3) The appropriateness of materials presentation. 
Table 4.32. The descriptive statistic of experts' opinion on the appropriateness of 
the materials presentation of Unit 1 
No. Items Means  
( ) 
Description of 
Agreement 
1 The technique of presentation. 4.8 Strongly agree 
2 Learning presentation. 4.5 Strongly agree 
Based on the table above, the experts generally agreed on the 
appropriateness of materials presentation of Unit 1.  It is shown on the table that 
the overall standards about materials presentation appropriateness were 
accomplished by Unit 1 as the lowest value of the mean is 4.50. Therefore, the 
materials presentation of Unit 1 is categorised as appropriate based on the 
standards proposed by BNSP. 
4) The appropriateness of materials layout. 
Table 4.33. The descriptive statistic of experts' opinion on the appropriateness of 
the materials layout of Unit 1 
No. Items Means  
( ) 
Description of 
Agreement 
1 The layout of the content. 4.5 Strongly agree 
2 The illustration of the content. 4 Agree 
3 The typography of the materials. 4.3 Strongly agree 
Based on Table 4.32, the means value of the items range from 4.00 to 
4.50. It indicates that the experts agreed on the appropriateness of the layout of 
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Unit 1 based on the standards of appropriate learning materials. The overall 
standards about the materials layout appropriateness were achieved by Unit 1 as 
presented in the table. Therefore, the materials presentation of Unit 1 is 
categorised as appropriate based on the standards proposed by BNSP. 
Finally, the conclusion from the results above is that Unit 1 has 
accomplished the standards of appropriateness of learning materials. The 
conclusion is based on the materials experts‟ opinion which indicates the 
agreement on the appropriateness of this unit based on the standards proposed by 
BNSP about learning materials for vocational high school. 
b. The results of expert judgement questionnaire of UNIT 2. 
Below is the result of expert judgement questionnaire which was 
administered to know the appropriateness of Unit 2 based on the standards of 
English learning materials proposed by BNSP. 
1) The appropriateness of the content. 
Table 4.34. The descriptive statistic of experts' opinion on the appropriateness of 
the content of Unit 2 
No. Items 
Means  
( ) 
Description of 
Agreement 
1 The appropriateness of the contents. 4.8 Strongly agree 
2 The depth of the contents. 4.3 Strongly agree 
3 The accuracy of the contents. 4.7 Strongly agree 
Based on Table 4.33 above, the experts generally agreed on the 
appropriateness of the content of Unit 2.  It is shown on the table that the overall 
standards about the content appropriateness were achieved by Unit 2 as the lowest 
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value of the mean is 4.3. Therefore, the content of Unit 2 is categorised as 
appropriate based on the standards proposed by BNSP. 
2) The appropriateness of the language. 
Table 4.35. The descriptive statistic of experts' opinion on the appropriateness of 
the language used in Unit 2 
No. Items Means  
( ) 
Description of 
Agreement 
1 The appropriateness to the learners‟ 
language development. 
4.5 Strongly agree 
2 The use of communicative language. 4.5 Strongly agree 
3 The accuracy of the language. 
 
4.5 Strongly agree 
4 The sequencing and the unity of ideas. 5 Strongly agree 
According to Table 4.34, the lowest mean value of the items is 4.50. It 
represents experts‟ agreement on the appropriateness of the language used in   
Unit 2.  In other words, the standards about the appropriateness of the language 
were achieved by this unit. Therefore, the language used in Unit 2 is categorised 
as appropriate based on the standards proposed by BNSP. 
3) The appropriateness of materials presentation. 
Table 4.36. The descriptive statistic of experts' opinion on the appropriateness of 
the materials presentation of Unit 2 
No. Items Means  
( ) 
Description of 
Agreement 
1 The technique of presentation. 4.8 Strongly agree 
2 Learning presentation. 4.1 Agree 
Based on Table 4.35, the experts generally agreed on the appropriateness 
of the materials presentation of Unit 2.  It is shown on the table that the overall 
standards about the appropriateness of the materials presentation were achieved 
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by this unit as the lowest value of the mean is 4.10. Therefore, the presentation of 
the materials of Unit 2 is categorised as appropriate based on the standards 
proposed by BNSP. 
4) The appropriateness of materials layout. 
Table 4.37. The descriptive statistic of experts' opinion on the appropriateness of 
the materials layout of Unit 2 
No. Items Means  
( ) 
Description of 
Agreement 
1 The layout of the content. 5 Strongly agree 
2 The illustration of the content. 4.6 Strongly agree  
3 The typography of the materials. 4.1 Agree 
Based on Table 4.36, the experts generally agreed on the appropriateness 
of the layout of Unit 2.  It is shown on the table that the overall standards about 
the appropriateness of the materials layout were achieved by this unit as the 
lowest value of the mean is 4.00. Therefore, the layout of the materials of Unit 2 
is categorised as appropriate based on the standards proposed by BNSP. 
Finally, the conclusion from the results above is that Unit 2 has 
accomplished the standards of appropriateness of learning materials. The 
conclusion is based on the materials experts‟ opinion which indicates the 
agreement on the appropriateness of this unit based on the standards proposed by 
BNSP about learning materials for vocational high school. 
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c. The results of expert judgement questionnaire of UNIT 3. 
Below is the result of expert judgement questionnaire which was 
administered to know the appropriateness of Unit 3 based on the standards of 
English learning materials proposed by BNSP. 
1) The appropriateness of the content. 
Table 4.38. The descriptive statistic of experts' opinion on the appropriateness of 
the content of Unit 3 
No. Items 
Means  
( ) 
Description of 
Agreement 
1 The appropriateness of the contents. 4.8 Strongly agree 
2 The depth of the contents. 4.1 Strongly agree 
3 The accuracy of the contents. 4.3 Strongly agree 
Based on the table above, the experts generally agreed on the 
appropriateness of the content of Unit 3.  It is shown on the table that the overall 
standards about the content appropriateness were achieved by Unit 3 as the lowest 
value of the mean is 4.1. Therefore, the content of Unit 3 is categorised as 
appropriate based on the standards proposed by BNSP. 
2) The appropriateness of the language. 
Table 4.39. The descriptive statistic of experts' opinion on the appropriateness of 
the language used in Unit 3 
No. Items Means  
( ) 
Description of 
Agreement 
1 The appropriateness to the learners‟ 
language development. 
4.1 Strongly agree 
2 The use of communicative language. 4.5 Strongly agree 
3 The accuracy of the language. 
 
4.5 Strongly agree 
4 The sequencing and the unity of ideas. 4.5 Strongly agree 
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Based on Table 4.38, the experts generally agreed on the appropriateness 
of the language used in Unit 3.  It is shown on the table that the overall standards 
about the appropriateness of the language were achieved by this unit as the lowest 
value of the mean is 4.1. Therefore, the language used in Unit 3 is categorised as 
appropriate based on the standards proposed by BNSP. 
3) The appropriateness of materials presentation. 
Table 4.40. The descriptive statistic of experts' opinion on the appropriateness of 
the materials presentation of Unit 3 
No. Items Means  
( ) 
Description of 
Agreement 
1 The technique of presentation. 4.6 Strongly agree 
2 Learning presentation. 4 Agree 
Based on Table 4.39, the experts generally agreed on the appropriateness 
of the materials presentation of Unit 3.  It is shown on the table that the overall 
standards about the appropriateness of the materials presentation were achieved 
by this unit as the lowest value of the mean is 4.00. Therefore, the presentation of 
the materials of Unit 3 is categorised as appropriate based on the standards 
proposed by BNSP. 
4) The appropriateness of materials layout. 
Table 4.41. The descriptive statistic of experts' opinion on the appropriateness of 
the materials layout of Unit 3 
No. Items Means  
( ) 
Description of 
Agreement 
1 The layout of the content. 5 Strongly agree 
2 The illustration of the content. 4.5 Strongly agree  
3 The typography of the materials. 4.1 Agree 
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Based on Table 4.40., the experts generally agreed on the appropriateness 
of the layout of Unit 3.  It is shown on the table that the overall standards about 
the appropriateness of the materials layout were achieved by this unit as the 
lowest value of the mean is 4.1. Therefore, the layout of the materials of Unit 3 is 
categorised as appropriate based on the standards proposed by BNSP. 
Finally, the conclusion from the results above is that Unit 3 has 
accomplished the standards of appropriateness of learning materials. The 
conclusion is based on the materials experts‟ opinion which indicates the 
agreement on the appropriateness of this unit based on the standards proposed by 
BNSP about learning materials for vocational high school. 
Nevertheless, the first draft of the materials still has some weaknesses. 
The experts, who were asked to evaluate the materials, found some parts of the 
first draft which needed some revisions. The revisions ware necessary in order to 
make the draft more appropriate. Therefore, the suggestions from the expert were 
used to revise the first draft of the materials. The opinions of the experts will be 
presented in the next section. 
6. The Review of the First Draft of Materials 
The experts‟ suggestions were intended to review the overall materials 
and also tasks in detail. In general, the suggestion from the expert is about the 
contents, language, presentation and layout. In term of the contents, the experts 
suggested that the materials should provide the accurate input. The input should 
be relevant to the objectives and topic of each unit.  
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Moreover, the language which is used should be correct. In the first draft 
of the materials, there are some grammar mistakes and uncommon language use 
found in the instructions and input texts. The detailed suggestions from the 
experts about the language will be discussed later.  
The next is about the presentation. The weakness of the materials was 
found in the written cycle of every unit. The written cycle does not facilitate the 
interaction among the students. The experts suggested that some instructions 
should be revised so that the classroom interaction can be encouraged. Moreover, 
some units need initial tasks to support the students in the free production tasks.  
The last suggestion is about the layout. The layout should be consistent 
and make the students feel at ease in doing the tasks. The use of fonts should be 
more varied to make the students more interested and eager to finish the tasks. 
The separation between the instructions and the activity should be clear. 
Moreover, the subtitles should be typed in different character to make them clear. 
The explanations below, shows the detailed items which were revised based on 
the suggestions of the experts. 
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a. The Evaluation and Revision of UNIT 1. 
Table 4.42 presents the evaluation and revision of Unit 1 of the first draft 
of the materials. The complete version of second draft of the materials can be seen 
in Appendix I. 
Table 4.42. The Evaluation and the Revision of the First Draft of Unit 1. 
Tasks Evaluation Revision 
Task 1 The question no. 1 does not 
represent the common 
expression to ask someone‟ job: 
“Do you know who the 
woman in the picture is?” 
The question is revised: 
“What is the woman in the 
picture?” 
The question no. 4 is not 
necessary. The purpose of the 
task is to introduce the topic. 
The question no.4 is omitted. 
 
 
Task 3 The instruction should not 
mention the appendix of the 
listening script. The purpose of 
the listening activity will not be 
achieved since the students do 
not listen to the dialogue but 
read the script. 
“Listen to the dialogue between 
Mr Smith and Sonia and use 
the words in the box to 
complete the dialogue below. 
The listening script is in 
Appendix 1.1”. 
The information about the listening 
script is deleted. 
“Listen to the dialogue between 
Mr Smith and Sonia and use the 
words in the box below to 
complete the dialogue.” 
Task 4 The activity for this task is 
question and answer. It would 
be better if the task is changed 
like the multiple choice 
question in the TOEFL/ TOEIC. 
“Listen again to the dialogue 
between Mr Smith and Sonia, 
and answer the questions 
based on the dialogue.” 
The type of activity is changed 
from the question and answer into 
multiple choice question like in 
TOEIC. 
“Listen again to the dialogue 
between Mr Smith and Sonia, 
and select the most suitable 
answer (a, b, c or d) for each 
question below based on the 
dialogue”. 
Task 6 The antonym of the words 
capable is not unable. The 
language which is used in the 
materials should be accurate. 
The word unable is replaced with 
incapable. 
Task 8 The sentences are written as 
inputs. So, they should be 
The incorrect sentences in the 
dialogue are revised. 
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correct based on the rules. 
These sentences do not satisfy 
the minimal requirements of 
English. 
- I think that I should apply the 
job vacancy in Hyatt hotel. 
- That sounds like good advice. 
- I think I should apply the job 
vacancy in Hyatt hotel. 
- That sounds like a good 
advice. 
 
Task 9 The Indonesian meaning for 
paraphrase is not menafsirkan. 
The translation of the words 
paraphrase is changed into 
memparafrase/menguraikan 
dengan kata sendiri. 
 
Task 12 The word give in the instruction 
should be changed because it 
not the appropriate diction 
according to the context. 
“Decide whether the 
sentences below are true or 
false. Give the correct form if 
the sentence is false. No.1 
has been done for you as an 
example.” 
The word give is replaced with the 
word provide. 
“Decide whether the sentences 
below are true or false. Provide 
the correct form if the sentence 
is false. No.1 has been done for 
you as an example.” 
Task 13 The subtitle of the text should 
be written in bold/italic 
character to differentiate the 
level.  
The subtitle is written in bold 
character. 
Task 14 In the free production task, 
provide a table, guide, or spaces 
which function as a workplace 
for the students. 
A figure is added to give the 
students a space to write their work. 
Task 15 The term curriculum vitae 
should be written uppercase. 
Give its abbreviation after it. 
 “Read the Curriculum vitae 
below and ….” 
The instruction is revised into: 
“In pairs, read the Curriculum 
Vitae (CV) below….” 
The photo in the CV should be 
as authentic as possible. The 
pose of the photo in the CV is 
normally facing straight forward 
not sloping. 
The photo is changed. 
Task 18 The jumbled parts of the CV 
should be given numbers. The 
students will find it difficult to 
rearrange them. 
The number is given for each part 
of the jumbled parts of the CV. 
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b. The Evaluation and Revision of UNIT 2. 
The evaluation and the revision of the first draft of Unit 2 can be seen in 
the table below. The revised materials can be seen in Appendix I. 
Table 4.43. The Evaluation and the Revision of the First Draft of Unit 2. 
Tasks Evaluation Revision 
Task 1 The pictures which are provided 
have no relation with the topic 
and objectives of this unit.  
The pictures are changed. 
Task 2 The questions are too much for 
introducing the topic. The 
questions no. 4 and no. 5 are not 
necessary. 
The questions no 4. And no 5. 
Are deleted. 
Task 3 The information about the 
listening script for a listening task 
is not necessary. 
“Listen to the dialogues 
between the manager and the 
catering driver and fill in the 
blanks using the words 
provided in the box below. The 
listening script is in the 
Appendix 2.1.” 
The information about the script 
in the Appendix is omitted. 
“Listen to the dialogues 
between the manager and the 
catering driver and fill in the 
blanks using the words 
provided in the box below. 
Compare the answers with 
your partner.” 
 
Task 4 The task should encourage the 
interaction among the students. 
“Listen again to the dialogue 
between the manager and the 
catering driver then select the 
most suitable answer (a, b, c or 
d) for each question below 
based on the dialogue.” 
The instruction of this task is 
modified. Therefore, the activity 
can be more interactive.  
“Listen again to the dialogue 
between the manager and the 
catering driver then select the 
most suitable answer (a, b, c or 
d) for each question below 
based on the dialogue. 
Compare your answers with 
the other friends’.” 
Task 5 The grammar focus activity 
should promote groups activity. 
Therefore, the pair-teaching will 
be encouraged. 
“Study the following 
explanation.” 
The instruction of the task is 
changed in to group discussion 
activity. 
“Work in groups of four and 
study the following 
explanation.” 
Task 7 The interaction of this task should 
be revised to make it more 
understandable. 
The instruction is revised. 
“The following words are often 
used in giving direction. Study 
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“Study the following words 
which are often used in giving 
direction. Practise to 
pronounce them correctly.” 
the meanings and practise to 
pronounce them correctly.” 
 
Task 13 There should be table/figure in 
this task for the students which 
functions as a guide to do the 
task. 
The figure which provides space 
is added to help the students 
complete the activity in this task. 
Task 15 The initial task for the written 
section must encourage 
interactions among the students. 
The modification in the 
instruction is needed. 
“Read again the text entitled 
Broccoli in Task 14 and decide 
whether the statements below 
are true or false.”  
The task instruction is modified. 
“In pairs, read again the text 
entitled Broccoli in Task 14 and 
decide whether the statements 
below are true or false.” 
 
 
 
 
Task 20 If possible, the task for the 
homework section resembles the 
real world activity.  
“Make a dialogue which 
consists of at least 350 words 
about delivering catering 
order. Include the expressions 
of asking for and giving 
direction and make sure that 
you use the correct 
prepositions of place.” 
The instruction is changed. 
“Make role play scenario and a 
dialogue about delivering 
catering order. Include the 
expressions of asking for and 
giving direction and make sure 
that you use the correct 
prepositions of place.” 
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c. The Evaluation and Revision of UNIT 3. 
The table below presents the evaluation and revision Unit 3 of the first 
draft. The complete version of second draft of the materials can be seen in 
Appendix I. 
Table 4.44. The Evaluation and the Revision of the First Draft of Unit 3. 
Tasks Evaluation Revision 
Task 2 This task needs more illustration 
about dinner to emphasis the 
topic. 
The illustration is added into this 
task. 
Task 3 The information about the 
listening script for a listening task 
is not necessary. 
“Listen to the dialogues 
between the Chef Farah and 
her assistant Nindy then fill in 
the blanks using the words 
provided in the box below. The 
listening script is in the 
Appendix 3.1.” 
The information about the script 
in the Appendix is omitted. 
“Listen to the dialogues 
between the Chef Farah and 
her assistant Nindy then fill in 
the blanks using the words 
provided in the box below.” 
Task 4 The information about the 
listening script for a listening task 
is not necessary. 
“Listen again to the dialogue 
between Chef Farah and Nindy 
in Task 3 and decide whether 
the statements below are true 
of false based on the dialogue. 
The listening script is in the 
appendix.” 
The information about the script 
in the Appendix is deleted. 
“Listen again to the dialogue 
between Chef Farah and Nindy 
in Task 3 and decide whether 
the statements below are true 
of false based on the 
dialogue.” 
Task 5 The grammar focus activity 
should promote groups activity. 
Therefore, the pair-teaching will 
be encouraged. 
“Study the explanation below.” 
The instruction is modified to 
facilitate pair-teaching. 
“Work in the groups of four 
and study the explanation 
below.” 
Task 7 
 
 
 
 
This task should encourage 
students‟ interaction through 
discussion. 
“Study the explanation below.” 
The interaction is modified to 
encourage students‟ interaction. 
“In pairs, study the explanation 
below.” 
Task 9 The activity for Task 9 is the 
follow-up activity of the previous 
task. The grammar focus task can 
be given after this task. 
Task 9 is reversed into Task 10. 
The follow up activity is given 
this task. 
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Task 11 This task is to reinforce students‟ 
understanding of the lesson given 
in the previous task.  
The previous activity is omitted 
and changed into the follow-up 
activity of the grammar focus 
task. 
Task 13 The instruction of this task should 
be revised. 
“Make two dialogues 
containing the expressions of 
inviting people based on the 
following information. Present 
your work by practise one of 
the dialogues with your 
partner in the front of 
classroom.” 
The instruction is revised. 
“Make two dialogues based on 
the following information. 
Practise one of the dialogues 
with your partners in the front 
of classroom.” 
Task 14 The initial task for the written 
section must encourage 
interactions among the students. 
The modification in the 
instruction is needed. 
“Read the following invitation 
latter and answer the 
questions that follow.” 
The instruction is changed. 
“In pairs, read the following 
invitation latter and answer 
the questions that follow.” 
Task 15 The grammar focus activity 
should promote groups activity. 
Therefore, the pair-teaching will 
be encouraged. 
“Study the explanation below.” 
The instruction is revised to 
facilitate pair-teaching. 
“Work in the groups of four 
and study the explanation 
below.” 
The figure which is given should 
present the real form of invitation 
letter. 
The figure for explaining the 
parts of an invitation letter is 
changed into a real form of an 
invitation letter. 
Task 16 This task should facilitate the 
students to practise their 
knowledge in constructing an 
invitation letter.  
To facilitate students‟ activity, 
Task 16 is exchanged with Task 
17.  
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B. Discussion 
English teaching in the vocational high school aimed at developing 
learners‟ language skills which are useful for their career. In other words, the 
language taught should be relevant to the students‟ needs in the target situation. 
The needs for a specific area of English represented that the language teaching in 
the vocational high school belonged to a branch of language teaching, English for 
Specific Purpose. Therefore, this study employed ESP approach in assessing the 
student needs. 
The purpose of needs analysis was to make sure that the materials could 
make the students learn the language needed in the target situation. The theory 
proposed by Hutchinson and Waters (1987) about target needs and learning needs 
was used to develop the needs assessments questionnaire. The questionnaire 
which was distributed had two main objectives. They were to know the target 
needs of the grade ten students of Culinary Arts department and the learning 
needs desired by the students to achieve the goals of learning.   
The results of the needs assessment were used to develop a course grid. 
The course grid was developed to provide a framework for the process of 
materials development. The information used to develop the course grid was also 
taken from the curriculum of vocational high school. This was necessary 
considering the materials would be used as the model for materials development 
in the formal school. Therefore, the materials would be appropriate according to 
students‟ needs and the demand of curriculum. 
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The materials were developed into three units. Each unit consisted of a 
consistent pattern, which include introduction, main activities and closing 
(reinforcement). The introduction section presented the unit title and an 
introductory paragraph which provided information about the learning objectives 
and learning context. The main activities section presented the tasks which were 
supposed to make the students achieve the objectives. In this section, there were 
three sub-sections which were Lead-in, Listening and Speaking, and Reading and 
Writing. Finally, the closing or reinforcement section provided the students with 
follow-up activities. There were three parts in this section, i.e. Homework, 
Reflection and Summary. This section also functioned as the evaluation activities 
to check students‟ achievements through the unit.  
In each unit, there were about 19 to 21 tasks which were developed in 
order to help the students achieve the objectives of learning. The tasks were 
designed based on the theory proposed by Nunan (2004). Therefore, each task 
contained six components, i.e. goal, input, procedure, setting, learner role, and 
teacher role. In every unit, the tasks were sequenced from comprehension to 
production activities. The tasks firstly required the students to comprehend the 
input then they were to do the semi-guided production tasks. Finally, the students 
were to do the free production stage which demanded them to perform authentic 
communicative interaction. 
In the process of designing materials, the results of needs assessment 
were used in order to achieve the appropriateness of the materials to students‟ 
needs. The research findings showed that the students wanted learning materials 
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which could support them in the culinary career. Therefore, the topics of the 
materials were connected to the needs in the target situation. This was in-line with 
one principle of Content-based language teaching which stated that the contents of 
the learning better reflected the needs of the students (Richards & Rodger, 2002).  
Based on the results of materials evaluation, all units of the materials had 
already achieved the appropriateness of the contents. The experts agreed that the 
materials were appropriate to learning goals, curriculum of vocational high 
school, and the needs of students of Culinary Arts study programme. The experts 
also agreed that the materials provided texts which relevant to their daily lives 
activities. Moreover, the materials were accurate based on the objectives of 
learning. Therefore, the students could improve their English competences so they 
would be ready in the target situation. 
The results of needs assessments presented the data about inputs desired 
by the students. Therefore, the process of selecting the appropriate inputs 
considered the needs of the students. The research findings also showed that 
appropriate learning materials should employ the correct and appropriate language 
use. The appropriateness of the language was related to the correct inputs which 
were selected for learning. This was relevant to the theory proposed by 
Hutchinson and Waters (1988) which stated that materials should provide models 
of correct and appropriate language use. 
However, the experts agreed with the appropriateness of the materials in 
term of appropriate and correct language use. Based on the results, the materials 
were appropriate to students‟ cognitive development. The language was also 
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appropriate to students‟ level of proficiency. Moreover, the experts also agreed 
that the language which was used in the materials was presented clearly and 
understandable. The materials also showed the cohesiveness and the unity of ideas 
within the units. 
According to the needs analysis, the students wanted to carry out the 
tasks by groups discussion and pairs work activity. This setting was effective to 
encourage classroom interaction. The groups work activities to promote pair 
teaching so the objectives of learning were more feasible since the learners were 
more confident to carry out the tasks. Besides, the students also wanted various 
activities in order to achieve the objectives.  
In the expert judgment phase, the results showed that the materials gave 
enough opportunities for encouraging students interaction. The experts also 
agreed that the materials encouraged the students to participate actively during the 
learning process. Moreover, the tasks were presented variously based on the 
learning needs wanted by the students. In term of presentations, the materials 
allowed the students to recognise their achievements after the learning activities. 
In conclusion, the materials generally met the standards of appropriate 
learning materials for vocational high school. The results were proven by data of 
experts‟ evaluation questionnaire. Based on the descriptive statistic technique, the 
mean value ranged from 4 to 5 for every unit. The results meant that the experts 
agreed that the learning materials accomplished the appropriateness which 
covered the standards of contents, language, and presentation.   
115 
 
CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
This chapter presents the conclusions of the research and the suggestions 
to other parties. 
A. Conclusions 
The research findings and discussions in Chapter IV lead to the following 
conclusion: 
1. The Target Needs 
It was found that the goal of learning English of grade ten students of 
Culinary Arts study programme at SMK Muhammadiyah Wonosari was to 
support their culinary career in the future. They wanted to use English as a 
medium of oral communication with their customers and colleagues. To function 
properly in the target situation, they believed that their English proficiency level 
should be improved into intermediate or advanced level since their current level 
was still beginner.  
The students also believed that they were weak in speaking skill. They 
wanted to be able to communicate fluently using English in oral communication 
after graduated from vocational high school. The findings also show that they 
wanted to enrich the vocabulary items which are related to culinary field.   
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2. The Learning Needs 
The students needed the topics for learning English related to culinary 
field. They desired the listening input was in the form of dialogue or monologue 
with pictures which has less than 100 words in length. The activity for learning 
listening was to identify certain information in dialogue/ monologue. For learning 
speaking, the desired input was in the form of a model of dialogue and monologue 
with the list of new vocabulary with the meanings and phonetic transcription. The 
activity for learning speaking was to discuss a certain topic or issue with other 
friends. 
The students desired an authentic text which has less than 100 words in 
length as the reading input. The desired activity for learning reading was to 
comprehend a text by group discussion. Furthermore, the input desired by the 
students for learning writing is the explanation about the structures of the text 
which was learnt. The desired activity for learning writing was to arrange jumbled 
sentences into a good paragraph.  
The students wanted to carry out the tasks/activity by groups work 
discussion. The students wanted to be problem solver which means solving 
problem or finishing tasks by discussion. Meanwhile, they wanted the teacher to 
be a mentor in the classroom who gave tasks and discussed them together. 
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3. The Appropriate English Learning Materials 
a. The appropriate English learning materials had the following 
characteristics. 
1) The materials were relevant to the curriculum of vocational high school and 
students’ needs. 
2) The materials elaborated the texts in detail and explored the texts which 
relevant to students daily lives. 
3) The materials gave the accurate language inputs so that students would 
achieve the objectives of learning. 
4) The materials employed the correct and appropriate language use. 
5) The materials used the language that was presented clearly and 
understandable by the students. 
6) The materials were presented consistently and equally in all units. 
7) The materials provided tasks which encouraged students’ interaction and 
participation. 
8) The materials facilitated the students to recognise their achievement and 
failure after the learning process.  
 
b. Appropriate learning materials had the following design. 
1) Introduction 
The introduction section provided unit title and introductory paragraph. 
The purpose of the introductory paragraph was to inform the learners about the 
objectives of the learning and the significance of the unit to their future.  
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2) Lead In 
The purpose of the lead in section was to introduce the students with the 
topic of the unit. It was also to provide background knowledge and context before 
the students do the real tasks. 
3) Lesson proper 
This section consisted of two cycles, i.e. Listening and Speaking (the oral 
cycle), and Reading and Writing (the written cycle). The purpose of this section 
was to provide the students with tasks by which students can achieve the 
objectives of the learning. 
4) Evaluation 
This section functioned as an evaluation phase. The students were 
expected to do a number of tasks by which they can apply the competences that 
they have learnt. The tasks were designed as authentic as the real world tasks so it 
must happen outside the classroom (as homework). 
5) Reflection 
The purpose of this section is to provide a self-assessment activity. 
Therefore, the students will know how much they have learnt from the unit. 
6) Summary 
This section was designed to presents the summary of the language items 
taught in the unit. 
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B. Suggestions 
1. To the English Teachers 
English teachers of vocational high schools should try to develop English 
learning materials which appropriate to the needs of the students. In developing 
the materials, teachers are suggested to refer to the research findings about the 
characteristics of appropriate English learning materials. They are also suggested 
to develop learning materials which have the appropriate design as presented in 
the research finding. 
2. To Other Researchers 
This research only focuses on developing the English learning materials 
for the grade ten students of Culinary Arts study programme at SMK 
Muhammadiyah Wonosari. Other researchers are expected to be able to develop 
English learning materials for other study programmes which have the problems 
with the availability of appropriate English learning materials. They are also 
expected to find the other characteristics of appropriate learning materials based 
on the needs of the students. 
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Needs Analysis Instrument 
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Table 6.1. The Organization of the Needs Analysis Questionnaire 
Aspect The purpose of the questions 
Questionnaire 
No. 
References 
T
a
rg
et
 N
ee
d
s 
Goal 
To find out the reason of learning 
English 
1 Hutchinson 
and Waters 
(1987) 
Necessities  
To find out the type of needs by the 
demands of the target situation. 
4, 6 Hutchinson 
and Waters 
(1987) 
Lacks 
To find out the gap between 
learners’ proficiency and target 
situation necessities. 
2,3  Hutchinson 
and Waters 
(1987) 
Wants 
To find out the learners’ wants of 
learning English. 
5 
Hutchinson 
and Waters 
(1987) 
L
ea
rn
in
g
 N
ee
d
s 
Input 
To find out the suitable input for 
English learning materials that 
students want the most 
7, 8, 9, 10, 11, 
12, 13, 14, 15, 
16, 17, 18 
Nunan (2004) 
 
Procedures 
To find out the suitable procedures 
that students want the most 
19, 20, 21, 22, 
23, 25 
Nunan (2004) 
Setting 
To find out the desired class 
management of doing the tasks of 
English learning materials 
(individually, in pairs, or in groups) 
26 Nunan (2004) 
Hutchinson 
and Waters 
(1987) 
Learners’ 
role 
To find out the role of the learner in 
the learning process 
27 Nunan (2004) 
Teachers’ 
role 
To find out the role of the teacher in 
doing the tasks 
28 Nunan (2004) 
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NIM. 08202241072
125 
 
 
Nama 
Umur 
Jenis 
Kelamin  
:  .............................................................................................. 
:  ................ tahun 
:  .........................  
:  .........................  
Berikut ini merupakan beberapa pertanyaan yang menunjukkan kondisi Anda. 
Silang salah satu atau lebih dari alternatif jawaban yang disediakan. Isilah 
titik-titik yang di sediakan jika pilihan Anda tidak tersedia dalam alternatif 
jawaban. 
1. Pelajaran bahasa Inggris penting menurut saya karena …. 
a. sebagai penentu kelulusan. 
b. menunjang kesuksesan karir saya kelak. 
c. menunjang kelanjutan studi saya. 
d. membantu saya dalam berkomunikasi dengan orang asing. 
e. lain-lain: …. 
2. Kemampuan bahasa Inggris saya saat ini berada pada level .... 
a. pemula (beginner): dapat memahami kalimat dan ungkapan sederhana 
yang sering muncul dalam kehidupan sehari-hari. 
b. menengah (intermediate): dapat memahami inti/maksud dari teks yang 
rumit dan memberikan tanggapan mengenai teks tersebut. 
c. mahir (advance): dapat memahami berbagai macam bentuk teks dan 
memahami makna tersirat yang terdapat dalam sebuah teks. 
d. lain-lain: …. 
3. Kesulitan pelajaran bahasa Inggris yang sering saya saya temui adalah…. 
a. listening 
b. speaking 
c. reading 
d. writing 
e. vocabulary 
f. grammar 
g. pronunciation 
h. lain-lain: ….. 
4. Untuk dapat menunjang pekerjaan saya kelak, kemampuan bahasa Inggris 
saya seharusnya berada pada level …. 
a. pemula (beginner): dapat memahami kalimat dan ungkapan sederhana 
yang sering muncul dalam kehidupan sehari-hari. 
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b. menengah (intermediate): dapat memahami inti/maksud dari teks yang 
rumit dan memberikan tanggapan mengenai teks tersebut. 
c. mahir (advance): dapat memahami berbagai macam bentuk teks dan 
memahami makna tersirat yang terdapat dalam sebuah teks. 
d. lain-lain: …. 
5. Pelajaran bahasa Inggris seharusnya dapat membuat saya …. 
a. dapat beriteraksi secara lisan menggunakan bahasa Inggris dengan  mahir 
dalam dunia kerja kelak. 
b. dapat beriteraksi secara tertulis menggunakan bahasa Inggris dengan  
mahir dalam dunia kerja kelak. 
c. menguasai kosa kata (vocabulary) yang berkaitan dengan bidang keahlian 
saya (tata boga). 
d. dapat meggunakan tata bahasa (structure) dengan benar. 
e. lain-lain: …. 
6. Pada saat bekerja nanti, kemungkinan saya akan lebih sering menggunakan 
bahasa Inggris untuk .... 
a. beriteraksi secara lisan kepada rekan kerja atau klien (pelanggan). 
b. berinteraksi secara tertulis (surat-menyurat) baik dalam bentuk formal atau 
informal. 
c. membaca teks-teks dalam bahasa Inggris untuk memperdalam kemampuan 
saya dalam bidang tata boga. 
d. lain-lain: .... 
7. Dalam belajar listening (mendengarkan) input yang saya inginkan berupa .... 
a. monolog dan dialog. 
b. monolog dan dialog yang disertai gambar. 
c. monolog dan dialog yang disertai daftar kosa kata baru. 
d. materi otentik seperti acara berita, siaran radio, film, dan lagu. 
e. lain-lain …. 
8. Dalam belajar listening panjang teks yang saya inginkan adalah …. 
a. < 100 kata. 
b. 100 – 150 kata. 
c. 150 – 200 kata. 
d. > 200 kata. 
e. lain-lain: .... 
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9. Dalam belajar listening topik yang saya inginkan adalah …. 
a. kehidupan sehari-hari. 
b. pendidikan/ sekolah. 
c. bidang tata boga. 
d. isu/ berita terkini. 
e. lain-lain: …. 
10. Dalam belajar speaking (berbicara) input yang saya inginkan berupa ....  
a. model monolog dan dialog. 
b. model monolog dan dialog yang disertai dengan gambar. 
c. model monolog dan dialog yang disertai dengan daftar kosa kata baru dan 
cara pengucapannya. 
d. materi otentik yang sering dijupai. 
e. lain-lain: …. 
11. Dalam belajar speaking (berbicara) panjang teks input yang saya inginkan 
adalah …. 
a. < 100 kata. 
b. 100 – 150 kata. 
c. 150 – 200 kata. 
d. > 200 kata. 
e. lain-lain: .... 
12. Dalam belajar speaking (berbicara) topik yang saya inginkan berkaitan dengan 
…. 
a. kehidupan sehari-hari. 
b. pendidikan/ sekolah. 
c. bidang tata boga. 
d. isu/ berita terkini. 
e. lain-lain: …. 
13. Dalam belajar reading (membaca) input yang saya inginkan berupa ...  
a. materi otentik, yang dengan mudah dapat dijumpai dalam keseharian 
(contohnya, majalah, surat kabar, label, resep, iklan, jadwal, dll) 
b. teks yang menggambarkan konteks yang berkaitan dengan bidang kerja 
saya nantinya.  
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c. teks yang disertai daftar kosakata baru yang terkait. 
d. teks disertai gambar. 
e. lain-lain: .... 
14. Dalam belajar reading (membaca) panjang teks input yang saya inginkan 
adalah …. 
a. < 100 kata. 
b. 100 – 150 kata. 
c. 150 – 200 kata. 
d. > 200 kata. 
e. lain-lain: .... 
 
15. Dalam belajar reading (membaca) topik yang saya inginkan berkaitan dengan 
…. 
a. kehidupan sehari-hari. 
b. pendidikan/ sekolah. 
c. bidang tata boga. 
d. isu/ berita terkini. 
e. lain-lain: …. 
16. Dalam belajar writing (menulis) input yang saya inginkan berupa ....  
a. contoh teks/tulisan yang akan dipelajari. 
b. kosakata yang berkaitan dengan teks yang akan ditulis. 
c. penjelasan struktur kalimat yang berkaitan dengan teks yang akan ditulis. 
d. lain-lain: …. 
17. Dalam belajar writing (menulis) panjang teks input yang saya inginkan adalah 
…. 
a. < 100 kata. 
b. 100 – 150 kata. 
c. 150 – 200 kata. 
d. > 200 kata. 
e. lain-lain: .... 
 
18. Dalam belajar writing (menulis) topik yang saya inginkan berkaitan dengan 
…. 
a. kehidupan sehari-hari. 
b. pendidikan/ sekolah. 
c. bidang tata boga. 
d. isu/ berita terkini. 
e. lain-lain: …. 
129 
 
 
19. Dalam pembelajaran bahasa Inggris listening (mendengarkan) jenis kegiatan 
yang saya sukai adalah …. 
a. mengidentifikasi informasi tertentu dari dalam dialog/monolog yang 
disimak. 
b. mengidentifikasi ungkapan yang ada dalam dialog/monolog yang disimak. 
c. menjawab pertanyaan secara lisan terhadap dialog/monolog yang disimak. 
d. menjawab pertanyaan secara tertulis terhadap dialog/monolog yang 
disimak. 
e. lain-lain: .... 
20. Dalam pembelajaran bahasa Inggris speaking (berbicara) jenis kegiatan yang 
saya sukai adalah …. 
a. mempraktekkan dialog di depan kelas berpasangan dengan teman. 
b. bermain peran (role play) 
c. bertukar informasi antar teman dalam kelompok 
d. berdiskusi tentang topik tertentu atau permasalahan terntentu 
e. lain-lain: .... 
21. Dalam pembelajaran bahasa Inggris reading (membaca) jenis kegiatan yang 
saya sukai adalah …. 
a. membaca nyaring teks dengan pengucapan dan intonasi yang benar. 
b. membaca sebuah teks secara individu lalu menjawab pertanyaan mengenai 
teks tersebut. 
c. mendiskusikan isi teks secara berkelompok untuk memahaminya. 
d. memahami teks dengan mengartikannya ke dalam bahasa Indonesia. 
e. menganalisa arti kosakata baru berdasarkan konteks yang dibaca. 
f. lain-lain: .... 
22. Dalam pembelajaran bahasa Inggris writing (menulis) jenis kegiatan yang 
saya sukai adalah …. 
a. menyusun kalimat-kalimat sehingga menjadi satu paragraf yang benar 
b. mengidentifikasi dan memperbaiki kesalahan struktur kalimat 
c. mengidentifikasi dan memperbaiki kesalahan tanda baca pada teks 
d. menulis teks yang serupa dengan input teks yang diberikan  
e. lain-lain: .... 
130 
 
 
23. Jenis kegiatan dalam pelajaran bahasa Inggris yang saya harapkan dapat 
memperkaya kosa kata (vocabulary) saya adalah …. 
a. mencocokkan kata-kata atau ungkapan bahasa Inggris dengan maknanya 
yang telah disediakan 
b. mencocokkan kata-kata atau ungkapan bahasa Inggris dengan gambar 
c. memprediksi makna kata-kata baru berdasarkan konteks yang 
dibaca/didengarkan sebelumnya. 
d. melengkapi kalimat atau paragraph dengan kata-kata yang telah disediakan 
sebelumnya 
e. melengkapi kalimat atau paragraph dengan kata-kata sendiri berdasarkan 
pengetahuan. 
f. lain-lain: .... 
24. Jenis kegiatan dalam pelajaran bahasa Inggris yang saya harapkan dapat 
meningkatkan kemampuan tata bahasa (grammar) saya adalah …. 
a. mengidentifikasi kesalahan struktur kalimat 
b. membenarkan kesalahan struktur kalimat 
c. menulis kalimat berdasar pola yang telah dipelajari 
d. lain-lain .... 
25. Jenis kegiatan dalam pelajaran bahasa Inggris yang saya harapkan dapat 
memperbaiki kemampuan pengucapan (pronunciation) saya adalah …. 
a. menirukan cara pengucapan yang dicontohkan oleh guru. 
b. membaca secara nyaring dengan melihat cara bacanya (phonetic 
transcription). 
c. berdiskusi kepada teman sebangku atau kelompok kecil mengenai cara 
pengucapan yang benar. 
d. lain-lain: …. 
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26. Dalam proses pembelajaran bahasa Inggris saya lebih suka mengerjakan 
tugas/kegiatan belajar Bahasa Inggris secara …. 
a. individu 
b. berpasangan 
c. berkelompok 
d. bekerjasama dengan semua teman di kelas 
e. lain-lain: .... 
27. Dalam proses pembelajaran bahasa Inggris di kelas, saya lebih suka jika 
saya.... 
a. hanya mendengarkan penjelasan guru di kelas. 
b. berdiskusi untuk memecahkan masalah atau mengerjakan tugas. 
c. menulis semua informasi yang diterangkan oleh guru. 
d. lain-lain: …. 
28. Dalam mengerjakan tugas bahasa Inggris di kelas, saya lebih suka jika guru.... 
a. memberikan soal untuk dikerjakan kemudian membahasnya. 
b. memberikan contoh dari suatu pembahasan lalu memberikan tugas. 
c. mengamati pekerjaan siswa lalu memberikan jawaban jika siswa menemui 
kesulitan. 
d. berkeliling dan memberikan komentar pada pekerjaan siswa. 
e. lain-lain: …. 
 
 
 
 
* * * T E R I M A K A S I H * * * 
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Appendix B 
The Result of Needs Analysis 
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Table 6.2. The Results of Target Needs 
Aspects Questions Items (%) 
T
a
rg
et
 n
ee
d
s 
Goal The goal of learning 
English is …. 
a. to pass the national exam. 18,52 
b. to support the culinary career in 
the future. 
62,96 
c. to help the study in the culinary 
fields. 
11,11 
d. to be able to communicate with 
foreign people. 
55,56 
e. others: 14,81 
 
Necessities 
The English 
proficiency level 
which is necessary for 
my career is ….. 
a. beginner. 3,70 
b. intermediate. 37,04 
c. advanced. 62,96 
In the future, I will 
probably use English 
as …. 
a. a medium of oral communication 
with customers and colleagues. 
55,56 
b. a medium of written 
communication both in formal and 
informal contexts. 
11,11 
c. a mean in mastering culinary skills 
by reading the English texts.  
40,74 
d. others: 14,81 
 
Lacks 
My current proficiency 
level of English is …. 
a. beginner. 62,96 
b. intermediate. 33,33 
c. advanced. 0 
In learning English, I 
have some difficulties 
in …. 
a. Listening to recorded dialogue or 
monologue 
33.33 
b. speaking using English with 
natives or non-natives  
51.85 
c. reading and understanding texts 22.22 
d. writing an English text 29.63 
e. understanding the meanings of 
words 
29.63 
f. using the right grammar in 
speaking and or writing 
48.15 
g. pronouncing words correctly  33.33 
 
Wants 
After having English 
lesson at the school, I 
should be able to …. 
a. communicate fluently using English 
in oral communication. 
62,96 
b. communicate in written 
communication. 
3,70 
c. master the vocabulary related to the 
culinary fields. 
29,63 
d. use the grammar correctly. 33,33 
e. others: 0 
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Table 6.3. The Results of Learning Needs 
Aspects Questions Items (%) 
 
Listening 
input 
The desired input 
for listening is …. 
a. monologue and dialogue 11,11 
b. monologue and dialogue with pictures 66,67 
c. monologue and dialogue with the lists 
of new vocabularies. 
14,81 
d. authentic texts.  29,63 
e. others:  0 
The length of the 
texts is 
approximately …. 
a. < 100 words 37,04 
b. 100 – 150 words 33,33 
c. 150 – 200 words 11,11 
d. > 200 words 7,41 
e. others:  3,70 
 
The topic is about 
…. 
a. daily activities 14,81 
b. schools 25,93 
c. culinary field 62,96 
d. the current issue or news 11,11 
e. others:  0 
 
Speaking 
input 
The desired input 
for speaking is …. 
a. model of monologue and dialogue. 7,41 
b. model of monologue and dialogue 
with pictures. 
33,33 
c. model of monologue and dialogue 
with the lists of new vocabularies and 
the phonetic transcriptions. 
59,26 
d. authentic materials.  0 
e. others:  11,11 
The length of the 
texts is 
approximately …. 
a. < 100 words 37,33 
b. 100 – 150 words 40,74 
c. 150 – 200 words 3,70 
d. > 200 words 11,11 
e. others:  7,41 
The topic is about 
…. 
a. daily activities 33,33 
b. schools 37,04 
c. culinary field 59,26 
d. the current issue or news 7,41 
e. others:  11,11 
 
Reading 
input 
The desired input 
for reading is …. 
a. authentic materials (i.e. magazines, 
newspapers, scheduled, etc.) 
62,96 
b. texts which are related to the context 
of students study programme 
(Culinary arts). 
33,33 
c. texts with the lists of related new 
vocabularies. 
11,11 
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d. texts with pictures. 29,63 
e. others:  7,41 
The length of the 
input texts is 
approximately …. 
a. < 100 words 37,04 
b. 100 – 150 words 22,22 
c. 150 – 200 words 14,81 
d. > 200 words 14,81 
e. others:  11,11 
The topic is about 
…. 
a. daily activities 29,63 
b. schools 40,74 
c. culinary field 51,85 
d. the current issue or news 0 
e. others:  18,52 
 
Writing 
input 
The desired input 
for writing is …. 
a. examples of texts which are going to 
be learnt. 
33,33 
b. vocabulary lists related to the topic. 25,93 
c. the explanation of the structures of the 
texts which are related to the topic. 
44,44 
d. others: 18,52 
The length of the 
input texts is 
approximately …. 
a. < 100 words 33,33 
b. 100 – 150 words 25,93 
c. 150 – 200 words 18,52 
d. > 200 words 14,81 
e. others:  7,41 
The topic is about 
…. 
a. daily activities 22,22 
b. schools 40,74 
c. culinary field 55,56 
d. the current issue or news 7,41 
e. others:  14,81 
 
Procedures 
The type of activity 
for learning 
listening is ….. 
a. identifying certain information in the 
dialogue/monologue. 
40,74 
b. identifying the functions in the 
dialogue/monologue. 
33,33 
c. answering the questions about the 
dialogue/monologue orally.  
14,81 
d. answering the questions about the 
dialogue/monologue in the written 
language. 
18,52 
e. others: 11,11 
The type of activity 
for learning 
speaking is …. 
a. practising the dialogue in front of the 
class. 
37,04 
b. role play. 22,22 
c. information exchange activity with the 
other friends in the group. 
22,22 
d. discussing a certain topic or a certain 40,74 
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issue. 
e. others: 3,70 
The type of activity 
for learning reading 
is …. 
a. reading a text loudly with correct 
pronunciation and intonation. 
 
18,52 
b. reading a text individually and 
answering the questions about the text. 
18,52 
c. discussing and comprehending the text 
in a group. 
37,04 
d. comprehending a text and translating 
into Bahasa Indonesia. 
11,11 
e. analysing the meaning of the words by 
guessing from the contexts. 
26,63 
f. others: 18,52 
 The type of activity 
for learning writing 
is …. 
a. arranging sentences into a good 
paragraph. 
44,44 
b. identifying and correcting the 
incorrect texts structure. 
11,11 
c. identifying and correcting the 
incorrect punctuations in the texts. 
22,22 
d. writing the similar texts from the 
given clues. 
22,22 
e. others:  18,52 
The type of activity 
for learning 
vocabulary is …. 
a. matching the words with their 
equivalent meaning in Bahasa 
Indonesia. 
48,15 
b. matching the words with the pictures. 25,93 
c. predicting the meaning of the words 
based on the contexts. 
14,81 
d. completing the incomplete sentence or 
paragraph with the given words. 
14,81 
e. completing the incomplete sentence or 
paragraph with the words from 
students’ background knowledge. 
3,70 
f. others:  11,11 
The type of activity 
for learning 
grammar is …. 
a. identifying the incorrect sentence 
structures. 
40,74 
b. correcting the incorrect sentence 
structure. 
25,93 
c. writing sentences based on certain 
structures. 
25,93 
d. others:  18,52 
The type of activity 
for learning 
pronunciation is …. 
a. repeating the words pronounced by 
the teacher. 
48,15 
b. pronouncing the words based on the 
phonetic transcription. 
25,93 
c. discussing the correct pronunciation 
with the other friends. 
25,93 
d. others: 7,41 
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Setting 
The type of class 
management I want 
to carry the tasks is 
…. 
a. individual works 14,81 
b. pair works 22,22 
c. group works 55,56 
d. whole class activities 11,11 
e. Others: 18,52 
 
Learners’ 
role 
In the learning 
process, I would 
prefer to …. 
a. listen the teacher’s explanation. 33,33 
b. discuss with other friends to solve the 
problem or to do the tasks. 
51,85 
c. note the teacher’s explanation. 14,81 
d. others: 11,11 
Teachers’ 
role 
In the learning 
process, I want my 
teacher to …. 
a. give tasks to be finished by students 
and discuss them later. 
55,56 
b. give examples about the topic which is 
learnt and give an assignment. 
37,04 
c. supervise the students’ works and help 
them when students get a problem. 
18,52 
d. walk around and give comment to 
students’ works. 
7,41 
e. others: 14,81 
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INTERVIEW GUIDE 
Interview Guide for the English Teacher. 
1. Bagaimana kemampuan bahasa Inggris siswa kelas X jurusan Tata Boga. 
(What is the English competence of grade ten students of Culinary Arts 
study programme?) 
2. Kesulitan apa siswa dalam belajar bahasa Inggris? (What is students’ 
difficulty in learning English?) 
3. Kelemahan apa yang paling terlihat menonjol dalam belajar Inggris? 
(What are the weaknesses of the students in learning English?) 
4. Bagaiman sikap siswa dikelas saat pelajaran bahasa Inggris? (How is the 
students’ attitude toward English lesson in the classroom?) 
5. Berdasar pada apakah pemilihan bahan ajar? (What consideration 
underlies the selection of learning materials?) 
6. Materi apa yang sering digunakan di kelas? (What materials are often used 
in the classroom?) 
7. Apakah materi yang diajarkan berhubungan dengan program jurusan? (Are 
the English learning materials related to vocational subjects?) 
8. Apakah siswa menggunaan buku pelajaran bahasa Inggris? (Do students 
use English textbook?) 
9. Apakah sekolah menyediakan materi pembelajaran bahasa Inggris? (Does 
the school provide learning materials for teaching English?) 
10. Apakah materi audio-visual sering diberikan? (Are audio-visual materials 
often given in the teaching learning process?) 
Interview Guide for the Vice Principal. 
1. Bagaimana ketersediaan lapangan pekerjaan untuk lulusan jurusan Tata 
Boga? (How is the availability of job vacancies for the students of 
Culinary Arts department?) 
2. Mata pelajaran vokasi apa saja yang diajarkan di jurusan Tata Boga? 
(What vocational subjects are taught in Culinary Arts study programme?) 
3. Sejak kapan SMK Muhammadiyah Wonosari membuka jurusan Tata 
Boga? (How long has the Culinary Arts study programme been 
established?) 
4. Berapa jumlah siswa jurusan Tata Boga kelas X? (How many students are 
in grade ten Culinary Arts study programme?) 
5. Bagaimana minat calon siswa pada jurusan Tata Boga? (How is student 
candidates’ interest to the Culinary Arts study programme?) 
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INTERVIEW TRANSCRIPT 
 
R = Researcher 
T = Teacher 
VP = Vice Principal 
 
1. Interview results with the English teacher. 
R: Sebenarnya, kemampuan siswa dalam berbahasa Inggris itu seperti apa, Bu? 
T: Kalau anak-anak Boga ya seperti itu mas, masih banyak kurangnya. 
Pokoknya masih terbatas lah. Misalnya kalau disuruh nulis gitu, bahasanya 
masih awut-awutan. 
R: Jadi, kesulitan mereka lebih ke writing-nya ya, Bu? 
T: Tidak Cuma writing, mas. Hampir semua skill itu masih kurang.  
R: Yang paling terlihat menonjol jadi di skill apa, Bu? 
T: Ya, kalau menurut saya speaking sama writing, mas. Ya masalahnya mereka 
itu kesulitan di grammar sama penguasaan vocab. 
R: Sebenarnya, sikap mereka saat pembelajaran seperti apa? Terlihat antusias 
tidak saat pelajaran bahasa Inggris? 
T: Ya seperti itu lah mas. Ada yang iya ada yang sama sekali tidak. 
R: Kalau materi yang digunakan itu diambil darimana, Bu? Pakai buku pelajaran 
atau ngambil dari internet? 
T: Materinya kebanyakan ngambil dari buku BSE mas. Kalo yang pengayaan ya 
ada yang ngambil dari internet juga atau LKS bahasa Inggris. 
R: Kalau pemilihan materi itu berdasarkan SKKD atau ada pertimbangan lain 
semisal kebutuhan siswa begitu, Bu? 
T: Kalau disini Cuma berdasarkan SKKD-nya apa gitu mas. Kalau tambahan 
misalnya soal-soal latihan tes TOEIC saja. 
R: Apakah siswa disini diwajibkan memiliki buku pelajaran bahasa Inggris 
tertentu gitu, Bu? 
T: Tidak, mas. Sekolah tidak mewajibkan siswa untuk membeli buku. 
Masalahnya jarang ada buku yang sesuai dengan SKKD SMK. Ya nanti kalau 
ada materi yang harus dikopi kita suruh mereka mengkopi sendiri gitu. 
R: Kalau dari sekolah sendiri, apakah menyediakan semacam modul atau LKS 
buatan sendiri begitu? 
T: Oh ya. Dulu guru-guru bahasa Inggris disini memang pernah membuat 
semacam modul lalu digandakan untuk semua siswa, tapi sekarang sudah 
tidak begitu. Maksudnya, modulnya tidak diberikan secara utuh cuma per 
bagian sesuai dengan KD yang diajarkan waktu itu. 
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R: Kalau materi lain seperti materi audio-visual atau materi pembelajaran 
interaktif apakah juga dibberikan, Bu? 
T: Kalau audio materials kadang-kadang diberikan mas. Kalau video itu pernah, 
tapi ya jarang sekali. Masalahnya ngajar pakai kaya gitu repot mas 
persiapannya. Kalau materi interaktif… Maksudnya kaya flash gitu ya? Disini 
tidak pernah, masalahnya ga ada disini. Kalau mau bikin sendiri guru-guru 
disini masih terbatas lah. 
 
2. Interview Results with the Vice Principal. 
R:  Bu, sebenarnya siswa-siswi lulusan Boga itu bisa bekerja jadi apa saja? 
VP: Wah, lapangan pekerjaannya luas sekali mas. Kalau sudah lulus, mereka 
bisa kerja di hotel, restoran, catering, pabrik roti, rumah makan juga, 
pokoknya macam-macam mas, yang ada hubungannya sama makanan. 
R: Memangnya mata pelajaran apa saja yang diberikan pada siswa, khususnya 
yang berhubungan dengan program keahlian? 
VP: Banyak mas. Kalau untuk kelas sepuluh, apa ya? Oh ya, pelajaraan makanan 
kontinental, makanan barat, sanitasi, pengolahan daging, sayur juga. 
Apalagi ya mas? Saya agak lupa, banyak masalahnya.  
R: Banyak ya, Bu? Oh ya. Jurusan Tata boga disini sudah lama ya, Bu?  
VP: Mm, belum mas. Baru sekitar empat tahunan kalo tidak salah. 
R: Oh, masih baru ya, Bu? Kalau peminatnya gimana, Bu? 
VP: Kalau Boga itu termasuk unggulan mas disini. Masalahnya di Gunungkidul 
itu sekarang belum banyak SMK yang buka jurusan boga. Jadi ya tiap 
pendaftaran kuotanya selalu penuh.  
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Table 6.4. The Course Grid 
School   : SMK Muhammadiyah Wonosari 
Subject  : English 
Grade/ semester : X / 2 
Study Programme : Culinary Arts  
Standard of Competence :  
1. Communicating in English at Novice level 
Basic Competences :  
1.7. Understanding foreign words and terms, and simple sentences based on 
some patterns. 
1.8. Writing invitation letters. 
Units Topics Unit Title Indicators 
Language 
Functions 
Input Text 
Language Focus 
Procedure 
Grammar 
Vocabu-
lary 
UNIT 
I 
Pursuing a 
culinary 
career. 
I have the 
qualifica-
tion for this 
job. 
- Recognising the 
expressions to 
express capabilities. 
- Recognising the 
expressions to 
express inabilities. 
- Constructing a 
dialogue using the 
expression(s) of 
telling capabilities. 
- Identifying the parts 
of a Curriculum 
Vitae. 
- Differentiating the 
use of modals in 
sentences. 
- Using modal to 
express capabilities/ 
Expressing that 
you are able to 
do something. 
e.g. 
- Making 
pancakes is not 
too difficult. 
- I know how to 
roast meat. 
- I’m not too bad 
at oriental 
foods. 
- I’m pretty good 
at garnishing. 
 
 
 
Expressing that 
Listening and 
speaking: 
- Dialogue 
between a 
job applicant 
and an 
interviewer 
- Dialogue 
about job 
interview. 
 
Reading and 
writing: 
- Curriculum 
vitae. 
  
Modal: 
Will, 
would, 
should, can 
and could. 
S – Modal – 
infinitive. 
 
- I can cook 
almost all 
oriental 
recipes. 
- I could work 
individually 
or in team. 
 
 
- I will clean 
Terms 
which are 
common in 
job 
interview, 
e.g. 
manager 
reference 
experience 
perfor-
mance 
assistant 
chef 
occupation 
summary 
passionate 
develop 
etc. 
Lead in 
- Building context through 
picture and questions. 
- Matching pictures and names. 
Listening & speaking 
- Listening to a recording and 
completing a dialogue based on 
the recording. 
- Listening to a dialogue and 
finding some specific 
information. 
- Analysing the expressions 
found from the dialogue 
(language focus). 
- Differentiating expressions 
which have been learn based on 
purposes. 
- Learning some new words and 
 144 
 
 
inabilities. 
 
you are not able 
to do 
something. 
e.g. 
- I’m not sure I 
can work a six-
day week. 
- I have no 
experience as a 
nutrition expert 
before. 
- I’m afraid I 
can’t cope with 
these 
conditions. 
- I’m not good at 
dessert and 
appetiser.  
the dishes 
after all is 
finished. 
- I would say 
I was 
capable to 
do that. 
I should tell 
you it was 
not difficult 
at all. 
 
 
 
practice to pronounce them 
correctly. 
- Practising a dialogue 
containing expressions which 
have been learned. 
- Analysing the grammar found 
in the dialogue. 
- Learning the grammar and 
having the exercises. 
- Constructing a dialogue using 
the expressions and applying 
the grammar based on given 
situations.  
- Role playing a dialogue in the 
front of the class. 
-  
Reading & writing 
- Reading a text and guessing the 
meanings of some words from 
the text. 
- Answering some questions 
about the text (CV). 
- Analysing the parts of the text. 
- Recognising the parts of the 
text. 
- Practising to make the same 
kind of text based on the given 
information. 
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Units Topics Unit Title Indicators 
Language 
Function 
Input Text 
Language Focus 
Procedure 
Grammar 
Vocabu-
lary 
UNIT 
II 
Working 
for a 
catering 
company. 
Could you 
tell me the 
way? 
- Identifying the 
expressions of 
asking for direction. 
- Identifying the 
expressions of 
giving direction. 
- Using the 
expressions of 
asking for and 
giving direction in a 
dialogue. 
- Differentiating the 
use of prepositions 
of place in, on, and 
at in the expressions 
of asking for and 
giving direction. 
- Using the correct 
prepositions of 
place to give 
direction. 
- Identifying the 
organisation of a 
report text. 
- Identifying the 
general information 
and detailed 
Asking for 
direction. 
- Are there any 
stores around 
here? 
- How do I get to 
the Marlin 
Hotel? 
 
Giving 
direction. 
- It’s on Franklin 
Street. Just 
walk down this 
street and turn 
left at the first 
T-junction. 
 
.  
Listening and 
speaking. 
- Dialogues 
containing 
expressions 
of asking 
and giving 
direction. 
 
Reading and 
writing. 
- Report texts 
about foods 
and 
ingredients.  
 
Preposition 
of place: in, 
on, and at. 
- The hotel 
is in 
Janaka 
Street. 
- Turn left 
at the first 
traffic 
light. 
- The 
building is 
on your 
left. 
Terms 
which are 
related to 
asking and 
giving 
direction. 
walk 
across 
street 
along 
over  
past 
round 
straight 
junction 
etc. 
 
Terms 
related to 
foods and 
ingredients. 
starch 
fibre 
energy 
essential 
supply 
calorie  
Lead in 
- Matching the pictures (signs) 
with the names. 
- Building context through 
pictures, related vocabularies 
and questions. 
 
Listening & speaking 
- Listening to a dialogue and 
completing a dialogue. 
- Finding specific information 
based on the dialogue. 
- Studying the expression 
found in the dialogue 
(language focus).  
- Finding the expressions 
which have been learnt in the 
dialogue.  
- Studying the related 
vocabularies. 
- Comprehending dialogues 
using pictures. 
- Practising the dialogue with 
partners. 
- Reviewing the grammar 
found in the dialogue 
(preposition of place). 
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information of a 
report text. 
 
etc. 
 
 
- Completing an incomplete 
dialogue using correct 
prepositions. 
- Constructing a dialogue 
using given situations. 
- Role playing using maps. 
 
Reading & writing 
- Reading a text and guessing 
words meaning from the 
context. 
- Finding specific information 
from the text. (T/F 
statements) 
- Studying the explanation of 
report text and its structures. 
- Recognising the organisation 
of a report text. 
- Finding the detailed 
information from the text. 
- Constructing the texts based 
on the pattern by using some 
given information. 
 
 
 
 147 
 
 
Units Topics Unit Title Indicators 
Language 
Function 
Input Text 
Language Focus 
Procedure 
Grammar 
Vocabu-
lary 
UNIT 
III 
Celebrat-
ing a job 
promotion. 
I wondered 
if you’d like 
to come 
along. 
- Identifying the 
expressions which 
are used to invite 
someone. 
- Identifying the 
expression of 
responding to an 
invitation. 
- Using the 
expression of 
inviting someone in 
a dialogue. 
- Using the 
expression of 
responding to an 
invitation in a 
dialogue. 
- Using conditional 
sentence type 1 in 
inviting people. 
- Identifying specific 
information of a 
simple invitation 
letter. 
- Recognise the 
pattern of a 
invitation letter. 
Inviting 
someone. 
- I’d very much 
like you to 
come on the 
dinner tonight. 
- You will make 
it tonight, won’t 
you? 
- Would you like 
to join me for a 
dinner tonight? 
 
Accepting for 
an invitation. 
- Thank you, I’d 
like very much. 
- That would be 
very nice. 
- That’s really 
kind of you. 
 
Declining for 
an invitation. 
- Thank you for 
asking me but I 
should go to the 
Listening and 
speaking. 
- Dialogues 
containing 
expressions 
of inviting 
someone. 
 
Reading and 
writing 
- Simple 
invitation 
letters 
 
Condition-
al sentence 
type 1: 
If – S – V1, 
S – will – 
infinitive. 
  
If I am free 
tonight, I 
will come 
for the 
dinner. 
Terms 
related to 
job 
promotion 
and dinner 
party. 
e.g. 
supper 
celebrate 
promotion 
colleague 
prepare 
invite 
plan 
appoint-
ment 
decline 
etc. 
Lead in 
- Matching the names of foods 
with their categories. 
- Building context through 
related vocabularies, picture 
and questions. 
 
Listening & speaking 
- Listening to a recording and 
completing a dialogues 
based on the recording. 
- Deciding the T/F statements 
based on the dialogue. 
- Studying the expressions 
used in the dialogue. 
- Categorising the expression 
used in the dialogues. 
- Completing dialogues using 
the suitable responds. 
- Practising a dialogue with 
the partners. 
- Studying the conditional 
sentence type 1 which is 
often found in the dialogues. 
- Applying the grammar in 
sentences. 
- Making a dialogue using the 
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- Constructing an 
invitation letter 
based on the pattern. 
 
hospital 
tonight. 
- I wish I could, 
but I should 
leave the city 
this afternoon. 
 
expressions based on some 
provided situations. 
 
Reading & writing 
- Reading a simple invitation 
letter and answer some 
questions related to the text. 
- Recognising the organisation 
of an invitation letter. 
- Recognising the pattern of 
the text. 
- Fill in the blanks using 
provided words. 
- Rearranging jumbled text 
chunks into a good order of 
an invitation letter. 
- Constructing an invitation 
letter based on the pattern 
which has been learnt. 
 
 
-  
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LEMBAR EVALUASI MATERI BAHASA INGGRIS 
 
 
 
 
 
Pengantar 
Kuesioner ini merupakan instrumen penilaian terhadap materi 
pembelajaran Bahasa Inggris untuk kelas X (sepuluh) SMK Jurusan 
Tata Boga. Saya sangat mengharapkan kesudian dan partisipasi 
Bapak/Ibu untuk mengisi kuesioner ini sebagai masukan atas materi 
yang dikembangkan. Atas kesediaan dan patisipasinya, saya 
sampaikan banyak terimakasih. 
 
Petujuk Pengisian 
Berikut ini adalah butir-butir pernyataan yang berkaitan dengan 
materi Bahasa Inggris yang telah dikembangkan. Bapak/Ibu 
dipersilahkan untuk memberikan tanda centang (√) pada salah satu 
kolom SS, S, TS, TT atau STS pada tiap pernyataan yang ada pada 
tabel. Mohon ditulis saran perbaikan pada ruang yang disediakan. 
Keterangan: 
SS = Sangat setuju TS = Tidak setuju 
S = Setuju STS = Sangat tidak setuju 
TT = Tidak tahu   
 
I. KOMPONEN KELAYAKAN ISI 
No. Butir SS S TT TS STS 
A. Kesesuaian Materi    
1 Materi yang dikembangkan sesuai 
dengan tujuan pembelajaran. 
     
2 Materi yang dikembangkan sesuai 
dengan SK dan KD untuk SMK kelas 
X. 
     
 Materi yang dikembangkan sesuai 
dengan kebutuhan Bahasa Inggris siswa 
dalam bidang tata boga. 
     
Saran perbaikan: 
 
B. Kedalaman Materi      
3 Materi yang dikembangkan 
mengeksplorasi cukup banyak teks yang 
relevan dengan kehidupan sehari-hari 
peserta didik. 
     
4 Materi yang dikembangkan 
menguraikan teks secara rinci. 
     
UNIT 1: I HAVE THE QUALIFICATION FOR THIS JOB. 
(untuk Ahli Materi) 
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5 Secara umum materi memberikan 
penjelasan menegenai unsur, struktur 
makna dan fitur linguistik secara jelas. 
     
Saran perbaikan: 
 
C. Keakuratan Materi      
6 Materi mengajarkan siswa mengenai 
unkapan-ungkapan yang digunakan 
untuk mengungkapkan kemampuan 
(capability) dalam konteks job 
interview. 
     
7 Teks-teks yang diberikan di dalam 
materi dapat membantu siswa dalam 
memahami bagian-bagian Curriculum 
Vitae (CV).  
     
8 Materi mengajarkan siswa 
menggunakan modal verbs secara 
benar.  
     
9 Bahan ajar (teks, tabel, gambar, 
lampiran, dll.) diambil dari sumber-
sumber yang relevan dengan topik yang 
dibahas. 
     
Saran perbaikan: 
 
D. Kemutakhiran Materi      
10 Bahan ajar (teks, tabel, gambar, 
lampiran, dll.) diambil dari sumber-
sumber terbaru tentang topik yang 
dibahas. 
     
Saran perbaikan: 
 
 
II. KELAYAKAN BAHASA 
No. Butir SS S TT TS STS 
A. Kesesuaian Dengan Tingkat Perkembangan Peserta Didik 
1 Bahasa yang digunakan dalam instruksi 
sesuai dengan tingkat perkembangan 
kognitif peserta didik.  
 
     
2 Bahasa yang digunakan dalam 
penjelasan sesuai dengan tingkat 
perkembangan kognitif peserta didik. 
     
3 Bahasa yang digunakan sesuai dengan 
perkembangan kemampuan berbahasa 
peserta didik. 
     
Saran perbaikan: 
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B. Komunikatif      
4 Bahasa yang digunakan disajikan 
dengan jelas dan mudah dipahami oleh 
peserta didik. 
     
Saran perbaikan: 
 
C. Akurasi      
5 Bahasa yang digunakan sesuai dengan 
kaidah Bahasa Inggris yang benar.  
     
Saran perbaikan: 
 
D. Keruntutan dan Kesatuan Gagasan     
6 Materi yang disajikan dalam satu 
unit/aktifitas/paragraf/kalimat 
mencerminkan keruntutan 
pemyampaian makna. 
     
7 Teks-teks yang disajikan dalm materi 
mencerminkan sebuah kaesatuan 
gagasan. 
     
Saran perbaikan: 
 
 
III. KOMPONEN KELAYAKAN PENYAJIAN 
No
. 
Butir SS S TT TS STS 
A. Teknik Penyajian      
1 Materi yang dikembangkan menyajikan 
bagian pembuka, kegiatan inti, evaluasi, 
refleksi dan rangkuman secara 
konsisten pada setiap bab/unit. 
     
2 Tugas-tugas disajikan secara seimbang 
pada setiap unit/bab. 
     
3 Dalam bab/unit ini, tugas-tugas 
disusun/diurutkan berdasarkan kaidah-
kaidah dalam pengambangan materi. 
     
4 Bentuk penugasan dalam unit ini 
disajikan secara beragam. 
     
Saran perbaikan: 
 
 
B. Penyajian Pembelajaran      
5 Penyajian tugas-tugas dalam materi 
yang dikembangkan mendorong 
terjadinya interaksi dalam bahasa 
Inggris. 
     
6 Tugas-tugas yang diberikan dalam unit 
ini mendorong siswa untuk 
berpartisipasi aktif di kelas. 
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7 Penyajian materi dan tugas mendorong 
peserta didik dalam peroses belajar 
madiri. 
     
8 Penyajian materi mendorong siswa 
untuk mengenali keberhasilan atau 
kekurangan mereka dalam belajar 
Bahasa Inggris. 
     
Saran perbaikan: 
 
 
IV. KEGRAFIKAAN 
No. Pernyataan SS S TT TS STS 
A. Tata Letak Isi      
1 Penempatan unsur tata letak (judul, kata 
pengantar, ilustrasi dll.) pada setiap 
awal bab konsisten. 
     
2 Penempatan unsur tata letak pada setiap 
halaman mengikuti pola yang konsisten. 
     
3 Susunan teks pada akhir paragraf 
terpisah dengan jelas. 
     
 
Saran perbaikan: 
 
B. Ilustrasi Isi      
4 Ilustrasi yang diberikan mampu 
menambah pemahaman pada informasi 
yang disampaikan. 
     
5 Ilustrasi yang diberikan memiliki 
ukuran yang proporsional sehingga 
memberikan gambaran yang akurat 
tentang objek yang dimaksud. 
     
6 Secara umum  ilustrasi ditampilkan 
secara serasi dengan topik pembahasan. 
     
Saran perbaikan: 
 
C. Tipografi Materi      
7 Materi yang dikembangkan tidak terlalu 
banyak meggunakan jenis huruf (font) 
     
8 Materi menggunakan jenis huruf yang 
mudah dibaca. 
     
9 Materi menggunakan variasi huruf 
(bold, italic, capital) untuk 
membedakan jenjang dan memberikan 
tekanan pada susunan teks yang 
dianggap penting. 
     
Saran perbaikan: 
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LEMBAR EVALUASI MATERI BAHASA INGGRIS 
 
 
 
Petujuk Pengisian 
Berikut ini adalah butir-butir pernyataan yang berkaitan dengan 
materi Bahasa Inggris yang telah dikembangkan. Bapak/Ibu 
dipersilahkan untuk memberikan tanda centang (√) pada salah satu 
kolom SS, S, TS, TT atau STS pada tiap pernyataan yang ada pada 
tabel. Mohon ditulis saran perbaikan pada ruang yang disediakan. 
Keterangan: 
SS = Sangat setuju TS = Tidak setuju 
S = Setuju STS = Sangat tidak setuju 
TT = Tidak tahu   
 
I. KOMPONEN KELAYAKAN ISI 
No. Butir SS S TT TS STS 
A. Kesesuaian Materi    
1 Materi yang dikembangkan sesuai 
dengan tujuan pembelajaran. 
     
2 Materi yang dikembangkan sesuai 
dengan SK dan KD untuk SMK kelas 
X. 
     
3 Materi yang dikembangkan sesuai 
dengan kebutuhan Bahasa Inggris siswa 
dalam bidang tata boga. 
     
Saran perbaikan: 
 
B. Kedalaman Materi      
4 Materi yang dikembangkan 
mengeksplorasi cukup banyak teks yang 
relevan dengan kehidupan sehari-hari 
peserta didik. 
     
5 Materi yang dikembangkan 
menguraikan teks secara rinci. 
     
6 Secara umum materi memberikan 
penjelasan menegenai unsur, struktur 
makna dan fitur linguistik secara jelas. 
     
Saran perbaikan: 
 
C. Keakuratan Materi      
7 Materi mengajarkan siswa mengenai 
unkapan-ungkapan yang digunakan 
untuk menanyakan petunjuk/arah. 
     
8 Materi mengajarkan siswa mengenai      
UNIT 2: COULD YOU TELL ME THE WAY? 
(untuk Ahli Materi) 
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 unkapan-ungkapan yang digunakan 
untuk menunjukan tujuan/arah. 
 Teks-teks yang diberikan di dalam 
materi dapat membantu siswa dalam 
memahami report text. 
     
9 Materi mengajarkan siswa 
menggunakan preposition of place 
secara benar.  
     
10 Bahan ajar (teks, tabel, gambar, 
lampiran, dll.) diambil dari sumber-
sumber yang relevan dengan topik yang 
dibahas. 
     
Saran perbaikan: 
 
D. Kemutakhiran Materi      
11 Bahan ajar (teks, tabel, gambar, 
lampiran, dll.) diambil dari sumber-
sumber terbaru tentang topik yang 
dibahas. 
 
     
Saran perbaikan: 
 
 
II. KELAYAKAN BAHASA 
No. Butir SS S TT TS STS 
A. Kesesuaian Dengan Tingkat Perkembangan Peserta Didik 
1 Bahasa yang digunakan dalam instruksi 
sesuai dengan tingkat perkembangan 
kognitif peserta didik.  
     
2 Bahasa yang digunakan dalam 
penjelasan sesuai dengan tingkat 
perkembangan kognitif peserta didik. 
     
3 Bahasa yang digunakan sesuai dengan 
perkembangan kemampuan berbahasa 
peserta didik. 
     
Saran perbaikan: 
 
B. Komunikatif      
4 Bahasa yang digunakan disajikan 
dengan jelas dan mudah dipahami oleh 
peserta didik. 
     
Saran perbaikan: 
 
C. Akurasi      
5 Bahasa yang digunakan sesuai dengan 
kaidah Bahasa Inggris yang benar.  
     
Saran perbaikan: 
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D. Keruntutan dan Kesatuan Gagasan     
6 Materi yang disajikan dalam satu 
unit/aktifitas/paragraf/kalimat 
mencerminkan keruntutan 
pemyampaian makna. 
     
7 Teks-teks yang disajikan dalm materi 
mencerminkan sebuah kaesatuan 
gagasan. 
     
Saran perbaikan: 
 
 
III. KOMPONEN KELAYAKAN PENYAJIAN 
No. Butir SS S TT TS STS 
A. Teknik Penyajian      
1 Materi yang dikembangkan menyajikan 
bagian pembuka, kegiatan inti, evaluasi, 
refleksi dan rangkuman secara konsisten 
pada setiap bab/unit. 
     
2 Tugas-tugas disajikan secara seimbang 
pada setiap unit/bab. 
     
3 Dalam bab/unit ini, tugas-tugas 
disusun/diurutkan berdasarkan kaidah-
kaidah dalam pengambangan materi. 
     
4 Bentuk penugasan dalam unit ini 
disajikan secara beragam. 
     
Saran perbaikan: 
 
B. Penyajian Pembelajaran      
5 Penyajian tugas-tugas dalam materi 
yang dikembangkan mendorong 
terjadinya interaksi dalam bahasa 
Inggris. 
     
6 Tugas-tugas yang diberikan dalam unit 
ini mendorong siswa untuk 
berpartisipasi aktif di kelas. 
     
7 Penyajian materi dan tugas mendorong 
peserta didik dalam peroses belajar 
madiri. 
     
8 Penyajian materi mendorong siswa 
untuk mengenali keberhasilan atau 
kekurangan mereka dalam belajar 
Bahasa Inggris. 
     
Saran perbaikan: 
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IV. KEGRAFIKAAN 
No. Pernyataan SS S TT TS STS 
A. Tata Letak Isi      
1 Penempatan unsur tata letak (judul, kata 
pengantar, ilustrasi dll.) pada setiap 
awal bab konsisten. 
     
2 Penempatan unsur tata letak pada setiap 
halaman mengikuti pola yang konsisten. 
     
3 Susunan teks pada akhir paragraf 
terpisah dengan jelas. 
     
 
Saran perbaikan: 
 
 
 
B. Ilustrasi Isi      
4 Ilustrasi yang diberikan mampu 
menambah pemahaman pada informasi 
yang disampaikan. 
     
5 Ilustrasi yang diberikan memiliki 
ukuran yang proporsional sehingga 
memberikan gambaran yang akurat 
tentang objek yang dimaksud. 
     
6 Secara umum  ilustrasi ditampilkan 
secara serasi dengan topik pembahasan. 
     
Saran perbaikan: 
 
 
 
C. Tipografi Materi      
7 Materi yang dikembangkan tidak terlalu 
banyak meggunakan jenis huruf (font) 
     
8 Materi menggunakan jenis huruf yang 
mudah dibaca. 
     
9 Materi menggunakan variasi huruf 
(bold, italic, capital) untuk 
membedakan jenjang dan memberikan 
tekanan pada susunan teks yang 
dianggap penting. 
     
Saran perbaikan: 
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LEMBAR EVALUASI MATERI BAHASA INGGRIS 
 
 
 
Petujuk Pengisian 
Berikut ini adalah butir-butir pernyataan yang berkaitan dengan 
materi Bahasa Inggris yang telah dikembangkan. Bapak/Ibu 
dipersilahkan untuk memberikan tanda centang (√) pada salah satu 
kolom SS, S, TS, TT atau STS pada tiap pernyataan yang ada pada 
tabel. Mohon ditulis saran perbaikan pada ruang yang disediakan. 
Keterangan: 
SS = Sangat setuju TS = Tidak setuju 
S = Setuju STS = Sangat tidak setuju 
TT = Tidak tahu   
 
I. KOMPONEN KELAYAKAN ISI 
No. Butir SS S TT TS STS 
A. Kesesuaian Materi      
1 Materi yang dikembangkan sesuai 
dengan tujuan pembelajaran. 
     
2 Materi yang dikembangkan sesuai 
dengan SK dan KD untuk SMK kelas 
X. 
     
3 Materi yang dikembangkan sesuai 
dengan kebutuhan Bahasa Inggris siswa 
dalam bidang tata boga. 
     
Saran perbaikan: 
 
 
B. Kedalaman Materi      
4 Materi yang dikembangkan 
mengeksplorasi cukup banyak teks yang 
relevan dengan kehidupan sehari-hari 
peserta didik. 
     
5 Materi yang dikembangkan 
menguraikan teks secara rinci. 
     
6 Secara umum materi memberikan 
penjelasan menegenai unsur, struktur 
makna dan fitur linguistik secara jelas. 
     
Saran perbaikan: 
 
 
     
C. Keakuratan Materi      
7 Materi mengajarkan siswa mengenai 
unkapan-ungkapan yang digunakan 
untuk mengundang seseorang. 
     
UNIT 3: I WONDERED IF YOU’D LIKE TO COME ALONG 
(untuk Ahli Materi) 
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Materi mengajarkan siswa mengenai 
unkapan-ungkapan yang digunakan 
untuk merespon undangan. 
     
 Teks-teks yang diberikan di dalam 
materi dapat membantu siswa dalam 
memahami surat undangan sederhana. 
     
9 Materi mengajarkan siswa 
menggunakan conditional sentence type 
1 secara benar.  
     
10 Bahan ajar (teks, tabel, gambar, 
lampiran, dll.) diambil dari sumber-
sumber yang relevan dengan topik yang 
dibahas. 
     
Saran perbaikan: 
 
     
D. Kemutakhiran Materi      
11 Bahan ajar (teks, tabel, gambar, 
lampiran, dll.) diambil dari sumber-
sumber terbaru tentang topik yang 
dibahas. 
     
Saran perbaikan: 
 
     
 
II. KELAYAKAN BAHASA 
No. Butir SS S TT TS STS 
A. Kesesuaian Dengan Tingkat Perkembangan Peserta Didik 
1 Bahasa yang digunakan dalam instruksi 
sesuai dengan tingkat perkembangan 
kognitif peserta didik.  
     
2 Bahasa yang digunakan dalam 
penjelasan sesuai dengan tingkat 
perkembangan kognitif peserta didik. 
     
3 Bahasa yang digunakan sesuai dengan 
perkembangan kemampuan berbahasa 
peserta didik. 
     
Saran perbaikan: 
 
B. Komunikatif      
4 Bahasa yang digunakan disajikan 
dengan jelas dan mudah dipahami oleh 
peserta didik. 
     
Saran perbaikan: 
 
C. Akurasi      
5 Bahasa yang digunakan sesuai dengan 
kaidah Bahasa Inggris yang benar.  
     
Saran perbaikan: 
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D. Keruntutan dan Kesatuan Gagasan     
6 Materi yang disajikan dalam satu 
unit/aktifitas/paragraf/kalimat 
mencerminkan keruntutan 
pemyampaian makna. 
     
7 Teks-teks yang disajikan dalm materi 
mencerminkan sebuah kaesatuan 
gagasan. 
     
Saran perbaikan: 
 
 
III. KOMPONEN KELAYAKAN PENYAJIAN 
No. Butir SS S TT TS STS 
A. Teknik Penyajian      
1 Materi yang dikembangkan menyajikan 
bagian pembuka, kegiatan inti, evaluasi, 
refleksi dan rangkuman secara konsisten 
pada setiap bab/unit. 
     
2 Tugas-tugas disajikan secara seimbang 
pada setiap unit/bab. 
     
3 Dalam bab/unit ini, tugas-tugas 
disusun/diurutkan berdasarkan kaidah-
kaidah dalam pengambangan materi. 
     
4 Bentuk penugasan dalam unit ini 
disajikan secara beragam. 
     
Saran perbaikan: 
 
B. Penyajian Pembelajaran      
5 Penyajian tugas-tugas dalam materi 
yang dikembangkan mendorong 
terjadinya interaksi dalam bahasa 
Inggris. 
     
6 Tugas-tugas yang diberikan dalam unit 
ini mendorong siswa untuk 
berpartisipasi aktif di kelas. 
     
7 Penyajian materi dan tugas mendorong 
peserta didik dalam peroses belajar 
madiri. 
     
8 Penyajian materi mendorong siswa 
untuk mengenali keberhasilan atau 
kekurangan mereka dalam belajar 
Bahasa Inggris. 
     
Saran perbaikan: 
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IV. KEGRAFIKAAN 
No. Pernyataan SS S TT TS STS 
A. Tata Letak Isi      
1 Penempatan unsur tata letak (judul, kata 
pengantar, ilustrasi dll.) pada setiap 
awal bab konsisten. 
     
2 Penempatan unsur tata letak pada setiap 
halaman mengikuti pola yang konsisten. 
     
3 Susunan teks pada akhir paragraf 
terpisah dengan jelas. 
     
 
Saran perbaikan: 
 
 
B. Ilustrasi Isi      
4 Ilustrasi yang diberikan mampu 
menambah pemahaman pada informasi 
yang disampaikan. 
     
5 Ilustrasi yang diberikan memiliki 
ukuran yang proporsional sehingga 
memberikan gambaran yang akurat 
tentang objek yang dimaksud. 
     
6 Secara umum  ilustrasi ditampilkan 
secara serasi dengan topik pembahasan. 
     
Saran perbaikan: 
 
 
C. Tipografi Materi      
7 Materi yang dikembangkan tidak terlalu 
banyak meggunakan jenis huruf (font) 
     
8 Materi menggunakan jenis huruf yang 
mudah dibaca. 
     
9 Materi menggunakan variasi huruf 
(bold, italic, capital) untuk 
membedakan jenjang dan memberikan 
tekanan pada susunan teks yang 
dianggap penting. 
     
Saran perbaikan: 
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Saran dan kritik terhadap materi yang telah dikembangkan: 
1. Bagaimana pendapat Bapak/Ibu mengenai materi yang saya kembangkan? 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________ 
2. Apa saja kekurangan yang terdapat dalam materi yang saya kembangkan? 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________ 
3. Apa saran Bapak/Ibu untuk memperbaiki kekurangan tersebut? 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________ 
 
Yogyakarta,…………2013 
Ahli Materi, 
 
 
________________________ 
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Appendix G 
The Results of Expert Judgment 
Questionnaire 
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A. The results Expert Judgment of UNIT 1 
Table 6.5. The appropriateness of the content of Unit 1 
No Items Means 
Level of 
agreement 
A. The relevancy of the content. 
1.  The materials are appropriate to the learning 
goals. 
5 
Strongly Agree 
2.  The materials are relevant to the standards of 
competences and basic competences for grade 
ten of vocational high school. 
4.5 Strongly Agree 
3.  The materials are appropriate to the needs of 
the students of Culinary Arts Department. 
5 Strongly Agree 
B. The depth of the content. 
4.  The materials explore many texts which is 
relevant to the students’ daily lives. 
4.5 Strongly Agree 
5.  The materials elaborate the input texts in 
detail. 
4.5 Strongly Agree 
6.  The materials generally provide clear 
explanations about linguistic features and 
meaning structures.  
4 Agree 
C. The accuracy of the content. 
7.  The materials provide the explanation about 
expressions which are used to express 
capability in the job interview context. 
4.5 Strongly Agree 
8.  The texts given in the materials help the 
students to understand the parts of a 
Curriculum Vitae (CV). 
4.5 Strongly Agree 
9.  The materials provide the explanation about 
how to use modal verbs correctly. 
4.5 Strongly Agree 
10.  The inputs (texts, tables, pictures, supplement, 
etc.) of the materials were taken from the 
sources which were relevant to the topic. 
4.5 Strongly Agree 
11.  The inputs (texts, tables, pictures, supplement, 
etc.) of the materials were taken from the 
updated sources and they were relevant to the 
topic. 
4.5 Strongly Agree 
Table 6.6. The appropriateness of the language of Unit 1 
No Items Means 
Level of 
agreement 
A. The appropriateness to the learners’ language development. 
1.  The language that is used in the instruction is 
appropriate to the students’ cognitive 
development. 
4 Agree 
2.  The language that is used in the explanation is 4 Agree 
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appropriate to the students’ cognitive 
development. 
3.  The language that is used is appropriate to the 
students’ level of language proficiency. 
4.5 Strongly Agree 
B. The use of communicative language. 
4.  The language that is used is presented clearly 
and understandable to the students. 
 
4.5 Strongly Agree 
C. The accuracy of the language. 
5.  The materials employ the correct and 
appropriate language use. 
4.5 Strongly Agree 
D. The sequencing and the unity of ideas. 
6.  The materials presented in a unit 
design/task/sentence represent the sequence of 
conveying meanings and idea. 
5 Strongly Agree 
7.  The texts presented in the materials represent 
the unity of ideas. 
5 Strongly Agree 
Table 6.7. The appropriateness of materials presentation of Unit 1 
No Items Means 
Level of 
agreement 
A. The technique of presentation. 
1.  The materials consist of the introduction, main 
activity, evaluation, reflection, and summary 
sections presented consistently in all units. 
5 Strongly Agree 
2.  The tasks are presented equally in every unit. 4.5 Strongly Agree 
3.  This unit presents the tasks which were 
developed based on the principles of materials 
development. 
5 Strongly Agree 
4.  The types of activity/task are presented 
variously. 
5 Strongly Agree 
B. Learning presentation. 
5.  The presentation of tasks in the materials 
encourages students’ interaction in English.  
5 Strongly Agree 
6.  The tasks in the materials encourage the 
students to participate actively in the 
classroom. 
4 Agree 
7.  The presentation of the tasks and materials 
encourages the students to be autonomous 
learners. 
4 Agree 
8.  The materials encourage the students to 
recognise their achievement as well as the 
weaknesses in learning English.  
5 Strongly Agree 
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Table 6.8. The appropriateness of layout of Unit 1 
No Items Means 
Level of 
agreement 
A. The layout of the content. 
1.  The placement of the elements of the 
materials, i.e. title, introduction, illustration, in 
the beginning of every unit is consistent.  
4.5 Strongly Agree 
2.  The placement of the elements in every page is 
following a consistently pattern. 
4.5 Strongly Agree 
3.  The structure of the texts in the materials 
shows a distinct separation in the end of 
paragraphs. 
4.5 Strongly Agree 
B. The illustration of the content. 
4.  The illustrations given in the materials are able 
to improve students’ understanding of the 
information. 
4 Agree 
5.  The illustration has the proportional size so it 
provides the accurate image of the intended 
object. 
4 Agree 
6.  In general, the illustrations are suitable with 
the topic of the study.  
4 Agree 
C. The typography of the materials. 
7.  The materials do not use too many types of 
fonts. 
4 Agree 
8.  The materials use eligible fonts. 4.5 Strongly Agree 
9.  The materials use the variation of letters (bold, 
italic, and capital) to differentiate the levels 
and stress the important information in the 
texts.  
4.5 Strongly Agree 
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B. The results Expert Judgment of UNIT 1 
Table 6.9. The appropriateness of the content of Unit 2 
No Items Means 
Level of 
agreement 
A. The relevancy of the content. 
1.  The materials are appropriate to the learning 
goals. 
5 Strongly Agree 
2.  The materials are relevant to the standards of 
competences and basic competences for grade 
ten of vocational high school. 
5 Strongly Agree 
3.  The materials are appropriate to the needs of 
the students of Culinary Arts Department. 
4.5 Strongly Agree 
B. The depth of the content. 
4.  The materials explore many texts which is 
relevant to the students’ daily lives. 
4.5 Strongly Agree 
5.  The materials elaborate the input texts in 
detail. 
4.5 Strongly Agree 
6.  The materials generally provide clear 
explanations about linguistic features and 
meaning structures.  
4 Agree 
C. The accuracy of the content. 
7.  The materials provide the explanation about 
expressions which are used to ask for 
direction in context of delivering catering 
order. 
5 Strongly Agree 
8.  The materials provide the explanation about 
expressions which are used to give/show 
direction in context of delivering catering 
order. 
5 Strongly Agree 
9.  The texts given in the materials help the 
students to understand the information found 
in a report text. 
5 Strongly Agree 
10.  The materials provide the explanation about 
how to use preposition of places correctly in 
showing direction. 
4.5 Strongly Agree 
11.  The inputs (texts, tables, pictures, supplement, 
etc.) of the materials were taken from the 
sources which were relevant to the topic. 
4.5 Strongly Agree 
12.  The inputs (texts, tables, pictures, supplement, 
etc.) of the materials were taken from the 
updated sources and they were relevant to the 
topic. 
4.5 Strongly Agree 
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Table 6.10. The appropriateness of the language of Unit 2 
No Items Means 
Level of 
agreement 
A. The appropriateness to the learners’ language development. 
1.  The language that is used in the instruction is 
appropriate to the students’ cognitive 
development. 
4.5 Strongly Agree 
2.  The language that is used in the explanation is 
appropriate to the students’ cognitive 
development. 
4.5 Strongly Agree 
3.  The language that is used is appropriate to the 
students’ level of language proficiency. 
4.5 Strongly Agree 
B. The use of communicative language. 
4.  The language that is used is presented clearly 
and understandable to the students. 
4.5 Strongly Agree 
C. The accuracy of the language. 
5.  The materials employ the correct and 
appropriate language use. 
4.5 Strongly Agree 
D. The sequencing and the unity of ideas. 
6.  The materials presented in a unit 
design/task/sentence represent the sequence of 
conveying meanings and idea. 
5 Strongly Agree 
7.  The texts presented in the materials represent 
the unity of ideas. 
5 Strongly Agree 
 
 
Table 6.11. The appropriateness of materials presentation of Unit 2 
No Items Means 
Level of 
agreement 
A. The technique of presentation. 
1.  The materials consist of the introduction, main 
activity, evaluation, reflection, and summary 
sections presented consistently in all units. 
5 Strongly Agree 
2.  The tasks are presented equally in every unit. 5 Strongly Agree 
3.  This unit presents the tasks which were 
developed based on the principles of materials 
development. 
5 Strongly Agree 
4.  The types of activity/task are presented 
variously. 
4.5 Strongly Agree 
B. Learning presentation. 
5.  The presentation of tasks in the materials 
encourages students’ interaction in English.  
4 Agree 
6.  The tasks in the materials encourage the 
students to participate actively in the 
classroom. 
4 Agree 
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7.  The presentation of the tasks and materials 
encourages the students to be autonomous 
learners. 
4 Agree 
8.  The materials encourage the students to 
recognise their achievement as well as the 
weaknesses in learning English.  
4.5 Strongly Agree 
 
 
Table 6.12. The appropriateness of the layout of Unit 2 
No Items Means 
Level of 
agreement 
A. The layout of the content. 
1.  The placement of the elements of the 
materials, i.e. title, introduction, illustration, in 
the beginning of every unit is consistent.  
5 Strongly Agree 
2.  The placement of the elements in every page is 
following a consistently pattern. 
5 Strongly Agree 
3.  The structure of the texts in the materials 
shows a distinct separation in the end of 
paragraphs. 
5 Strongly Agree 
B. The illustration of the content. 
4.  The illustrations given in the materials are able 
to improve students’ understanding of the 
information. 
4.5 Strongly Agree 
5.  The illustration has the proportional size so it 
provides the accurate image of the intended 
object. 
4.5 Strongly Agree 
6.  In general, the illustrations are suitable with 
the topic of the study.  
5 Strongly Agree 
C. The typography of the materials. 
7.  The materials do not use too many types of 
fonts. 
4 Agree 
8.  The materials use eligible fonts. 4.5 Strongly Agree 
9.  The materials use the variation of letters (bold, 
italic, and capital) to differentiate the levels 
and stress the important information in the 
texts.  
4 Agree 
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C. The results Expert Judgment of UNIT 3 
 
Table 6.13. The appropriateness of the content of Unit 3 
No Items Means 
Level of 
agreement 
A. The relevancy of the content. 
1.  The materials are appropriate to the learning 
goals. 
5 Strongly Agree 
2.  The materials are relevant to the standards of 
competences and basic competences for grade 
ten of vocational high school. 
5 Strongly Agree 
3.  The materials are appropriate to the needs of 
the students of Culinary Arts Department. 
4.5 Strongly Agree 
B. The depth of the content. 
4.  The materials explore many texts which is 
relevant to the students’ daily lives. 
4.5 Strongly Agree 
5.  The materials elaborate the input texts in 
detail. 
4 Agree 
6.  The materials generally provide clear 
explanations about linguistic features and 
meaning structures.  
4 
 
Agree 
C. The accuracy of the content. 
7.  The materials provide the explanation about 
expressions which are used to invite people in 
the context of a dinner party. 
5 Strongly Agree 
8.  The materials provide the explanation about 
expressions which are used to respond to an 
invitation in the context of a dinner party. 
5 Strongly Agree 
9.  The texts given in the materials help the 
students to understand the parts of an 
invitation letter. 
4 Agree 
10.  The materials provide the explanation about 
how to use the conditional sentence type 1 
correctly. 
4 Agree 
11.  The inputs (texts, tables, pictures, supplement, 
etc.) of the materials were taken from the 
sources which were relevant to the topic. 
4 Agree 
12.  The inputs (texts, tables, pictures, supplement, 
etc.) of the materials were taken from the 
updated sources and they were relevant to the 
topic. 
4 Agree 
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Table 6.14. The appropriateness of the language of Unit 3 
No Items Means 
Level of 
agreement 
A. The appropriateness to the learners’ language development. 
1.  The language that is used in the instruction is 
appropriate to the students’ cognitive 
development. 
4 Agree 
2.  The language that is used in the explanation is 
appropriate to the students’ cognitive 
development. 
4 Agree 
3.  The language that is used is appropriate to the 
students’ level of language proficiency. 
4.5 Strongly Agree 
B. The use of communicative language. 
4.  The language that is used is presented clearly 
and understandable to the students. 
4.5 Strongly Agree 
C. The accuracy of the language. 
5.  The materials employ the correct and 
appropriate language use. 
4.5 Strongly Agree 
D. The sequencing and the unity of ideas. 
6.  The materials presented in a unit 
design/task/sentence represent the sequence of 
conveying meanings and idea. 
4.5 Strongly Agree 
7.  The texts presented in the materials represent 
the unity of ideas. 
4.5 Strongly Agree 
 
 
Table 6.15. The appropriateness of materials presentation of Unit 3 
No Items Means 
Level of 
agreement 
A. The technique of presentation. 
1.  The materials consist of the introduction, main 
activity, evaluation, reflection, and summary 
sections presented consistently in all units. 
5 Strongly Agree 
2.  The tasks are presented equally in every unit. 4.5 Strongly Agree 
3.  This unit presents the tasks which were 
developed based on the principles of materials 
development. 
4.5 Strongly Agree 
4.  The types of activity/task are presented 
variously. 
4.5 Strongly Agree 
B. Learning presentation. 
5.  The presentation of tasks in the materials 
encourages students’ interaction in English.  
4 Agree 
6.  The tasks in the materials encourage the 
students to participate actively in the 
classroom. 
4 Agree 
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7.  The presentation of the tasks and materials 
encourages the students to be autonomous 
learners. 
4 Agree 
8.  The materials encourage the students to 
recognise their achievement as well as the 
weaknesses in learning English.  
4 Agree 
Table 6.16. The appropriateness of the layout of Unit 3 
No Items Means 
Level of 
agreement 
A. The layout of the content. 
1.  The placement of the elements of the 
materials, i.e. title, introduction, illustration, in 
the beginning of every unit is consistent.  
5 Strongly Agree 
2.  The placement of the elements in every page is 
following a consistently pattern. 
5 Strongly Agree 
3.  The structure of the texts in the materials 
shows a distinct separation in the end of 
paragraphs. 
5 Strongly Agree 
B. The illustration of the content. 
4.  The illustrations given in the materials are able 
to improve students’ understanding of the 
information. 
4.5 Strongly Agree 
5.  The illustration has the proportional size so it 
provides the accurate image of the intended 
object. 
4.5 Strongly Agree 
6.  In general, the illustrations are suitable with 
the topic of the study.  
4.5 Strongly Agree 
C. The typography of the materials. 
7.  The materials do not use too many types of 
fonts. 
4.5 Strongly Agree 
8.  The materials use eligible fonts. 4 Agree 
9.  The materials use the variation of letters (bold, 
italic, and capital) to differentiate the levels 
and stress the important information in the 
texts.  
4 Agree 
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